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Target setting. Grammar

is central
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COMMUNICATIVE GRAMMAR TECHNIQUE FOR PROMOTING
STUDENTS’ LINGUISTIC AND COMMUNICATIVE COMPETENCES

METOAVNKA KOMYHIKATUBHOI FTPAMATUKN ANA NIABALWLEHHA
MOBHUX | KOMYHIKATUBHUX KOMMNETEHLWIN CTYAEHTIB

The article considers the importance of English
language acquisition and the role of communi-
cative grammar methodology in learning and
achievement. Grammar instruction occupies
a prominent role in various language teaching
methods and approaches. The current challenge
for researchers and teachers is to find a way to
integrate grammar instruction and grammar prac-
tice with a communicative approach to teach-
ing. The purpose of the research is to design
practice activities for communicative grammar
issues. According to the communicative teaching
approach teachers devote a significant amount
of classroom time to promoting communication
among students.

The authors present a view of grammar that
relates it to both language aspects and a psycho-
logical model of learning. The specific aspects of
linguistic and communicative competences are
examined. Attention is paid to the frame work
identifying which of the three dimensions of the
language-form, meaning or use-represent the
greatest challenge for students. There are sug-
gested some mays to improve students’ profi-
ciency in English using the three dimensional lan-
guage structure. Teaching learning strategies for
improving students’ communicative skills based
on attitudes and values are provided. Pragmatic
aspect including social and linguistic discourse
context is analyzed. Teaching grammar means
enabling English language students to use lin-
guistic form accurately, meaningfully and appro-
priately.

The article explores some issues involved in the
teaching of Communicative grammar and gives
a number of practical suggestions and useful
resources for fostering students involvement.
Communicative grammar tasks are a success-
ful way to integrate communication and formal
instruction to increase students’ proficiency level
and their experience with grammar structures.
Key words: communicative grammar, linguis-
tic competence, communicative competence,
semantics, approach, pragmatics.

Y cmammi po3anisidarombcsi Oesiki- acnekmu
BUBYEHHS1 aH2/MilICbKOI MOBU 3 BUKOPUCMAHHSIM
KOMyHikamusHocmi epamamuku 0/1s1 Habymmsi
MOBHUX | KOMYyHIKamugHUX  KomMremeHyid.

to the Actual

scientific

CyuacHa KOMyHikamusHa MemoouKa rMpOoroHye
WUPOKe  BrPOBadKEHHsT akmugHUX Memodi
i hopm pobomu 05151 Kpawj020 csidoM0o20 3ac80-
€HHs1 Mamepiasly. [0/108He 3a80aHHS 07151 BUK/1a-
dauig rnosisizae 8 momy, wWob 3Halmu ycriwHul
croci6  iHmeapayii  epamamuyHUX CMpyKmyp
3 KOMYHIKamugHUM MiOX000M 00 BUK/IQ0AHHS.
Memoto AoC/lOKEHHST € PO3POG/IEHHST MPaKmMuy-
HUX 3as0aHb 3 KOMYyHIKamusHOI 2pamamuku.
BidrogioHO 00  KOMyHIKamuBHO20 Has4a/lb-
HO20 MioX00y, BUK/Iadadi MPUCBSHyomMb 3HauHy
Ki/IbKicmb ayo0uUMOPHO20 Yacy 07151 3a0X04EHHST
Cri/IKyBaHHsI MK cmyodeHmamu. BuknadaHHs!
2pamMamuku Mae Ha Memi HadaHHs1 MOX/IUBoOCMI|
cmydeHmamMm, Kompi BUB4aOMb  aHesliticbKy
MO8y, BUKOpUCMOBYBamu MOBHY ¢hOpMy MOYHO,
CBIO0MO U Ha/IEXHUM YUHOM.

Po32/1iHymMO NMUMaHHS1 BUBHEHHST 2pamMamuku
aHenilickkol MoBU 3 ypaxyBaHHSIM  MOBHUX
acriekmig i MCUxo/102iYHOi MOOesTi  HasyaHHS.
3arporoHosaHo MemoouKy BUK/IA0aHHSI KOMY-
HikamugHoOI  2pamamuku 07151 BOOCKOH&/IEHHS
KOMYHIiKamuBHUX yMiHb CmydeHmis, wWo 6asy-
€MbCS Ha [CUXO/I02IYHUX MOHAMMSIX BIOHO-
weHHs U yiHHocmel. 3Ha4Hy ysagy npuoineHy
MPaKmMU4YHOMY BUKOPUCMAHHIO MOOE/Ii  MOHSI-
MIUHUX 3HaHb, SIKa BU3HA4Yae mMpuU acrekmu
MOBU — GhOPMY, 3HAYEHHS] ma BUKOPUCMAHHS.
3arnporioHoBaHO  MPUBUMIPHY — 2paMamuyHy
cmpykmypy 07151 BOOCKOHa/IeHHs1  KOMYHIKa-
MUBHUX YMIHb | HABUYOK cmydeHmig. Asmopu
cmammi  30cepedytombCsi  Ha fpasmamuy-
HOMy acrnekmi coyia/ibHo2o U /liHeBicmuYyHo20
auckypcy. [poroHyembsCsi HU3Ka MPakmMuyHUX
3aB0aHb 07151 GhopMyBaHHS KOMYHIKamUuBHOI KOM-
remeHmMHocmi cmyoeHmis, No2/1ub/IeHHs1 3HaHb
3 epamMamuKu aHesiticbKoi MoBU, MOKpaWeHHs!
npogpeciliHux yMiHb | HaBUYOK HWOMOBHO20
CniyiKysaHHs1. BukiadaHHs1 KOMyHikamusHoI epa-
Mamuku i3 3aCmoCyBaHHsM Cy4acHUX Memodo-
J102i4HUX 1I0X00i8 0a€ MOXJTUBICMb BUK/I@da4am
aHesitickkoi  Mosu - midBuWyBamu  echekmus-
Hicmb  HagyasibHO20 rpoyecy U doroMazamu
cmyodeHmam poskpusamu csiti ghaxosull i MOB-
JIeHHeBUL Momeryja.

Knto4oBi cnoBa: KoMyHikamusHa epamamuka,
MOBHa KOMIMEMeHYsi, KOMyHiKamusHa Komrie-
MeHUisi, ceMaHmuka, rioxio, npasmamuka.

researches and issues

teaching and learning of languages and is considered
to be one of the most difficult aspects of language.
Teaching grammar has always been controversial
point of language learning. A number of scholars
present the history of language teaching and the role
that grammar has played throughout it [2].

During the last decades major breakthrough has
been made in the field of teaching learning strategies
and cognitive development. The educators believe
that applying communicative approaches to teaching
grammar to acquire linguistic and communicative
competences is a sufficient and necessary condition
for successful language learning.

analysis. For many years researchers and teachers
such as D. Hymes, S. Krashen, D. Larsen-Freeman,
have argued over the approaches to foreign
language instruction beginning from the Analytic
Grammar-Translation approach and the use-
oriented direct method to Communicative Approach,
the latter presenting grammar through the eyes of
communicator and focusing on the use of grammar.
According to the communicative teaching approach
teachers devote a significant amount of classroom
time to promoting communication among students.
Anumber of approaches are focused on developing
linguistic and communicative competences of foreign
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language learners. Linguistic competence refers to
the ability to use language in a grammatically correct
form. Communicative competence, a term broader
than linguistic competence, consists not only of being
able to use grammar correctly but also of knowing
when, where, what to talk and in what manner.
Communicative competence is the ability to use and
understand language appropriately in a variety of
situations [1, p. 129].

Communicative Grammar is a current direction
in applied linguistic research. In Communicate
approach communication is viewed as the goal of the
second language instruction and language courses
are not built around grammar but around pragmatic
communicative function [2].

Uninvestigated parts of general matters defining.
Grammar instruction occupies a prominent role in
various language teaching methods and approaches.
The current challenge for researchers and teachers
is to find a way to integrate grammar instruction and
grammar practice with a communicative approach
to teaching. Being proficient in a language implies
knowing the grammatical structures and how to convey
an appropriate message according to the situation, and
to arrange language to convey a message.

Current teaching approaches recognize the
importance of teaching grammar in context to see
how a language item works within a conversation,
piece of writing or setting.

Consciousness-raising is through to be one of
the related aspects of teaching grammar in context.
Consciousness-raising means making students
aware of the properties of a certain grammatical
feature by highlighting them on helping students to
notice them in some way [3].

The experience shows that students, as a rule,
demonstrate various levels of communicative
competence, therefore, interacting with teachers and
groupmates and using English language in a variety
of ways for different aims, they acquire a better
understanding of the process of communication.

Research objective. The purpose of the research
is to design practice activities for communicative
grammar issues of the use of Modal verbs in
different grammar structures, Conditional sentences
in particular. Such approach involves pragmatic
ability of students to select the right structure or
form of a structure for a particular context and thus
use these structures in the communicative activity.
Pragmatics may include social context created by
speakers, their relationships and the setting or a
linguistic discus context. It explains the reasons for
a speaker’s choice of a particular grammar structure
or the form change of a particular linguistic structure.
The learners realize communication as a process to
be used for numerous purposes such as explaining,
informing, expressing feelings, stating and justifying
opinions, making suggestions, expressing probability,
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certainty, necessity. The relevant use of Modal verbs
in grammatical structures can help students form
ability to communicate in the target language.

The statement of basic materials. The
communicative competence model underlines that
grammar instruction incorporating grammar teaching
and learning in the target context helps students
acquire the language more efficiently. Instructors
teach students the grammar they need to know to
accomplish defined communication tasks.

The approach to teaching grammar that meets
the mentioned functions involves three dimensions of
language: form or structure, semantics or meaning,
and pragmatic use. Teachers can use Larsen-
Freeman pie chart as a guide for developing activities
that relate form to meaning and use [4, p. 280]. The
frame work helps teachers to organize the facts and
more easily identify which of the three dimensions of
language represent the greatest challenge for their
students. After mastering the dimensions by the
learners the teacher finds out that it is the meaning
dimension and the information enables teachers to
focus on this particular aspect.

It is worth teaching grammar from these three
perspectives. Let us take an example. A common
aspect to be taught at undergraduate university level
of English proficiency is modal verbs. The analysis
of modals will be answers to the questions: How is it
formed (form)? What does it mean (meaning)? Why is
it used (pragmatics)? Considering the three questions
one can state the following about modal verbs, that
is the form — the use of modal verbs with Indefinite,
Continuous, Perfect and Perfect Continuous Infinitive
both Active and Passive; the meaning — ability,
suggestion, advice, criticism, obligation, necessity; the
pragmatics — informal discourse: giving permission,
asking for advice, making suggestions.

Considering the use of modal verbs one should
pay attention to formal discourse, for example:
formal announcements (may), polite requests (could,
would), asking for permission (might). Modal verbs
shall, may seem to be more common in informal
spoken discourse as opposed to more formal written
discourse could, might.

It is the pragmatic where communicative grammar
approach can be successfully applied to form
communicative competence of university students.
The students will be involved in selecting the right
structure or form for a particular context in problem
solving or role-play activity.

Analyzing the relationship of communication to
attitudes and values we may select strategies for
improving communication skills and habits being
based, to a large extent, on our attitudes.

Attitudes are general tendencies of people to act
in a certain way under certain conditions for example,
a tendency to evaluate a person, thing or idea either
favorably or unfavorably.
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Values provide standards that guide actions,
attitudes, comparisons or evaluation. They influence

people’s behaviour or communication using
compliance — gaining strategies [5, p. 327].
Compliance-gaining strategies ranging from

compliance to request play an important role in
interpersonal behaviour and can successfully be
used in the communicative phase of grammar lesson
on the pragmatics of Modal verbs or Conditional
sentences [5, p. 328].

The first strategy — direct request — contains no
information in addition to the request, for example:
“Will you take me to the airport?”

Exchange strategies compromise or negotiable for
compliance “I will do this, if you do me a fovour”. Such
structures are worth practicing on the pragmatics of
using Conditional sentences of different types with
Modal verbs in Business English course for learners
specializing in management and negotiations.
Students are taught to work towards an agreement or
contract through a series of proposals or offers and
counter-proposals or counter-offers. Here there are
some ways of making offers, for example: “If you offer
more flexible payment conditions, we might consider
paying a higher price”.

Another kind of compliance-gaining strategies to
be taught to future managers is face-maintenance
strategies that is emotion appeals revealing person’s
best qualities and showing respect for the partner.
Face- maintenance strategy would be of use in the
following structure with modal auxiliary, for example:
“Since you have spent many years negotiating for
several well-known multi-national companies, will you
talk to our foreign partner for me?”

Other-benefit strategies give the impression that
compliance will benefit people in some way. While
summarizing the progress and confirming the points
agreed reaching an agreement can be expressed in
the way: “We think that this compromise should be to
our mutual agreement”.

Applying language teaching approach to teaching
Communicative grammar in proverbs, sayings, idioms
and quotations promote successful language learning
of Modal verbs. The task of the teacher is to suggest
situation in which these structures can be used.

Many set expressions with the verb can/could are
pragmatically specialized for expressing the speakers
comment on the moment of what he is saying or what
he hears or has heard, making the statement sound
either more or less categorical, for example: “That’s
all | can say. It's far as | can see”.

Students can master structures pragmatically
specialized for expressing the manner of the person’s
involvement in the action described or performing an
intensifying function, for example: “cannot help doing
something”, “cannot but do something”.

There can be suggested communicative activities
to learn the tense and voice form of the infinitive

following the verb must in the proverbs and idioms,
for example: “A full cup must be carried steadily. He
must have come out of the Ark”.

Practicing the use of may expressing wishes and
hopes, e.g. “May you be happy!” and expressions
with concessive meaning, e.g. “happen what may”
would be relevant in the setting explaining a speaker’s
choice of a particular grammar structure over another.

Relevant practice activities will provide students with
an opportunity to use the structures they have been
practicing in as natural way as possible thus resulting
in students’ finding ways to communicate and gain
language proficiency. For example, a communicative
activity which would fit with the lesson on the pragmatics
of using modals for giving advice can be the task to write
areply to a letter of complaint. Teaching grammar means
enabling English language students to use linguistic
form accurately, meaningfully and appropriately.

Conclusions. A communicative grammar lesson
gives students the opportunity to practice the target
grammar item through specific communicative tasks
and activities. The learners are taught grammar forms
and structures in relation to meaning and use for
communicative activity to be completed. It is worth
considering students’ proficiency level and their
experience with grammar structures. The learners
therefore should be provided with up-to-date and
accessible resources to help them use the language
they are learning.

The Communicative approach is the approach
currently followed most widely in language teaching.
The activities being examined in the article are referred
to Communicative Grammar tasks designed for the
practice of grammatical structures. The experience
shows that Communicative Grammar tasks appear to
be a successful way to integrate communication and
formal instruction, possess the necessary criteria to
be motivating classroom activities and have lasting
effects on learning.
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