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Developing reading skills is one of the main goals
in the university ESP class since nowadays stu-
dents have to process substantial amounts of
information in academic settings and throughout
their future career. The current shift in education
paradigm challenges teachers to refocus their
teaching strategies and adopt new approaches
to make the learning process rewarding in the
modern context. Flipped class approach is
claimed to have a great potential to provide a
refreshing view for the ESP teaching and bring
the learning process the new level of efficiency.
Therefore, the approach is getting more and
more attention from practitioners and research-
ers. Recent researches report a generally posi-
tive impact of the model on students learning
outcomes, attitudes and level of satisfaction
compared to the traditional models. However,
developing reading skills and utilizing text-based
activities are not very common in a flipped class
model since it is highly associated with video.
The lack of clarity about feasibility of this mode
for developing reading skills and low technical
expertise are among the most common reasons
why teachers are hesitant to adopt flipped class
model in their practice. The current paper pres-
ents the list of potential benefits of flipped read-
ing for an ESP course. In addition, the possible
option addressing the lack of technical expertise
is described. As a solution, the platform Wizer.me
is presented in the current paper. The platform
offers free tools for designing interactive reading
worksheets and provides special features such
as adding audio content, video, links and images
to the worksheets. The service enables teachers
to gain insights on the students’ progress and
status and offer a feedback. Having user-friendly
interface the platform is available to use by the
teachers with the basic level of computer literacy.
Key words: ESP, reading, flipped class,
advantages, technical solutions.

P038UMOK HaBUYOK YUMAHHS € OOHIEI0 3 KJItO-
4oBux yineli Kypcy aHa/ilicbkoi MoBU ¢haxo8020
CrIpsIMYBaHHsI OCKi/IbKU B8 YMOBaX CbO200EHHSI
cmyodeHmam HeobxiOHO BMIMU 06po6/IMU 3Ha-

YHY KisibKicmb [Hghopmayji rio yac HasyaHHsi ma
8 MalibymHboMy 8 fpoghecitHili disi/IbHOCTI.
HuHiwHs 3MiHa rnapaduemu ocsimu cmumMy/ioe
Buknadayis 00 rnepeopieHmayii cmpameaili
BUK1a0AHHST ma npUlHSAMMS HOBUX MiOX00i8,
wo6 3pobumu rpoyec HasyaHHsl NpPooyKmMus-
HUM ma BIOMOBIOHUM Cy4aCHOMY KOHMEKCMY.
HasigHi  docrioeHHs1  MioXody — «MNepeBepHy-
muli kac» nidmeepoXxyoms  lio2o  3HayHull
romeHyjasa 07151 OHOB/EHHSI HaBY&/IbHO20 MPO-
yecy, niosuujeHHs1 lioeo eghekmusHocmi, 36a-
2aqeHHs1 U akmyanizayi. [1ioxio npusepmae
0edasi biiblue yBaz2u 3 6OKy BUK/1adaqiB-Npak-
mukig i Haykosyig. [pe3eHmytodu no3UMmusHI
oocioxeHb HayKosyi Bi03Ha4yatomb 3a2a/1bHO
rno3umusHull 8raUB MOOesli HasYaHHs «repe-
BepHymuli k/1ac» Ha pesy/lsmamu Has4aHHs,
cmas/ieHHs1 cmyoeHmig 00 Hag4a/lbHo20 MPo-
yecy ma piseHb ix 3adososieHocmi pesysibma-
mamu ropisHsIHO 3 mpaduyiliHuMU MoOe/IsIMU.
OdHak, BIOCYmMHICMb YimKo20 PO3yMiHHSI W00
moxviugocmel  «repesepHymo20 k/acy» 07151
PO3BUMKY HABUYOK YUMAaHHs ma HedocmamHiti
piBeHb MEXHIYHUX 3HaHb | HaBUYOK BUK/10aYI8
€ 00HUMU 3 OCHOBHUX reperioH 07151 akmusHO20
ma KOpeKmHo20 BUKOPUCMAaHHS1 MOOe/Ti 8 rpak-
muvyHiti disiibHocmi. Ha ocHoBi meopemu4Ho20
aHasisy akmyasabHuX OOC/OXeHb | mpakmuy-
Hoeo docsidy 8 pobomi npedcmasneHuli nepesik
romeHyiliHUx repesaza BUKOPUCMAHHST MOOesi
«rnepesepHymuli kiac» 0715 POo3BUMKY Hasu-
YOK YUMaHHS1 8 KypCi IHO3eMHOI MoBU ¢haxoB020
CrIPAIMYBAHHSI. SIK MeXHIYHe pilueHHs1 8 pobomi
npedcmasnieHo niaamegpopmy Wizerme. sika
POMOHYE 6E3KOWIMOBHI IHCMPYMEHMU 07151 PO3-
PO6KU IHMepakmusHUX 3as0aHb ma Hadae crie-
yiasibHi hyHKYIi, maki sik doO0asaHHs1 ayodio KOH-
meHmy, 8i0eo, rocusiaHb ma 306paxeHsb. Cepsic
003B80/15I€ KOpUCMYyBa4am ompuMamu iHghopma-
yito Mpo yeniwHicms ma npoapec cmyoeHmis
ma Hadasamu 380pOMHIli 38'A30K. Matoqu 3pyy-
Hul iHmepcgpelic, nnamgopma docmyrnHa 07151
BUKOPUCMAaHHS1 BUK/1ada4aM 3 6a308UM piBHEM
KOMIT'IOmepHOI 2pamMomHocmi.

KniouoBi cnoBa: aHesilicbka mMosa ¢haxos020
CripsiMyBaHHs1, YUmaHHs, nepesepHymull K/ac,
nepesazu, MeXHIYHI PILUEHHS.

Problem statement. Nowadas reading is one
the core skills for students, as they have to absorb
massive amounts of professionally relevant informa-
tion in academic settings and throughout their future
career. Since English is the global lingua franca, and
it is becoming increasingly true as international rela-
tions are expanding, the majority of the topical infor-
mation is provided in English. Therefore, developing
reading skills is one of the main goals in the univer-
sity ESP class. Nowadays, developing reading skills
still falls on the premise of regular teaching mode,
where students develop their reading skills and
work with content under the guidance of a teacher
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in a class. However, the current shift in education
paradigm tasks teachers to refocus their teaching
strategies and adopt new approaches to meet new
challenges, incorporate facilitative technologies and
to provide models and opportunities for effective and
ample practical work. In this context, the flipped class
approach is getting more and more attention from
practitioners and researchers.

Theoretical framework. Recent researches pres-
ent the flipped class as an approach, which has a
great potential to improve students’ learning experi-
ence and improve the efficiency of the learning pro-
cess. Several studies report that students appreciate



m TEOPIS | METOAWKA NPO®ECINHOI OCBITU

the opportunity learning in their own pace, prefer
flipped mode to traditional modes and feel more satis-
fied with the learning process and results [1; 3-6; 11].
Having investigated the learning outcomesresearches
presented better results of students learnt in a flipped
mode as compared to students learnt through tra-
ditional teaching methods [4; 7; 8; 10]. However,
the majority of educators emphasize that, despite
reporting positive findings, the approach still requires
further theoretical analysis, empirical research on
flipped class approach in higher education and inves-
tigations of students’ attitudes towards it.

Unsolved problems under consideration.
Flipped class approach is gaining its popularity in
higher education for teaching a wide variety of disci-
plines and developing different skills. However, devel-
oping reading skills and utilizing text-based activities
are not very common in a flipped class model since
it is highly associated with video. The lack of clarity
about feasibility of this mode for developing reading
skills and low technical expertise are among the most
common reasons why teachers are hesitant to adopt
flipped class model in their practice.

The study aims to present the list of potential ben-
efits of flipped reading in ESP course and to report
the findings about technical solution for providing out-
of-class content, that do not require extra technical
expertise and available to use by the teachers with
the basic level of computer literacy.

Main body. Having analysed recent studies and
experiences, in the current paper we are able to
outline six benefits of flipped mode for developing
reading skills.

1. Optimization of the in-class time.

Among the major challenges, both for teachers
and students, within the ESP course at university are
complex curricula and very limited amount of in-class
hours. The time spent in the classroom now is not
enough for all the explanations and analysis, dis-
cussions, collaboration, reflection and assessment.
Flipped class format enables students to review the
materials before the class and then, having all the
fundamental information they participate in interactive
learning activities that push them to apply their knowl-
edge in practice [5; 11]. The reserved in-class time
may be utilized for teamwork, comprehension tasks,
in-depth analysis and discussions, collaborative or
individual assignments etc. It provides students with
more opportunities for interaction, developing their
critical thinking, analysis and problem solving skills [4].

2. Enhancing students’ engagement and moti-
vation.

Developing reading skills and utilizing text-based
activities are not very common in a flipped class
model since it is highly associated with video content.
However, reading activities in a flipped model differs
from traditional class where reading is assigned as a
homework and student’s responsibility is not enforced

because in-class activities are based on the same
content included in the home assignment. In tradi-
tional class student not always complete the reading
assignments properly, especially weaker students
and students with the highest level. In flipped class,
student’s accountability for participating in the in-class
activities is often built in through out-of-class reading
assignments. After individual review of the material
students come to the class prepared to ask ques-
tions and share the ideas. It is a great opportunity for
them to shape the class sessions, which raises the
sense of meaning, and engagement, understanding
their role in the learning process and capacity to influ-
ence it [1; 6; 11]. As the class becomes the place for
student-centred interactive environment, where stu-
dents can develop the skills and employ the theory in
practice it addresses in the responsibility for their own
learning success [3; 8; 10].

3. Personalized learning.

Teachers are trying hard to manage big classes
since each student has different learning abilities.
However, reading the students’ level of comprehen-
sion in real time, monitoring understanding the sub-
ject, engaging all the students to class activities,
trying to adjust to individual student's needs and
peculiarities often leads to “teaching to the middle”.
The flipped class offers teachers the flexibility in time
needed to spend with each student [1; 6]. Everyone
can get the portion of attention and layered teach-
er's support as he or she needs. Since students
have an opportunity to review materials in the time,
place and pace they need it works for their efficiency
and productivity. The chance to go over important or
unclear details as often as necessary and out-of-the-
class access to the teacher and groupmates lowers
the level of frustration and creates positive motivat-
ing learning environment. In addition, students who
missed classes can catch up with their groupmates
faster and easier as all the fundamental material and
tasks are available [3-5; 10].

4. Support in building and expending relevant
vocabulary.

Vocabulary is an integral part of ESP and it is
crucial to build a consistent body of terms that are
specific to and occur frequently in their field of study.
It also facilitates further personal and professional
development making available resources that would
otherwise be inaccessible due to the language bar-
rier [2]. Flipped reading activities have a good poten-
tial to enforce the process of vocabulary acquisition
since the tasks may be enriched by the extra relevant
sources. Also, the ability to go over new or difficult
lexis as often or long as necessary helps students to
reduce stress in class and clear the language barrier
for class activities.

5. Relevant and topical content.

In a traditional class, students are exposed to the
content on that a teacher offered them in the class-
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time. This content usually composed with texts in a
coursebook that often claimed to be not topical and
relevant since the modern science, technology and
business are very dynamic. Flipped content can
be richer. Relevant materials predominantly found
in English, as it has become lingua franca in many
domains, and available on the Internet. With the
advance of technology they are easily accessed and
could be utilized to enrich learning process and bring
learning experience to the new level.

6. Developing critical reading skills.

While technology advances make information
available, they also challenge users regarding the
selection, analysis and evaluation of information.
A critical reader is able to detect bias, prejudice mis-
leading opinion and illogical conclusions, understand
different viewpoints and make own judgments and
assumptions [9]. Flipped reading offers students
an opportunity to explore more accessing multiple
sources and this information diversity facilitates the
developing of critical reading skills that nowadays are
so highly necessitated in academic, social and pro-
fessional domains.

Since developing reading skills in a flipped mode
does not impose passive reading, simple selection of
the appropriate text content is not enough. It is crucial
to offer activities that motivate and encourage stu-
dents to invest their time and efforts to read and learn.
Students need to understand the sense in the offered
activities and connect them to instructional goals. In
other case, it will be just another homework exercise.
As the major challenge of flipping reading is to avoid
passiveness, it necessary to make it interactive.

Inour practice, we have a positive experience using
Wizer.me. (http://wizer.me./) to design interactive
worksheets for flipped reading. It is a platform where
teachers can create digital interactive worksheets. It
offers free, user-friendly and quick tools for design-
ing and sharing worksheets online and requires only
basic level of computer literacy. The service enables
teachers to gain insights on the students’ progress
and status and offer a feedback. Teacher can provide
both instruction and practice, which means the ser-
vice may be used to reinforce the topic or introduce
it. To create an interactive worksheet teacher is free
to load any appropriate content and then complete it
with a variety of tasks. The service offers eight types
of tasks: Multiple choice, Blanks, Matching, Open
guestions, Table, Sorting, Drawing, Fill on an image.
Some of this tasks are considered to be a staple of
standardized tests, but being properly shaped they
can be beneficial for students. The most special fea-
tures for this tool are the feasibility of recording audio
guestions, loading pictures as answer options and
self-grading. In addition, the service offers the oppor-
tunity to enrich the content by adding to worksheets
extra links, images, audio and video content.
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Conclusions. Flipped class mode has a great
potential to foster developing reading skills within
an ESP course. Being implemented appropriately
and suitably, the approach can enrich the traditional
learning process and make it more productive and
student-centred. It is compatible with the regular cur-
riculum and has a good potential to reform the tra-
ditional time-consuming in-class components of the
ESP course and make it more topical and motivating.
However, the process of implementing new formats
of training requires careful planning, proper design
and monitoring the students’ and teachers’ feedback
to detect and correct possible shortcomings.
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