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The article in the context of improving and
reforming the modern system of education of
primary school teachers in Ukraine substantiates
the relevance of the formation of methodological
competence. It is emphasized that in the condi-
tions of modern transformation of education it
is extremely important to move from the tradi-
tional accumulation of student’s knowledge to
mastering the skills of self-seeking information,
self-education and practical use of the acquired
knowledge in their professional activity. From
the second year of study, future primary school
teachers will join hands-on teaching in pedagogi-
cal practice.

The possibilities of pedagogical practice in form-
ing methodological competence of future teach-
ers are revealed in the didactic potential of each
type of practice that students undergo. This is
facilitated by the creation of real conditions of
the educational process in secondary schools,
immersion in a dynamic school world, direct com-
munication with the students of the junior school,
teachers, a school management.

In the course of pedagogical practice, students
evaluate their willingness to solve professional
tasks related to education, development and
upbringing of modern students. In order to over-
come the difficulties that arise in the process
of practical training students need to be clearly
aware of the importance of methodological com-
petence, were aware of its nature and content.
Introduction of pedagogical conditions of form-
ing of methodical competence of future primary
school teachers in the course of pedagogical
practice draws students’ attention to methodical
aspects during the course of pedagogical prac-
tice, methodical skills and knowledge, teaches
to design the educational process, to reflect and
correctly evaluate their own activities in order to
acquire modern vectors of the learning process
of younger students.

Key words: methodical competence, elemen-
tary school teacher, pedagogical practice, edu-
cational process, pedagogical conditions.

Cmamms rnpucssiyeHa akmyasibHit npobsemi
chopMyBaHHsI MemMOOUYHOI KOMIEMEHMHOCMI 8

KOHMeKcmi BOOCKOHa/IEHHSI ma pechopMyBaHHS
CyyacHoi cucmemu 0csimu BHUMETIB MOYaMKo-
BUX Knacig 8 YkpaiHi. Miokpec/emscsl, Wo 8
yMoBax Ho8ImHLOI mpaHcghopmauyii ocsimu Had-
38uvaliHO BaX/AUBUM € nepexio 8id mpaduyil-
HO20 HaKOMUYEHHSI 3HaHb y4HiB 00 0BO/IOOIHHS
Hasuy4kamu camocmiliHo20 rowyKy iHghopmayi,
camoocsimu ma npakmu4yHo20 BUKOPUCMAHHSI
Habymux 3HaHb y cBoili npogbeciliHiti Oisib-
Hocmi. 3 iHWOo20 60Ky HasyaHHs MalbymHix
BYUMEIB MOY4AMKOBUX K/1aciB MOEOHYeEMbCS 3
MpaKmMU4YHUM BUK/Ia0AHHSIM Y MPOYECi nedazo-
2I4HOI MpakmuKu.
MoxsugocminedazoaiyHoi nipakmuKu wodo ghop-
MyBaHHsI MEMOOUYHOI KomnemeHmHocmi mad-
6YMHIX B4UMETIB PO3KPUBAIOMBCS B OUOaKMUY-
HOMY nomeHryjani KOKHO20 3 BUOIB MPaKMUYHOI
Mi020moBKu, 5Ky Mpoxodsimb 3006ysaqi 0csimu.
Libomy crpusitomb CMBOPeHi peasibHi  yMOoBU
0CBIMHB020 Mpoyecy 8 3a2a/lbHOOCBIMHIX WKO-
Jlax, 3aHypeHHs1 8 OuHaMiYHUU WKiIbHUL csim,
6e3r10cepeoHe  Cri/IkysaHHs1 3 YYHSIMU MOJI00-
WIOT WKO/IU, BYUMESISIMU, KEPIBHUYMBOM WKO/IU.
Y npoyeci nedazoaiyHoi npakmuku cmyoeHmu
OUiHIOIOMb  CBOKD  20MOBHICMb  BUPILLYBaMmuU
rpogpeciliHi 3as0aHHs], Mos'sa3aHi 3 Has4aHHSIM,
PO3BUMKOM | BUXOBaHHSIM CYYacHUX YYHIB.
[ns nodonaHHA mpydHowis, WO BUHUKaKMb
Y MpoUeci Mpakmu4yHo20 HasyaHHsi, 3000ysa-
yam ocsimu HeobXiOHO YimKO ycsidoM/IIoBamu
BAX/IUBICMb MEMOOUYHOI KOMIemeHmHocmi, i
Xapakmep i 3vicm.

BripogadeHHs1 redacoaiyHux ymos ¢hopmy-
BaHHs MemoOu4HOi KoMremeHmHocmi  mad-
6YMHIX 84UMEI8 MOYamKoBUX K/1acig y rnpoyeci
reda202iyHoi MpakmuKu 38epmae ysagy cmy-
0eHmig Ha MemoduyHi acrekmu nid 4yac rpo-
XOOXEHHSI Meda202iyHoi Mpakmuku, MemoouyHi
BMIHHST | 3HaHHS1, 84UMb NMPOEKMyBamu OCBImHili
npoyec, pegiekcysamu ma npasu/ibHO OYiHIO-
Bamu gn1acHy Oisi/lbHicmb 3 MeMoK Habymmsi
Cy4YacHUX BEKMOopIB MpoYecy HasyaHHs1 MosIoo-
WX WKO/ISPIB.

KniouoBi cnoBa: memooudHa KoMmriemeHm-
HiCMb, BHUME/Tb MOYAMKOBUX KJ/1ACiB, Medazo-
2luHa npakmuka, Has4asabHUll npoyec, nedazo-
2l4Hi ymosu.

Problem statement. The modern development
of education determines such social processes as
integration, globalization and digitalization of the edu-
cational space that predetermines also dynamics of
change of an educational system in general: from cog-
nitive focused to personally focused. It entailed emer-
gence and the statements of a competence-based
paradigm of education, which acquired the status of
the latest international educational strategy [2].

The transition to the latest educational paradigm
increases the attention of domestic and foreign scien-
tists to the problem of formation a competent teacher.
Its solutions derogation from standard accumula-

tion by the student of pedagogical institutions of the
higher education knowledge, skills (knowledge para-
digm) to the formation of future teachers the ability to
learn, master information search skills, develop the
self-learning ability and quick response to inquiries of
time and opportunities to be integrated in society.
Studying the concept of «future teacher com-
petence», we rely on the works of A. Khutorsky [7],
S. Shishov, Yu. Tatur [8], A. Markova who understand
it as personal new growths, internal quality, ability to
act based on the got knowledge, readiness and abil-
ity to successful activity, thereby emphasize a multi-
dimensionality of this term. We consider methodical
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competence of future teacher as one of types of its
professional competences and readiness and ability
to pedagogical activity.

The necessity to develop the methodological com-
petenceofaprimaryschoolteacherisdefined bythefact
that it itself contains a set of professional knowledge,
skills and personal qualities which enable the teacher
to design, adapt, organize, motivate, to investigate
and control the cognitive, educational and developing
aspects of education of primary students and provide
efficiency of his professional and pedagogical activity.

Analysis of recent research and publications.
There is intense debate in the scientific community
about the nature and structure of teacher professional
competence. Scientists such as V. Adolph [1], O. Lar-
ionova, O. Lebedeva, N. Seleznev, N. Kuzmina [3],
A. Markova, L. Shkerina rightly distinguished different
types of professional competence, which is caused
by multifunctional and the multidimensional nature of
pedagogical activity.

Among the types of professional competence of
elementary school teachers is a special place method-
ical competence, because it, integrating a number of
key vocational and pedagogical competences, largely
determines the level of professionalism of the teacher.

A number of scientific and pedagogical studies
have highlighted some aspects of the problem of for-
mation of methodological competence and methodo-
logical culture (T. Alekseeva, S. Baranov, A. Kochetov,
O. Larionova, O. Lebedeva); methodological prepar-
ation (N. Svitlovska, M. Soloveychik); methodological
thinking (O. Goncharuk, G. Sukhobskaya); methodical
reflection (O. Anisimov, N. Postaliuk) of future teach-
ers. The theoretical analysis of the psycho-peda-
gogical literature has shown that the methodological
competence of future primary school teachers is
considered rather fragmentary and in combination
with other types of professional competence [6].

Selection of previously unsolved parts of the
overall problem. There is still no single approach to
determining the methodological competence of the
elementary school teacher, its structure, the issues
of content, forms and methods, the conditions for
forming such competence as a holistic phenomenon
remain insufficiently explored. Since methodological
competence combines the system of special scien-
tific, psychological, pedagogical, methodological
knowledge and skills, its formation occurs in the pro-
cess of pedagogical, special, didactic, practical train-
ing of the future specialist. Of particular importance is
the pedagogical practice, in which the future teacher
acquires the experience of applying the acquired
knowledge and skills in the real educational process.

Formulation of the goals of the article. The pur-
pose of the study is to clarify the pedagogical con-
ditions of forming the methodological competence
of future primary school teachers in the process of
pedagogical practice.
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The results of the research. The main types of
pedagogical practice of future primary school teachers
in forming their methodological competence are [9]:

— practice on educational work provides master-
ing skills of education comprehensively and harmoni-
ously developed personality;

— while practicing students assist the teacher in
preparation and holding mass educational actions, in
carrying out work in clubs, production of visual aids,
issue of wall newspapers, etc.; fill out diaries of ped-
agogical observations, carry out individual work with
separate pupils of a class;

— trial lessons at school. This type of practice pro-
motes mastering students an algorithm of prepara-
tion for a lesson, assimilation a technique of writing of
abstracts of lessons, carrying out lessons in primary
classes according to the schedule, etc.);

— summer pedagogical practice contributes to
deepening the educational competence of the future
primary school teacher. During practice, students
perform the duties of the out-of-town health improve-
ment and recreation leaders, carry out individual work
with children of the appropriate age category, prepare
and conduct camp events;

— the first days of a child at school. Such prac-
tice gives students an opportunity to study features of
the period of adaptation of first graders to the school
mode; the procedure and methods of manning the
first classes, planning work for the first week, etc;

— the work (undergraduate) practice (responsibil-
ities of primary school teacher) provides the improve-
ment of the methodological knowledge and skills
acquired by students studying at higher education
institute.

Besides, pedagogical institutions of the higher
education additional and innovational types of prac-
tice, such as science and local history practice, intro-
duction to specialty, extracurricular educational work,
non-traditional trial lessons, one-day practice, etc.
Natural and local studies practice prepares students
for complex tasks of studying nature, nurturing in
them the ability to properly deal with natural objects
and nature, the formation of future teachers of ele-
mentary classes of knowledge and skills necessary
for the lessons of science and extracurricular classes
topics that enable future educators to acquire meth-
odological competence in complex tasks of environ-
mental education.

The practice of “Introduction to a specialty”, organ-
ized for first-year students, promotes adaptation and
their practical acquaintance with future profession
and the chosen additional specialization. Didactic
potential of pedagogical practice “Preparation for
extracurricular work”, which students have at the first
year training to form the methodological competence
of the future primary teacher is defined by the fact that
to the maintenance of the course “Technique of Edu-
cational Work” students seize in that time when do
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practical training from out-of-class educational work
at school (second year) and therefore, are forced to
extracurricular activities without proper theoretical
and methodological training.

During pedagogical practice “Preparation for
extracurricular work” students get acquainted with a
technique of drawing up the individual thematic plan
of educational work, write plans of the extracurricular
lessons of various forms and types, conduct observa-
tion, learn to fill in the extracurricular student teach-
ing diary. In some pedagogical educational institutes
teachers introduce a practice of one working day,
unconventional trial lessons which also have the con-
siderable didactic potential for forming methodical
competence of future teachers, because in the course
of such practices students attend demonstrative les-
sons of the best teachers, observe the methods of
teaching to fully immerse yourself, have an opportun-
ity to plunge fully into teaching and educational pro-
cess of primary school, to get practical abilities and
experience of pedagogical activity [9].

Summarizing the experience of organizing different
types of teaching practice and the results of research
on the raised problem suggest that the introduction of
new types of teaching practice is associated with the
lack of readiness of young primary school teachers
to solve professional problems, taking into account
a wide range of specific conditions in the groups of
children in the process pedagogical activity at mod-
ern school. Formation and actualization of motives for
pedagogical activity occurs immediately before one
or another type of practice during special psycho-
logical and pedagogical training. The purpose of such
work is to develop a positive motivation for mastering
in pedagogical practice professional competence in
general and methodological competence in particular.

Determining the second condition for forming the
methodological competence of a future elementary
school teacher was based on the requirements for
the preparation of a modern teacher, who require
students to acquire basic and professional basic
knowledge, and the development of innovative peda-
gogical thinking in combination with practical-ori-
ented, research-based solutions. They described it
as this: ensuring the effectiveness of methodological
knowledge by fulfilling the tasks of students of educa-
tional and research character, studying pedagogical
experience and its creative use in various types of
pedagogical practice.

At the same time, the analysis of scientific works
and their own observations give grounds to con-
clude that creative implementation of professional
and methodological activity is not possible without a
deep study and analysis of pedagogical experience,
because most pedagogical innovations have a com-
binatorial character [5]. Involvement of students in the
research work during the passage of various types
of pedagogical practice creates conditions for stu-

dents to develop a desire for self-education, creative
activity, development of creative approach in solving
problematic pedagogical tasks, mastering general
and special methods of research, facilitates mastery
of information — diagnostic, reflexive and research
skills, the formation of which determines the level of
methodological competence of future teachers.

Another area of work to ensure the effectiveness
of methodological knowledge is to familiarize stu-
dents with traditional and innovative pedagogical
experience. Students have the opportunity to study
advanced pedagogical experience in open and
demonstrative lessons and lessons during obser-
vation; listening to oral reports on the pedagogical
results of teachers at conferences, round tables,
special meetings of methodological associations,
workshops, etc.; study of materials, generalization
of advanced pedagogical experience in the form of
methodological letters, methodical developments,
articles in newspapers and magazines and published
brochures, monographs, collections of materials of
conferences and seminars, etc.

Pedagogical practice is an important element
in the formation of self-esteem of professionally
important qualities, awareness of himself as a
future teacher. Understanding this is the impetus
for self-improvement, the development of personal
professionally significant qualities, professional
orientation that characterize the methodical compe-
tence of the future teacher [4]. Reflective actions of
trainee students should be the subject of the means,
methods and techniques of their own activities, pro-
cesses of making practical decisions, the analysis of
which helps students to understand the difficulties
that may arise in their work and find the right ways
to solve them.

Conclusions. The methodical competence of a
future primary school teacher is defined as an inte-
grated quality, characterized by a set of knowledge,
skills and personal and professional qualities of
a specialist, who function as the ability to design,
adapt, organize, motivate, research and control and
train developmental aspects of the education of pri-
mary students in classroom and extracurricular edu-
cational work.

Pedagogical conditions for effective formation of
methodological competence of future primary school
teachers in the process of pedagogical practice are:
implementation of purposeful personality-oriented
psychological and pedagogical preparation of stu-
dents for pedagogical practice, ensuring the effect-
iveness of methodological knowledge by performing
the tasks of students of educational and research
character and studying the best and advanced peda-
gogical experience of primary school teachers, its
creative use in various types of pedagogical practice,
introduction by students of comprehensive reflection
of own professional and pedagogical activity.
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Certain pedagogical conditions are closely inter-
related; they complement each other, providing
effective implementation of the developed model of
forming methodological competence of future primary
school teachers.
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