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This article examines the use of a communicative
approach to teaching the grammar of a foreign
language. The possibility of creating and simulat-
ing real situations using examples of a specific
grammar or grammatical topic is described. By
creating and developing such situations, stu-
dents already intuitively use examples with new
grammar, and then have the opportunity to inde-
pendently create rules for themselves regarding
this grammatical topic. Different types of informa-
tion perception are considered. The communica-
tive approach in teaching grammar gives stu-
dents the opportunity to form grammatical rules
according to their type of information perception.
On the other hand, the teacher must understand,
be able to evaluate and define the group with
which they should work. Using a communica-
tive approach and teaching grammar allows
the teacher to present grammatical material in
various ways, which improves the perception of
such information by students. Moreover, having
determined the dominant type of information per-
ception by the group, the teacher can develop
useful tasks that students will perform using a
communicative approach. This, in turn, leads to
the fact that the student himself creates rules for
himself (or even does not create them at all) on
this grammar topic with those resources, images
and methods that are most characteristic of this
student. In addition, the work considers digi-
tal tools in foreign language grammar teaching
using a communicative approach. The given list
of tools mentioned by students during the survey
enables the teacher to develop a learning strat-
egy, prepare and implement tasks and plan a les-
son. Various online platforms allow the teacher to
choose or develop tasks according to a certain
grammar topic, which will fully meet the students
needs of a certain group. In addition, such tasks
can be adapted and modified according to the
group of students.

Key words: communicative approach, teaching
grammar, audios, visuals, types of information
perception.

B QdaHili cmammi posansdaembCsl BUKOPUC-
maHHsI KOMyHIKamusHo20 MioXo0y BUK/1a0aHHi
gpamamuku  iHo3eMHoI  Mosu.  Onucyembcst
MOX/IUBICMb  CMBOPEHHSI Ma  MOOE/IH0BaHHS

peasibHUX cumyayili 3 BUKOPUCMAHHSM npu-
Knaois 3 BUKOPUCMAHHSIM EeBHOI 2paMamuku
4u 2pamamuyHoi memu. Cmsoproryu ma pos-
BUBAKHYU mMaki cumyauii cmyodeHmu sxe iHmyi-
MUBHO BUKOPUCMOBYOMb MPUK/IAdU 3 HOBOKO
2pamMamukolo, a MomiM Maromb MOX/UBICMb
camocmiliHo cmgopumu 071 cebe npasusia
CMOCOBHO OaHoOI 2pamamuyHoi memu. Po3-
2/190ar0mbCsi PisHi BUGU CrpUlHSIMMS iHGhop-
mayii. KomyHikamusHuli nioxio y BuK/1adaHHi
gpamamuku O0ae cmyoeHmaMm  MOX/IusiCmb
hopmysamu epaMamuyHi npasusa siornosioHo
00 ix muny cnpuliHImms iHghopmauii. 3 iHWoz20
60Ky, BUK/1a0a4 Mae po3ymimu, BMimu oyiHUmu
ma Bsu3HaYuUMmu mum 2pyrnu, 3 KOmpoto tomy
npayrogamu.  BukopucmaHHsi - KOMyHikamus-
HO20 nioXody i BUKNadaHHi 2pamMamuku Oae
3Moey Buknadady nodasamu 2pamamuyHuli
Mamepian pisHUMU criocobamu, Wo rnokKpawjye
crpuliHImms makoi iHghopmayji cmydeHmamu.
Bilbl  mMo2o, BU3HaYUBWU OOMIiHYyrYUl BUO
cripuliHammsi  iHgbopmayjii 2pyroro, BuKadad
MOXe pPO3pobUMU KOPUCHI 3aB0aHHs, Kompi
cmyoeHmu 6ydymb BUKOHYBamu, BUKOPUCMO-
BYHOHU KOMyHiKamugHuU rioxio. Lie 8 csoto uepay
pu3B00UML 00 MO20, W0 CMyOeHm cam cmao-
proe 07151 cebe npasusia (abo Hasimb He cmso-
proe lio2o B3azarti) 3 0aHOI 2pamamuyHoOi memu
mumu pecypcamu, obpasamu ma memooamu,
Kompi € HalbifbWw npumamMaHHi came Uybomy
cmydeHmy. Kpim moeo, 8 pobomi po3sasnsoa-
0MbCS YUghposi IHCmMpYMeHmMU rnpu BUK/1adaHHI
2pamMamuku iHO3eMHOI MOBU 3 BUKOPUCMAHHSIM
KOMyHikamusHo20 midxody. HasedeHull nepe-
JiK IHCMpyMeHmiB, 32adaHux cmyodeHmamu npu
MPOXOOXEHHI aHKemyBaHHs1 0ae 3Mo2y BUK/1A-
dauy po3pob6asIMuU cmpamezito Hag4aHHs1, 20my-
Bamu ma 8rposadxysamu 3a80aHHs ma r/1aHy-
Bamu ypok. Pi3HOMaHImHi oHialH naamegopmu
Oaromb MOX/IUBICMb BUK/1adady nidiGpamu abo
po3pobumu  3as0aHHs1 BIOMOBIOHO 00 MEBHOI
2pamamuyHoi memu, Komi 6y0ymb MOBHICMIO
giorogidamu nompebam cmyOdeHmi8  resHoi
2pyrnu. Kpim moeo, maki 3as0aHHsi MOKHa aoarl-
mysamu ma 3MiHioBamu BiorosioHo 00 apynu
cmyoeHmis.

KniouoBi cnoBa:  KomyHikamusHUU  rioxio,
BUK/1A0aHHSI  2pamamuku, ayodia/iu, Bi3yasu,
BUOU crpuliHIMmS iHghopmayii.

Knowledge of a foreign language nowadays
becomes part and parcel of any sphere of activity
including business, industry, culture, etc. Any type of
business involves some kind of communication at dif-
ferent levels of its activity. To develop business at the
international level or scale company needs foreign
speaking representatives. The main requirement to
any employee is professional or “hard” skill, on the
other hand, knowledge of foreign language is an
urgent one of “soft” skills.

As Thomas Masaryk said: “The more languages
you know, the more you are human”. Firstly, nowa-
days knowledge of only one foreign language is not
the limit for professional of any sphere of activity, but
the English one is still vital. International companies

with their headquarters in many countries need local
representatives with the ability to communicate with
the workers of the company.

Language, especially foreign language, helps
people to find solutions to most difficult tasks because
foreign language opens a window of opportunities, it
strengthens, magnifies, intensifies, reinforces and
amplifies person'’s critical thinking. Moreover, knowl-
edge of any foreign language helps us finding prob-
lems solutions with a bigger variety of options to do it
because we can form our solution in different verbal
forms.

A lot of industrial companies have their plants and
factories in other countries, hence the communication
is bilingual and local workers must be able to make
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connection between foreign managers and local
workers. In such cases, most of the documentation is
in English, moreover, negotiations and management
are in English either.

The knowledge of the foreign language gives
opportunity to develop, to make progress and to put
into someone’s future or future of the company. It
makes possible to work with primary sources to find
current information about innovations in any sphere
of activity, to attend international conferences and to
exchange the experience, to make tough business
connections, etc.

ESP (English for specific purposes) needs the
special terminology and it must be taught on the
basis of general English. The grammar for ESP is the
same, but there are some specific features inherent
to formal language or scientific one. Hence, to learn
grammar for ESP it requires acquaintance with gen-
eral grammar and here the main concept is on the
formal style and particular features of it. Grammar is
rather important here because it differs little in ESP,
it has and represents the formal style where particu-
lar grammar “style” rules work. Teaching grammar is
about rules which must be explained and given to stu-
dents in the most appropriate ways. Here appropri-
ateness depends on a huge number of aspects. First
of all, it is the grammar topic itself — it can be simple or
difficult. Secondly, it depends on students or group’s
level of foreign language competence. Thirdly, it
depends on the perception way of the majority of the
group, etc.

Grammar is the most difficult part of language
learning since students need to learn rules, exclu-
sions (there are more exclusions than rules in English
language), understand the rules and use them cor-
rectly in foreign language. To present any business
at international level it's better to do it with “correct”
language, hence fluent English sounds much better
and compels more trust to presenter and business.

Grammar and vocabulary are two vital parts of any
language. And they can’t exist without each other. Itis
impossible to speak fluently using only nouns or only
verbs, for instance, on the other hand, we can’t make
grammatically correct sentence (with subject, predi-
cate, etc) without words. We need grammar to con-
struct sentence with words (vocabulary) and we need
vocabulary to get up grammatically correct sentence.

The success of grammar teaching depends on a
set of different options. First and the most influential
factor is recipients’ age. The same grammar topic
cannot be explained or taught in the same way for
differently aged people. Comparing children or kids to
adults — the way of presenting information, especially
grammatical information, differs.

The next important factor in grammar teaching is
the way of perceiving information. There are three
main types of information perception — visuals, audi-
tory, kinesthetic. Of course, all people are different

188 Bunyck 55. Tom 3. 2023

and it's hardly possible to put visuals and kinethet-
ics into different classes to study. Grammar teach-
ing for visuals comprises a lot of pictured or even
filmed information. Presentation slides are perfect
to explain grammar to visuals. It's not so important
for them to listen or hear the explanation of gram-
mar rule, but to look at it with the examples either.
It is important not to except the age factor, because
visual explanation for children and adults is different.
In most cases adults get pleasure by getting “kids”
visual explanations, but pictures, photos or videos
for adults are not always appropriate for children
due to some political, economical, religious or any
other factors in the video.

Audial grammar teaching is based on the audio
signals. There are signal words which help students
perceive, understand, memorize and practice gram-
mar in the most appropriate and successful way. For
those students the sound is much more important
then the picture. They do not need in most cases
visual support, oral explanation is more important for
them then any visuals.

Kinethetics grammar teaching is the most compli-
cated type for teacher, otherwise it combines the pre-
vious types and varies the ways of presenting gram-
mar. Realia is perfect in such grammar activities for
students to understand, “feel” and use the grammar.

There is one more perception type — digital, “Dig-
ital people perceive the world around them with the
help of logical thinking, numbers and signs. Only
5% of the population are of this type. These are very
peculiar people who care about the meaning, func-
tionality and significance of all information”. [1]

And one more, “extra” type — discrete are people
with a special type of thinking. Such people are quite
rare, so they do not fit into the general theory. Dis-
cretes think in terms of utility and functionality. They
evaluate the world in terms of meaning. In fact, the
previous three types of people experience through
words, and in the discrete case, words are the experi-
ence. They take all information literally, without think-
ing about what might be behind it". [2]

There is no man in the world with definite percep-
tion, and in most cases all of them are presented in
people’s minds, but one of them is dominant and the
most convenient for person. Hence, teacher should
test, value, estimate the whole group to understand
which way of presenting grammar is the most appro-
priate for this or that group.

Here we should refer to Bloom’s taxonomy which
was discovered in 1956 by group of scientists. “pub-
lished a framework for categorizing educational
goals: Taxonomy of Educational Objectives. Famil-
iarly known as Bloom’s Taxonomy, this framework
has been applied by generations of K-12 teachers
and college instructors in their teaching.

The framework elaborated by Bloom and his
collaborators consisted of six major categories:
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Knowledge, Comprehension, Application, Analy-
sis, Synthesis, and Evaluation. The categories after
Knowledge were presented as “skills and abilities,”
with the understanding that knowledge was the nec-
essary precondition for putting these skills and abili-
ties into practice.

While each category contained subcategories,
all lying along a continuum from simple to complex
and concrete to abstract, the taxonomy is popularly
remembered according to the six main categories”.[3]

Using Bloom’s Taxonomy in grammar teaching
helps teacher to categorize, simplify and explain the
grammar material in the easiest and the most appro-
priate way. The first stage “remember” is perfect for
grammar teaching. Anyway, even when we use com-
municative approach or some other techniques — stu-
dents need some background to use for understand-
ing the rule and the corresponding information. Next
stage is “understand” — it's one of the most impor-
tant elements in grammar teaching. If student just
learn the grammar rule by heart without its complete
understanding it will not bring any sense or success.
The next step after understanding the grammar rule
is its corresponding use, students need to apply the
obtained material in the correct way, situation and
context. The next category in Bloom’s Taxonomy is
“analyze” — hence, students should understand and
make conscientious choice of grammar rule and
material. To do it, students must analize the context,
conditions and situation then they evaluate the avail-
able material and create the sentence in the correct
grammar way.

“Here are the authors’ brief explanations of these
main categories in from the appendix of Taxonomy
of Educational Objectives (Handbook One, pp.
201-207):

— Knowledge “involves the recall of specifics and
universals, the recall of methods and processes, or
the recall of a pattern, structure, or setting.”

— Comprehension ‘refers to a type of under-
standing or apprehension such that the individual
knows what is being communicated and can make
use of the material or idea being communicated with-
out necessarily relating it to other material or seeing
its fullest implications.”

— Application refers to the “use of abstractions in
particular and concrete situations.”

— Analysis represents the “breakdown of a com-
munication into its constituent elements or parts such
that the relative hierarchy of ideas is made clear and/
or the relations between ideas expressed are made
explicit.”

— Synthesis involves the “putting together of ele-
ments and parts so as to form a whole.”

— Evaluation engenders “judgments about the
value of material and methods for given purposes.”[3]

Communicative approach in grammar teaching is
mostly applicable and serviceability for students with

audial perception of information, but visual support is
either very important. For grammar teaching teacher
choose the strategy, methods and techniques. To
analyze the possibility, correctness and reliability of
communicative approach use in grammar teaching
there has been conducted a questionnaire.

The total number of participants is one hundred
and twenty three students. The faculties and insti-
tutes are — E.O. Paton Institute of Materials’ Science
and Welding (seventy eight students), Instrumen-
tation Engineering Faculty (thirty six students) and
Faculty of Physics and Mathematics (nine students).
There are thirty students of the first course of bache-
lor degree, thirty two students of the second course
of bachelor degree, nineteen students of the third
course of bachelor degree, twenty nine students of
the fourth course of bachelor degree and thirteen stu-
dents of the first course of master degree.

The questions are all about grammar teaching
with communicative approach — to understand and
evaluate students’ preferences on available items
during the studying. The first question “Do you find
it easy to learn grammar?” devotes to the general
understanding of the situation in a group, course,
etc. Forty four students (thirty six percent) gave the
affirmative reply — grammar is not a problem for them
in studying English in University. On the other hand,
seventy nine students (sixty four percent) gave the
negative answer and replied that grammar is not an
easy task for them.

And the following question “Do you need to study
grammar at university?” gives interesting reply and
shows the importance of grammar teaching in Uni-
versity. So, the option “No, we have already learned
it at school” was chosen by fourteen students (about
eleven percent), two other options — “Yes, we have to
study” and “Yes, it is worth considering certain gram-
mar topics and complex topics” counted almost the
same results. Fifty four students for “Yes, we have
to study” (it's about forty four percent) and fifty five
students for “Yes, it is worth considering certain gram-
mar topics and complex topics” (it's about forty five
percent). This question shows students’ understand-
ing that they need to work with grammar during the
foreign language studying at the university.

Next question collects the information about stu-
dents’ preferences in grammar learning, moreover, it
helps teacher to identify students (group, generally)
as visuals, audials, etc. “Choose the most productive
type of grammar study for you (you can choose sev-
eral options)” has presented such replies: “perform
practical tasks on a certain grammatical topic and,
as a result, understand a grammatical rule” took the
biggest amount — eighty six students have chosen
it. “listen to the teacher explanation” — eight one stu-
dents (sixty six percent), then goes “watch the video
on YouTube in English” — sixty three students (about
a half), “read the rules in the textbook” was chosen
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by thirty nine students (thirty two percent), “learn the
rule by heart and do the exercises” — twenty seven
students and “watch the video on YouTube In Ukrain-
ian” — five students (four percent). This option reflects
the ability and readiness of students to perceive the
information, even grammatical one in English and
modern generation work more with visual support — it
doesn’t mean that all of them are visuals it just shows
the availability of different video support (for instance,
grammatical YouTube channels).

“Which of the types of presentation the grammat-
ical material do you think is more effective” has the
options with the communicative approach and the
results are rather productive. “Explanation of the rules
by the teacher and thenfixing the rules, by performing
grammar exercises” amounts seventy percent of the
asked students. The next productive way to study
grammar for students is “teachers explanation”, it is
the classical way of grammar studying and it's widely
used in schools. Then goes “watching You Tube
video in English”, “read rules in a textbook”, “learn the
rules by heart and do some grammar tasks”. Either
“watching

You Tube video in Ukrainian (native language)”
was mentioned by students. To sum up this ques-
tion — today’s generation prefer more digital and inter-
active way of studying, even grammar topics.

To analyze the students’ readiness to use com-
municative approach in grammar studying, the follow-
ing question was considered — “Which of the types of
presentation of grammatical material do you think is
more effective”. Seventy two (out of a hundred and
thirty two) students has chosen option “explanation of
the rules by the teacher and then fixing the rules, per-
forming grammar exercises”, nineteen students pay
attention at option with communicative approach —
“doing grammar exercises and then analysis of the
rules” and one more communicative option — “per-
formance of communicative exercises with with an
emphasis on certain grammatical aspects” became
the choice of thirty two students. This question gives
an opportunity to evaluate the situation in a group and
the possibility to use the communicative approach in
grammar teaching in this or that group.

Should the teacher, after explaining the gram-
matical material, give consolidation exercises with
checking and explaining errors or difficult cases?
One hundred and twelve students (ninety one per-
cent) answered “yes” and only eleven students (nine
percent) answered “no”. Students always need sup-
port any any explanation of grammar or other new
material.

Next question “Which option for consolidating new
grammatical material do you think is more effective?”
considers different ways of grammar teaching. “Exer-
cises developed taking into account the possibilities
of using certain grammatical material in situations
close to real conditions” was the choice of forty six
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students (about thirty eight percent) and “exercises
from grammar textbooks (theyperfectly designed and
tested material)” was chosen by fourteen students
(almost twelve percent). Fifty percent agreed with
both options. It brings us to the conclusion that stu-
dents are ready to work with new grammar materials
without theoretical support and make their own con-
clusions and rules afterwards.

Interactive activities are perfect for communicative
approach in grammar teaching. Students are able
to model and simulate real situations, moreover all
types of activities can be involved (for visuals, audi-
als, etc). And the answer for the question “Do inter-
active resources help in learning English grammar?”
was unanimously positive (ninety nine percent).

To identify visuals and audials we can use the
following question. “When studying a new grammar
topic, which type of presentation of the material is
most convenient for you?” Most of the students —
fifty nine have chosen option “video material”, fifty
six students have chosen “printed textbook”, seven
students — audio materials and if we consider all
these students as an academic group it is possible
to notify such group as mostly “visuals” and pre-
pare all the grammar materials with visual effects
or support.

Since all the material is mostly given in digital form
it is better to realize which platform or tool is better to
use. “Which of the resources is the most convenient
for learning grammar (training and consolidation)”
most of the students mentioned classtime.com —
sixty seven students (fifty five percent), google class
and kahoot were mentioned each by sixteen stu-
dents, then nearpod, learning.apps were mentioned.
Moreover, students commented such sources as:
“Various quizzes of the type of matching words with
their meaning. And frequent use of them in scientific
videos” and “these resources have slightly different
functionality and can be used in different ways. For
example, classtime is more convenient for home-
work, and kahoot is more interesting to use directly
during pairs”.

Students work with different online sources and
tools and help teacher to analyze the possibilities of
each online tool, to adapt tasks according to the plat-
form requirements and students’ needs. Using digital
tools and online resources gives teacher opportunity
to teach grammar without teaching. Teacher creates
such tasks and ideas that students finally create their
own grammar rules. The idea is not to create new rule
or new grammar, but to make it in the most appropri-
ate way for student.
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