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The article deals with the relevance and
role of forming foreign language grammar
competence when training students  of
nonlinguistic specialties of the University. It
is established that the task of professional
competence formation in teaching foreign
languages to students of higher nonlinguistic
educational institutions remains unsolved. In this
regard, it is necessary to direct the students’
educational activities to the achievement of
abilities to implement professional activities and
to the manifestation of its results by means of
foreign languages that is the formation of foreign
language professional competence. Grammar
competence is an integral part of foreign
language competence and the ultimate goal of
teaching grammar and, consequently, mastering
grammatical means of communication. It is
justified that grammatical literacy is formed,
lexical units are learned, and pronunciation and
speech are improved in real communicative
situations. The formation of grammar skills
and abilities is based on three main stages:
explanation of rules, processing of speech
patterns, use of grammar structures in various
communicative  situations. It is emphasized
that the learning of grammar rules should take
place in communicative situations of all types
of speech. The authors note when mastering
grammar competence, the attention of the future
specialist should be paid to the combination of
grammar structures with vocabulary, listening,
speaking, reading and writing. This approach
goes to better understanding and remembering.
It gives a possibility to comprehend the form,
content, essence of grammar as well as to
prevent linguistic and grammar mistakes.
Difficulties in learning grammar rules are
coincidences and differences of grammar in
native and foreign languages, which may be
accompanied by transference and intervention.
The main types of work that contribute to the
learning and improvement of foreign language
grammar competence are offered.
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Y cmammi posesisiHymo akmyasibHiCmb i posib
hopMyBaHHsI IHUWOMOBHOI  2pamamu4Hoi KoM-
riemenyji cmyoeHmis HEMOBHUX (hbaky/ibmemis
BUWUX Hasya/lbHUX 3aknadiB. YcmaHoB/eHo,
wo npobriema hopmMysaHHs makoi npoghecid-
HOI' KoMriemeHmMHocmi, y cmpykmypy siKoi 6yna
6 Ope2aHiYHO iHMezposaHa IHWOMOBHA KOMIIO-
HeHma, 3a/1uwaemscsi Hepo3sg'adaHor. [pa-
MamuyHa KoMnemeHyisi siK ckiadosa YyacmuHa
[HWOMOBHOI KOMIemeHUji € KiHYEeBo Memor
HagyaHHs1 2pamamuku U, onmke, 0BO/I00IHHS
2pamMamuyHUMuU 3acobamu CriifikysaHHs1. Boro-
OiHHS1 Heto 3abe3nedye rnpasusibHe PO3yMiHHS
MOBHUX cmpykmyp i 3ariobicac nomunyi. be3
3HaHHs1 2pamamuyHuUX npasusi nobyoosu c/iosa
i pEYEHHS1 MOBHOUIHHE CIi/IKYBaHHS MPaKmu4yHO
Hemox/iuge. OBrpyHmMoBsaHo, Wjo came 8 pea/ib-
HUX KOMYyHiKkamusHUX cumyayisix ¢hopmyembcsi
2paMamuyHa  2paMOMHICMb,  3aCBOHIOMbCS
JIEKCUYHI 0OUHUUj, YOOCKOHa/IIOIMbCS BUMOBA
i Moa/neHHs. Hazonocumo, epamamuyHi npa-
BU/IA BaPMO OrpayboByBamu 8 KOMyHikamus-
HUX cumyayjsix 3i 8cix 8UGi8 MOB/IEHHS. AsBmopu
3a3Hayaroms, Wo 1o Yac 0BO/I00IHHS IHWOMOB-
HOI 2paMamuyHOI KoMmemeHyjii MompioHo 38ep-
Hymu ysagy BuK/iadaya Ha MoeoHaHHs epama-
MUYHUX CMPYKMYpP 3 JIEKCUKOIO, ayOit0BaHHSM,
20BOPIHHSIM, YUMAHHAM | NUCLMOM Y MPOYECi
nideomosku  MalibymHboeo haxisys. Takuli
nioxio Oae MOX/IUBICMb Kpawje 3po3ymimu,
3anam’smamu, ocMucaumu - ¢hopMmy,  3micm,
CYmMHICMb  2pamMamuku, a Mmakox 3arnobizmu
MOMU/IKaM MOBHO-2paMamuyHo20 xapakmepy.
dopmyBaHHS epaMamuyHUX HasUYOK i BMiHb
POXoAuUMb Maki OCHOBHI KPOKU: MOSICHEHHS rpa-
BU/I, OMPaYroBaHHS MOB/IEHHEBUX 3PAa3Ki8, BUKO-
puUCMaHHS 2paMamuyHUX 18U Y Pi3HOMaHIm-
HUX KOMYHIKamusHUX cumyauisix. 3aKkoHOMIpHI
mpyoHoWi B8 3aCBOEHHI 2paMamuyHUX npasusl
nosisizarome y 36i2y U npomupidysix epamamuy-
HUX cmpyKmyp y pidHili ma iHo3eMHill Mosax, siKi
CyrnpoBOOXYoMbCsl mpaHcghepeHyiero U iHmep-
chepeHyiero.  3anporioHoBaHO OCHOBHI  BUOU
pobomu, siKi CripusiroMb Hag4aHHI0 Ma PO3BUMKY
IHWOMOBHOI 2pamMamuy4HOi  KOMIMEMEHMHOCMI.
KniouoBi cnoBa: iHWOMOBHa 2pamamuyHa
KOMMemeHmHICMb,  2paMamuyHi - cmpykmypu,
KOMyHiKkamusHi cumyauji, gpamamuyHi Hasuku U
YMIHHS1, BUOU MOB/IEHHSI, KOMyHIKamuBHa KoMre-
MeHmHICMb.

Introduction. Such research problem as formation
of foreign languages skills of students gaining non-
linguistic specialties has always attracted the atten-
tion of scholars. While society's needs are rising, the
emphasis of practical teaching of foreign languages
in higher educational establishments is changing and
the formation of foreign grammar competence has
become an urgent need. As a result, the task of pro-
fessional competence formation in teaching foreign
languages to students of higher nonlinguistic educa-

tional institutions remains unsolved. In this regard,
it is necessary to direct the students’ educational
activities to the achievement of abilities to implement
professional activities and to the manifestation of its
results by means of foreign languages that is the for-
mation of foreign language professional competence.

Theoretical framework and research methods.
The analysis of research has shown that the work
of researchers covering the study of a foreign lan-
guage as a language of professional interaction
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is of great importance. It should be emphasized
that researchers pay special attention to the issues
of teaching a professionally oriented foreign lan-
guage (D. Demchenko, O. Poliakov, N. Halskova,
A. Waters, T. Hutchinson). Related researches by of
0. Vovk, O. Kozakevych, V. Luchkevych, L. Orlovska,
N. Serdyuk, N. Stetsenko demonstrate that grammar
competence plays an important role in the formation
of foreign language communicative competence as it
contributes to the understanding of patterns and func-
tioning of grammar structures in the language being
studied. I. Androsova, E. Holoborodko, E. Passov,
M. Penteliuk, L. Pokushalova, O. Pometun, V. Redko,
O. Tarnapolskyi, A. Shchehlova made a significant
contribution to the study of modern methods and
innovative approaches to foreign language teaching.

Novelty of research. It should be noted that the
research of professional competence has no unam-
biguous solution in modern science, not enough
attention is paid to the modern methods application in
the process of forming foreign grammar competence
of nonlinguistic specialties students. Conceptual
interpretation and specifics of the use of this concept
determine the different meaning and understanding
of this phenomenon.

The aim of this study. So, all the mentioned
above have determined the title of this article and its
main goal: to consider effective strategies for teach-
ing grammar means of communication and the abil-
ity to form the grammar competence of nonlinguistic
specialties bachelors.

Results. Grammar competence is an integral
part of foreign language competence and the ulti-
mate goal of teaching grammar and, consequently,
mastering grammar means of communication.
Having it provides a correct understanding of the
utterance and the message that is perceived, and
prevents mistakes. Without grammar skills of word
and sentence construction full-fledged communica-
tion is almost impossible.

It is important to determine the definition of gram-
mar competence given by the Council of Europe in
the document ‘European Recommendations for Lan-
guage Education’. The team of authors of this docu-
ment understands grammar competence as “knowl-
edge of the language grammar elements and the
ability to use them in speech. Grammar competence
includes the ability to understand and express a cer-
tain opinion in the form of phrases and sentences
built according to the rules of a given language (as
opposed to the mechanical reproduction of memo-
rized samples)” [2, c. 111]. This statement should be
especially taken into account in the grammar com-
petence formation of nonlinguistic universities bach-
elors since teaching a foreign language is absolutely
pragmatic and related to their future professional
activities. All this happens within the framework of
small classroom hours, which are not enough to
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achieve high-quality results. Often, when mastering
grammar, the goal is not so much to know the rules,
but mainly to use grammar structures in speech inter-
action. Therefore, we believe that the role of grammar
in teaching students of nonlinguistic specialties and
training future professionals is extremely important,
his knowledge and skills must be perfect.

The study of a foreign language is one of the com-
pulsory subjects at the Vasyl Stefanyk Precarpathian
National University and involves the improvement of
students' language competences which provides an
opportunity to use the linguistic system to communi-
cateingeneral and in accordance with the professional
situation in particular. A typical foreign language pro-
gram provides training of future specialists to commu-
nicate in a foreign language in oral and written forms
by improving the appropriate skills and abilities that
determine the successful speech activity in different
foreign languages. The English language program for
university bachelors developed in accordance with
the recommendations of the Council of Europe [2] is
aimed at teaching students to use narrative, interrog-
ative and imperative sentences, basic temporal verb
forms to express actions in the present, past and
future tenses, grammar forms of parts of speech (first
year study); impersonal verb forms (infinitive, ger-
und, adjective, adverb) and constructions with them
(second year study); principles of syntactic structure
of the English language, definite and indefinite arti-
cles, semantic classes of pronouns and their features
(third year study). Thus, the future specialist is faced
with serious professional requirements — to acquire
knowledge of grammar and the ability to use gram-
mar structures in various types of communication.

Teaching work with students demonstrates:

1) students have some difficulties in the situational
use of grammar structures;

2) students do not have enough sufficient skills to
use forms of grammar correctly;

3) most students have learned to use only very
simple grammar structures, have difficulties using
various connecting elements of language to express
their opinion more natural and logically constructed;

4) as the questionnaire shows grammar is a very
complex aspect of foreign language to many stu-
dents, it makes students bored, so it scares away and
creates the impression of inaccessibility.

When learning grammar competence, the attention
of the future specialist should be paid to the combina-
tion of grammar structures with vocabulary, listening,
speaking, reading and writing. This approach goes
to better understanding and remembering. It gives a
possibility to comprehend the form, content, essence
of grammar as well as to prevent linguistic and gram-
mar mistakes. It is important that grammar literacy is
formed, lexical units are learned, and pronunciation
and speech are improved in real communicative sit-
uations. The future specialist must take into account
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the difficulties arisen in determining the meaning and
use of grammar structures. This is largely because
they are not associated with the speech functions
inherent in a given grammar structure [3].

The formation of grammar skills and abilities is
based on three main stages: explanation of rules,
processing of speech patterns, use of grammar struc-
tures in various communicative situations. But these
stages do not always follow one another, some of
them may be repeated. There is a cyclical assimi-
lation of the grammar [7]. The following basic tech-
nigues are used in the implementation of phasing:

- demonstration of speech pattern;

- imitation;

- actions on the model, by analogy, actions based
on clarity, including the speech situation;

- reliance on speech pattern and rules;

- comparison of grammar structures with those in
the native language;

- comparison of the form of grammar structure with
similar and reliance on previously studied material;

- comprehensive analysis of the grammar struc-
tures [4].

We emphasize that the learning of grammar rules
should take place in communicative situations of all
types of speech.

In general the technologies of mastering grammar
skills are as follows:

- activity;

- focus on communication;

- reliance on the model and the action by analogy;

- reliance on consciousness and combination with
practical actions;

- stimulation of speech activity and self-directed
work;

- reliance on the principles of visuality, accessibi-
lity, strength and consistency;

- taking into account the principle of approximation
[5, c. 205].

Difficulties in learning grammar rules are coinci-
dences and differences of grammar in native and for-
eign languages, which may be accompanied by trans-
ference and intervention. Prevention of interference
is facilitated by the study of relevant grammar rules in
comparison with their native and foreign languages.
The linguistic component in the teaching of grammar
speech includes grammar concepts. Here, first of all,
we mean concepts that are absent in the Ukrainian
language or they have their own features (article, ger-
und, word order in a sentence, etc.). Ignoring them
can lead to interference. Rules (rule-concept, rule-in-
struction, rule-generalization) are important linguistic
components in teaching the grammar side of speech.
It is advisable the grammar rules to be studied on the
basis of a combination of vocabulary and grammar
through communication. That must include at least
one sentence and represent a speech pattern that
combines vocabulary, grammar, phonetics and has a

certain communicative function. Using a speech pat-
tern, you can construct a large number of phrases
that are similar in function and structure. When work-
ing on drills (training exercises), the teacher must be
aware they to have a communicative focus. This helps
to memorize grammar rules better and is a means of
forming communicative competence.

When studying grammar, it is extremely important
the result as to speak grammar correctly. Communica-
tive situations, role-playing games, discussions, pres-
entations, projects provide consolidation of grammar
skills. Such kinds of exercises are used to form gram-
mar competence as language, conditional speech and
speech ones. Language exercises are done mainly at
the initial stage of higher education studying. Condi-
tional speech exercises are effective in the formation
of grammar skills through which speech is carried out
in a learning environment. They bring speech closer
to natural situations of native speakers. Speech exer-
cises (also called active speech exercises) repeat the
communication process in different types of speech.
The main meaning of these exercises is that they
are done in the process of learning through commu-
nicative situations. Thanks to this speaking, listening,
reading, writing and grammar, lexical and phonetic
skills are improved. The level of grammar skills is
determined by controlling their formation.

The aspects of control are the following skills:

- word formation;

- connection of lexical units in a sentence;

- recognition of grammar units;

- correlation of grammar units and meaning;

- mastery of grammar rules;

- phrases formation and construction;

- understanding, perception, awareness, compre-
hension of grammar content, sentence structure and
word forms [1, c. 22; 6, c. 17].

Consider the main types of work that contribute
to the learning and improvement of foreign language
grammar competence and examples according to
each of them.

Grammar analysis. It is advisable to use both
when presenting new grammar material and when
generalizing and systematizing. Students are asked
to read a sentence. The teacher asks questions that
lead students to clarify the rules of formation and use
of a particular grammar unit.

Grammar cliché. They are used in the study of
temporal forms of verbs as a cliché, when it is neces-
sary to substitute a semantic verb in accordance with
the available time markers.

Conversion. This is that students are offered a
model-scheme of speech structure in which students
change one inaccurate word in their own statements.

Analogy finding. A grammar structure is related
to the grammar structure model. Students are asked
to find a grammar structure similar to the proposed
model in the text or form their own one by analogy.
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Poem composition. Students compose a poem
of 5 lines, which synthesizes information and briefly
describes the topic. Poem is made according to the
following rules. The first line should contain a word
that indicates the topic (noun). The second line is a
description of the topic, which consists of two words
(adjectives). The third line expresses the action
related to the topic and consists of three verbs. The
fourth line is a phrase consisting of four words and
expresses the relationship to the topic. The last line
consists of one synonymous word which conveys
the essence of the topic. It is not necessary to have
rhythm and rhyme, it is a free work.

In this way, the student has the opportunity to
select the essence from a large amount of informa-
tion and present it briefly.

Complete what is uncompleted. In this type of
activity, phrases, words, or letters are omitted in the
printed text. Students use ‘language hint’ system to
complete the text with missing words or letters to
make sense.

Broken sentences. Students receive sets of cards
with written parts of sentences are and make sen-
tences from them.

Word mosaic. The words in the statements are
written chaotically. Students have to guess the state-
ments.

Split circle. Students need to choose synonyms
for the word that is in the core of the split circle and
write them in the sectors of the circle.

Moninor. CTygeHTaM NPONOHYETLCA NpobnemMHa
cuTyauis. KoXeH yyacHuMK Mae BWC/IOBUTU BRacHy
BiMiHHY TOUKY 30pY.

Discussion. Students are offered some commu-
nicative situation. Participants must express their
own point of view different from the given.

Conclusions. Based on the review of the pre-
sented material, conclusions can be drawn. Training
a future specialist, a bachelor-graduate of a nonlin-
guistic university (or department), the main strategy
for mastering foreign grammar competences is using
of all types of speech methods (listening, speaking,
reading, writing) during classroom and extracurricular
activities. Grammar skills should be formed in close
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interaction with the formation of language and speech
skills considering positive interests and motives of
students and the microclimate in the audience. From
our view, a holistic approach to teaching grammar
will allow learners to choose structures and ways of
expressing what they would like to express, rather
than worrying all the time about using grammar rules
correctly. In addition a holistic approach to the study
of grammar categories will allow students to move to
a higher level of proficiency in a foreign language.

Thus, the possession of grammar competencies
is important for becoming a bachelor as a specialist.
However, this requires further research which may be
related to the development of teaching aids for gram-
mar competence and testing their effectiveness.
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