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This study is undertaken to address the strong
need for empirical evaluation of Waldorf edu-
cation that rests on a highly elaborated ethno-
medical account of and plan for healthful human
development as well as a proper teaching per-
spective. To the authors knowledge, it becomes
crucial to keep primary schoolchildren ‘in move-
ment’ both physically and spiritually, that even-
tually facilitates their healthful sensory-motor
integration while nourishing their stamina and
‘will forces” and that will definitely ensure good
health and flexible thinking in their adulthood.
A series of recent studies has indicated that
there is growing interest in the Waldorf method
among international and national scholars and
educators because they believe it more success-
fully engages students and supports meaningful
learning than do mainstream methods

The findings from a multifaceted study, car-
ried out to address the strong need for empiri-
cal evaluation of Waldorf education, proved
to focus on in-depth analysis of the content
of education, a core common curriculum of
Waldorf School. In particular, it was proved
that Waldorf School system enhances stu-
dents’ aiming at maintaining their physical and
mental health as well as further research on
the health-producing capacities of pedagogy
and various other conventionally non-medical
practice domains. Therefore, based on the
results of in-depth analysis, the provisions of
the theoretically substantiated concept of salu-
togenesis of the Waldorf School, as well as
its purpose and objectives, the authors have
determined that the criterion for the effective
WS concept is the achievement of the goal of
maintaining and improving a person'’s physical,
mental and spiritual health. Primary schoolchil-
dren are of the authors’ focal point.

The article highlights the need for developing
salutogenic competence through establishing
and emulating the experience of Waldorf peda-
gogy, which today serves as the top priority of the
New Ukrainian School, both in terms of creating
a safe and comfortable educational environment
and in accentuating the content of learning to
preserve all components of health.

Key words: concept of salutogenesis, Waldof
school.

Ha ocHosi npoaHasiizosaHux OXepes ycmaHos-
JIEHO, WO MPOBIOHUMU idesiMu KOHYenujii casmo-
mozeHe3y (300p08’SICMBOPEHHST) Y4HIB Baslb-
00pghCLKOT WIKOAU € CBIMO2/ISIOHI ysiBNeHHs P,
LlimaliHepa npo 300pos’si 5K iHOuBIOya/IbHUl
cmaH /II00UHU, SKUU BU3HAYAEMBLCSI 2aPMOHIU-
HUM CriiBBIOHOWEHHSAM | 6asaHCcoM i mifecHuUx
i OywesHO-0yXO0BHUX CK/Ia0HUKIB | BUOIB Oisi/lb-
Hocmi; npo  emoyitHo-noyymmesy cgbepy U
i ¢hisiosiociuHy OCHOBY — pumMidHy cucmemy

(cucmemy opeaHis OuxaHHs1 U Kposoobiey) siK
06'eKm NepesaxHo20 PO3BUMKY OUMUHU-YYHSI
MO/IOOWUX K/1ACIB.

BusHa4eHo emaru (1919-1937 pp.; 1938-
1944 pp.; 1945 p.— KiHeyb 60-X pp.; noYyamok
70-x — KiHeyb 80-x pp.; 3 90-x pp. XX cm. 0o
Ub020 Yacy) po3sumky npobaemMu 36epexeHHs
300p08’ MOJIOOWUX WKO/ISPIB Y Ba/lbOOP-
CbKili nedazoeiyi 3 ypaxysaHHsiM 0cob/iusocmel
PO3BUMKY  COYja/TbHO-KY/IbMyPHUX  MPOYECIS,
ICUX0/1020-11e0a202i4HOi  HayKu, O00CSIi2HEHb,
MPOCBIMHUYbLKOI  Oisi/IbHOCMI  Ba/TbOOPEHCHKUX
redaeoaig, a MakoX xapakmepy pPO38UMKY CBi-
moB020 Ba/IbOOPGICLKO20 PyXY.

3sepmaemescs yBaza Ha Bak/ausicmb XUm-
MEBUX HABUYOK, WO Cripusitomb  OyXO0BHOMY
ma rcuxiyHoMy 300p0B8'H0, Makux siK camoyc-
BIOOM/IEHHSI ma CaMOOUiHKa;, aHasi3 rpobsiem
i mpuliHAMmMs piweHb, YMiHHSI nepedbayamu
Hacnioku KoxHo2o 3 sapiaHmig dnsi cebe U
IHwWux /moded; YMIHHSI OyiHIoBamu peasibHicmb
KOXHO20 B8apiaHma, ypaxosyrodu BaCHi MOX-
ausocmi U )ummesi 06cmasuHU; 30amHicmes
BUBUpamU ONMUMa/IbHI PILUEHHS; BU3HAYEHHSI
Xummesux yinedl i ipoapam; yMiHHS niaHysamu
CBOI0 Oisi/IbHICMb, Ypaxosytodu aHasli3 MOX/1u-
Bocmeli ma 0b6cmasuH; YMIHHS BU3HaYamu rpi-
opumemu U payioHa/lbHO BUKOpUCMOBYBamu
yac, HasU4Ku CaMOKOHMPO/IO; YMIHHSI 0onamu
mpuBsoay; YMiHHsI 30cepedysamucst Ha 00csie-
HeHHi Memu; pO38UMOK Hariosie2ausocmi U rpa-
yboBUMOCMI.

YmMOoYHeHO epynu B3aeMOIOB’sI3aHUX MOKa3HU-
KiB, WO xapakmepusytoms eheKmusHicmb pea-
Jli3ayii 36epexeHHs1 ¢hi3u4HO20, MCUXiYHO20 ma
0yX0BHO20 300p0B’s1 LWKO/ISIPIB Y BasIbOOPOCHKIU
nedazoaiyj, a came: cchopmMosaHicmb 300p0BUX
3BUYOK, BUCOKA npaye30amHicme, CripumHicm,
KoopOuHoBaHicmMb mifna U pyxis, adeksamHicme
makmu/ibHUX BIO4ymmis, BUMPUBA/TICMb, BUCO-
Kul iMyHimem; dywesHa cmabisibHicmb, Coyji-
a/lbHa KOMIMeMEeHMHICMb | MOGI/IbHICMb, adek-
BamHa caMooyiHKa csoix Moxuiugocmel, dosipa
0o cBoix 30i6Hocmel; HacmaHosa Ha YCrlix
Y Xummi; iHmenekmyasibHa akmusHicmb, IHOU-
BidyasibHa IHiyiamusHicmb, mMBopYicmb, camo-
cmiliHicmb,  8i0MosidasibHicmb Yy nputHIMMI
piweHb;  camosi00aHicmb, — Harlo/ieausicme,
3axor/ieHicmb CBOEH PO6GOMOIO.

Cmammsi  BUCBIM/IOE  HEOBXIOHICMb  ¢hop-
MyBaHHsS1  300p0B’si36epizaroyoi  KoMrmemeHm-
HOCmi Yepe3 BUKOPUCMaHHS U 3arpoBacKeHHs!
docsidy Ba/ibAOPEHCHKOI nedazoeiku, Wo Cbo-
200Hi € 00HIet0 3 doMiHaHMIB HoBol ykpalHCbKOI
WKO/U 51K 110 JliHii cmBOpeHHsT 6e3meyHoz0 U
KOMGhOPMHO20 0CBIMHBL020 cepedosuwa, makx i
110 JiHIT akyeHmyauji 3micmy Hag4aHHs1 Ha 36epe-
JKEHHS1 BCIX CK/1a0HUKIB 300p0B’sl.

KniouoBi cnoBa: KoHUenyisi ca/ilomozeHesy,
Ba/1bO0PHChKA WKO/A.
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We need to address the opioid crisis, racism,
affordable housing, environmental degradation, income
inequality to name a few. Waldorf schools cannot solve

these issues, but we need to engage in conversation with
community members, engage with local

groups addressing these issues, and demonstrate

how deeply we care. Helping others may be the best
way for us to help our schools.

Torin Finser
(speech at the Center for Anthroposophy in New
Hampshire, June 2019)

Background to the investigation. Symbolically,
2019 marked the 100" anniversary of Waldorf educa-
tion that implies the spirit and knowledge that stand
as a basis of the pedagogy. The present-day commu-
nication tools significantly influenced the establish-
ing of an international Waldorf learning community,
where one can best learn from each other across
continents, cultures, and languages. There are cer-
tain core principles of Waldorf education, such as a
developmentally appropriate curriculum, the freedom
of the teacher, working with an image of the whole
human being as presented in anthroposophy. Now-
adays it has become an urgent necessity to get the
school become “Waldorf-aligned” [1].

It should be emphasized, that Waldorf education
aims at developing pupils’ intellectual, artistic, and
practical skills in an integrated and holistic manner.
Waldorf pedagogy has its roots in anthroposophy,
where the cultivation of pupils’ imagination and crea-
tivity is a central focus. A challenging problem, which
arises in this domain, is the fact that the Western habit
of segregating education and health leads research-
ers to overlook direct relationships that may exist
between pedagogic action and health production [8].

In seeking to bridge, the problem of formation of
healthy young generation requires analysis of theory
and practice of schools which aim at children’s health
maintenance not only establishing a good personal
hygiene routine and medical care but the potential
of pedagogical approach itself. The article joins an
emerging discussion regarding the value of prior-
itizing movement methodologically and analytically.
More broadly, the authors attempt to contribute to dis-
cussions regarding the implications of ontological per-
spectives for anthropology’s understanding of human
experience. This study is undertaken to address the
strong need for empirical evaluation of Waldorf edu-
cation that rests on a highly elaborated ethnomedical
account of and plan for healthful human development
as well as a proper teaching perspective.

Overview of the literature. A series of recent
studies has indicated that there is growing interest in
the Waldorf method among international and national
scholars and educators because they believe it more
successfully engages students and supports mean-
ingful learning than do mainstream methods. The find-
ings from a multifaceted study, undertaken to address

the strong need for empirical evaluation of Waldorf
education, proved to focus on in-depth analysis of
the content of education, a core common curriculum
of Waldorf School. In particular, it was proved that
Waldorf School system enhances students’ aiming at
maintaining their physical and mental health as well
as further research on the health-producing capac-
ities of pedagogy and various other conventionally
non-medical practice domains (V. Gebel, L. Hessler,
M. Hlekhler, V. Zasmanshausen, G. Chernis, T. Marty,
R. Patzlaw et al.) the issues of emulating Waldorf's
ideas in Ukrainian schools (S. Zhuravlova, O. lonova,
S. Luparenko et al.).

The purpose of the article is to analyse and sys-
tematize the Waldorf's education in the context of
maintaining the primary schoolchildren’s health and
wellbeing.

Findings. This paper examines experience of
Waldorf School in terms of health maintenance;
Waldorf education’s approach to the formation of a
healthy personality, as well as peculiarities of the
development of socio-cultural processes, psycholog-
ical and pedagogical science and practice, and the
activities of Waldorf educators. To the authors knowl-
edge, it becomes crucial to keep primary schoolchil-
dren ‘in movement’ both physically and spiritually,
that eventually facilitates their healthful sensory-mo-
tor integration while nourishing their stamina and ‘will
forces’ and that will definitely ensure good health
and flexible thinking in their adulthood. Thus, from
historical and pedagogical perspective, the authors
attempted to identify and single out four stages of the
problem of improving and maintaining the primary
schoolchildren’s health in Waldorf settings. These
stages patrtially coincide with the periodization of the
development of the World Waldorf movement, scien-
tifically grounded by O.lonova, namely: the first stage
(1919-1937); the second stage (1938-1944); the
third stage (1945 — the late 60's); the fourth stage (the
early 70's — the late 80’s of the twentieth century); the
fifth stage (from the 1990s to the present).

Let us dwell on this in more detail [7, p. 27-31].

The first stage (1919-1937)

The study of scientific sources proves that the for-
mation of the health maintenance problem in Waldorf
pedagogy is closely connected with the first Waldorf
School establishment for children of workers and
employees of the Waldorf-Astoria tobacco factory in
1919 Stuttgart (Germany).

The lectures and discussion sessions he con-
ducted with the school’'s first teachers, combined
with a curriculum outline based on Steiner’s view
on the nature of human development, were and
remain the cornerstone of Waldorf education. View-
ing the teacher as an artist and the classroom a living
canvas upon which the teacher artist would render
breath-taking creations, Waldorf education infused
war-torn Germany with a new view of the classroom
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where students engaged in artistic activities and got
out of their seats to learn [2, p. 10].

Waldorf education expanded rapidly in Europe,
then the United States, where it continues to flourish
today. According to D. Jelinek, the Waldorf style of
developmentalism, in the context of a Waldorf school,
often introduces science subjects in later grades than
the same subjects would be introduced in mainstream
science curricula, with obvious implications for a
comparison to state and national standards. Piaget's
developmentalism, by contrast, would not necessarily
time the introduction of specific content by develop-
mental stage, but rather would guide the method by
which the content is presented to children of differ-
ent ages and developmental stages [2, p. 5]. Owing
to painstaking efforts of Waldorf educators aimed
at spreading healthy ideas, Waldorf schools were
already operating in Germany in the early 1930’s. The
first Waldorf schools abroad were opened respec-
tively in Holland (1923, 1933), Great Britain (1925,
1939), Norway (1926, 1929), Switzerland, Portugal,
Hungary (1926), and the United States (1928).

The second stage (1938-1944)

It should be noted, that ever since 1935, under the
National Socialists pressure who came to power in
Germany, Waldorf schools were forbidden to accept
students, and since 1938, they were closed. It should
be articulated, that during the WWII Waldorf schools
were closed in The Netherlands either. In some coun-
tries, however, in particular, in the United Kingdom
and Switzerland, the Waldorf institutions continued to
operate, that consequently undermined the value and
essence of Waldorf School. Furthermore, the Waldorf
movement activities underwent various forms of crisis.

The third stage (1945 — the late 60’s)

Since 1945, German and other European Wal-
dorf Schools began to revive. Simultaneously, new
schools in Germany and other European countries
were on the level of disappearing until the mid-1960s.
Owing to the aspirations of the Waldorf movement’s
ardent supporters, existing consolidated schools
strengthened their improvement. This recognition
of German Waldorf schools at the state level had a
significant positive impact on the status of Steiner
schools in general and stimulated the emergence of
new schools both in Germany and abroad (Austria,
Belgium, Great Britain, Denmark, Italy, Norway, Fin-
land, France, Sweden, Switzerland, etc.).

The fourth stage (the early 70’s — the late 80’s of
the 20" century)

At the turn of the 1960s and 1970s, the salutoge-
netic model of health was significantly actualized due
to the works of famous representatives of human-
istic psychology, psychotherapy, psychosomatics
(A. Antonovsky, A. Maslow, K. Rogers, V. Frankl,
E. Fromm et el.) — problems that took an explicitly
future perspective on the sense of coherence. This
greatly contributed to the focus of Waldorf specialists
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on research aimed at identifying the further research
on the sense of coherence as a buffer versus a direct
determinant of health, and on the linearity/nonlinear-
ity of the relationship between sense of coherence
and health in the learning environment.

The fifth stage (the 90’s of the 20" century to the
present). The early 1990s saw a significant surge
in interest in Waldorf schools, which was due to a
number of reasons. Primarily, it concerns conduct-
ing numerous comparative health studies and edu-
cational achievements of students at Waldorf and
others traditional schools. The results of such studies
have shown that the salutogenic orientation of the
Waldorf School provides support and enhancement
of the physical, mental health and spiritual wellbeing
of the schoolchildren.

However, at the stage under consideration, Wal-
dorf and anthroposophical specialists (K. Wiert,
V. Wbnsch, V. Gebel, M. Glekler, V. Zasmanshausen,
F. Karlgren, O. lonova, P. Lang, S. Langhammer,
T. Marty, R. Patzlaw, et al) actively engaged theo-
retical and practical research on salutogenesis. This
in-depth survey of salutogenesis shows the breadth
and strengths of this innovative perspective on health
promotion, health care, and wellness. Background
and historical chapters trace the development of the
salutogenic model of health, and flesh out the cen-
tral concepts, most notably generalized resistance
resources and the sense of coherence, that differen-
tiate it from pathogenesis.

The results from findings on child health of the
Steiner Pedagogies, as well as their active propa-
ganda, have had a very positive impact on the pro-
motion of Waldorf-based health approaches in world
school practice. It should be noted that today the
movement, which began with the opening of R. Stein-
er’s first Waldorf school, covers more than 50 coun-
tries in the world with approximately 1000 Waldorf
schools, as well as 3100 kindergartens and 150 med-
ical and pedagogical institutions operating on the
Waldorf principles. In view of the above-mentioned,
under the effective implementation of the process of
preserving the health of students, we will understand
the characteristic that images the relation between
the main purpose of the concept of salutogenesis -
ensuring the preservation of health of the individual —
and the results achieved in the process of its realiza-
tion [4, p. 183].

A necessary and important prerequisite for deter-
mining the effectiveness of the of pupils’ health
maintenance is verified by the relevant criteria and
indicators. It is necessary to emphasize the deduc-
tive reasoning approach to defining specific criteria
and indicators of schoolchildren’s health improve-
ment and maintenance in the process of learning.
Of particular interest for our study was the Ukrainian
scholars’ research on the types and various compo-
nents of human health. To be more patrticular, the
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focal point was the studies on a physical component
(i.e. proper functioning of physical perfection and
overall physical performance, stamina and robust-
ness, compliance with the rational routine, meeting
the requirements of a personal hygiene, and proper
nutrition); psychic or psychological comfort (cor-
respondence of cognitive activity to calendar age,
development of arbitrary mental processes, pres-
ence of self-regulation; presence of adequate pos-
itive emotions; lack of accentuation of character;
absence of bad habits); social well-being (this is pri-
marily a formed civic responsibility for the fulfilment
of social roles in society; positively communicative;
benevolence towards the younger ones; ability to
self-actualize in a team; self-education); internal and
spiritual (the priority of universal values; the pres-
ence of a positive ideal in accordance with national
spiritual traditions, diligence, charity, a sense of
beauty in life, nature, and art) [9, p. 245].

On the other hand, our findings have revealed
many rather intriguing considerations of significance
to this study. Scientific sources also disclose crite-
ria and indicators, reflecting an educator/teacher’s
effectiveness in their professional and pedagogical
competence to focus on schoolchildren’s health and
wellbeing, students’ awareness of their successful
academic performance, sustained educational inter-
est; the formation of schoolchildren’s life motivation,
their rigorous healthy lifestyle (rational nutrition, phys-
ical activity, practicing balanced rhythm of work and
rest, etc.); adequate recovery of the physical, men-
tal and spiritual strength of the child (no fatigue but
high efficiency, zealousness, and enthusiasm perse-
verance, healthy complexion, etc.); mental balance,
communicativeness, ability to cooperate with people,
social mobility; conscious attitude to oneself, ade-
guate assessment of their abilities and abilities of
other people; self-confidence and self-sufficiency, the
pursuit of success in life. The Ukrainian scholars have
also identified a set of life skills (competences) that
enhance a healthy lifestyle, physical, social, spiritual
wellbeing and mental health.

In addition, vital skills enhancing a physical
wellbeing are as followed: skills of sound nutrition
(observance of diet; ability to ration food, taking into
account the affordability and healthy lifestyle ben-
efits; ability to determine and keep high quality of
products); skills of motive activity (morning exer-
cises; regular engaging in a physical culture, sport,
motor games, manual labour); personal-hygienic
skills; balance of labour and rest (of ability to be on
duty mental and physical to activity.

By vital skills, enhancing a social wellbeing, we
can emphasize on effective communication skills (i.e.,
ability to be a good listener; ability to clearly and con-
cisely express their opinions; ability to openly express
feelings, without an anxiety and prosecutions; pos-
sessing an non-verbal language is gestures, mimicry,

intonation; an adequate reaction on criticism; ability
to support and help); skills of sympathy (ability to
embrace feelings, necessities and problems of other
people; fostering the traits of empathy; reliability and
responsibility).

Skills of conflict resolving (ability to distinguish
disagreement and conflicts of interests; ability to
be tolerant in resolving conflicts; to engage in con-
structive dialogue to find a solution); skills of being
stress-resilient under pressure, in case of bullying,
or discrimination (of skill of being aware and ready
to act, in particular in terms of cautionary actions in
relation to HIV-AIDS; ability to distinguish the dis-
plays of discrimination, in particular in disabled chil-
dren, HIV-infected and patients with AIDS; ability to
defend their own point of view and ability to object
to being engaged in any addiction, in particular and
related to smoking, use of alcohol, narcotics; ability
to avoid near-accidents and operate at the threat of
violence); skills of teambuilding (ability to be a team
member; ability to appreciate the work of others; abil-
ity to adequately estimate the abilities and personal
contribution into team work) [5, p. 140].

On this basis, we conclude that life skills that pro-
mote spiritual and mental health are:

— self-awareness and self-esteem (ability to be
aware of one’s own uniqueness; positive attitude
towards oneself, other people’'s life prospects;
adequate self-esteem: the ability to really assess one’s
abilities and capabilities, as well as to adequately
perceive other people’s assessments);

— problem analysis and decision-making (ability
to identify the nature of the problem and its causes;
the ability to formulate multiple options for solving the
problem; the ability to anticipate the consequences
of each of the options for themselves and others; the
ability to evaluate the reality of each option, taking into
account their own capabilities and life circumstances;
the ability to choose optimal solutions);

— definition of life goals and programs (ability to
define life goals, based on their needs, inclinations,
abilities; ability to plan their activities, taking into account
the analysis of opportunities and circumstances;
ability to set priorities and use time);

— self-control skills (ability to express their feelings
correctly; ability to control anger; ability to overcome
anxiety; ability to experience and accept failure; ability
to rationally plan time);

— motivation for success and will training (belief
that you are the master of your life; setting yourself up
for success; being able to focus on achieving a goal;
developing perseverance and diligence).

Based on the results of the above analysis, as
well as the provisions of the theoretically substanti-
ated concept of salutogenesis of the Waldorf School,
its purpose, objectives, we have determined that the
criterion for the effective realization of the concept
of salutogenesis is the achievement of the goal of
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maintaining and improving the physical, mental and
spiritual health.

The indices comprise three groups of interrelated
factors, that characterize the physical, mental health
and spiritual well-being of the student, namely:
a) the formation of healthy habits (rational nutrition,
personal hygiene, physical activities, the rhythm of
work and rest) high efficiency, agility, coordination
of body and movements, endurance, resistance to
morbidity (high immunity); b) mental stability (feeling
of confidence and joy in life, ability to deal with emo-
tions and feelings; inner attitude to moral, beautiful,
genuine), c) social competence and mobility (open-
ness and deep interest in interaction with the out-
side world, ability to sympathize and empathize with
other people); d) adequate self-assessment of their
capabilities, confidence in their abilities; striving
for success in life; e) intellectual activity (develop-
ment of memory, fantasy, imagination, observation),
f) individual initiative; creativity, autonomy, responsi-
bility in decision-making processes, dedication, per-
severance, passion for your work.

The present findings prove that the afore-said indi-
ces are conditionally distinguished; they presuppose
a schoolchild’s physical, mental health and spiritual
wellbeing. It is grounded that all the basic aspects of a
healthy human are closely interrelated and affect each
other, which proceeds, first and utmost, a human well-
ness is a holistic integration of physical, mental, and
spiritual well-being, stimulating the body, engaging
the mind, and nurturing the spirit of a human being.

Conclusions. The analysis leads to the follow-
ing conclusions: one of the priorities of the modern
school is to nurture a healthy generation, as well as
conscious attitude to one's own health and the health
of others. Simultaneously, in educational practice, the
issues of ensuring the health of schoolchildren are
solved mainly with medical and hygiene measures,
and the health potential of pedagogical approaches
itself remains insufficiently realized. Importantly,
movement techniques that facilitate cognitive pro-
cessing remain the key agent of promoting health of
elementary, middle, and high school students who
are overcoming learning challenges.

In addition, these findings provide additional infor-
mation about the development and implementation of
a holistic system of primary schoolchildren’s educa-
tion, based on the key concepts of the salutogenic
theory sense of coherence coined by A. Antonovsky.
R. Steiner’s system of a humanistic worldview lies in
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the core of the concept — the essence of a person
as a physical-spiritual being; the idea of a personal-
ity development in the seven-year phasing; human
health as a harmony of physical and spiritual activ-
ities; the individual genetics, which is influenced by
hereditary factors and the environment, chiefly the
processes of education and upbringing; the emo-
tional and sensory sphere of the child; the physiolog-
ical basis, where the rhythmic system is as an object
of primary schoolchildren’s healthy development of
before their puberty. Therefore, based on the results
of in-depth analysis, the provisions of the theoretically
substantiated concept of salutogenesis of the Wal-
dorf School, as well as its purpose and objectives,
the authors have determined that the criterion for the
effective WS concept is the achievement of the goal
of maintaining and improving a person’s physical,
mental and spiritual health. Primary schoolchildren
are of the authors’ focal point.
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