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Introduction. Due to the pandemic outbreak,
online education has become more popular world-
wide in various countries' educational systems. This
method of education is not new, but it has only recently
received widespread acceptance. The educational
process entails collecting intermediate outcomes that
is significant for measuring students' achievements.
First and foremost, this occurs in the form of student
evaluation. The assessment is a collection of object-
ive and subjective elements that, when combined,
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Knowledge assessment is an important aspect of
the educational system, as it allows educators to
evaluate the effectiveness of their teaching meth-
ods and the understanding of the students. It
helps to identify areas of strength and weakness
in the learning process, and enables educators
to provide individualized support to students who
may be struggling. It is also important to note that
assessment should not be the only measure of a
student's success. While it can provide valuable
feedback, it should not be used as the sole deter-
minant of a student's understanding or potential.
Other factors, such as creativity, critical thinking
skills, and the ability to work collaboratively, are
also important for success in the real world. It
should be balanced with other forms of evalua-
tion to provide a comprehensive understanding
of a student's learning and potential.

Assessing student learning in online settings
presents unique challenges and opportunities.
One of the most critical aspects of the educa-
tional process is verifying and evaluating edu-
cational achievements, which should be done
remotely. The analysis of foreign sources' litera-
ture only confirms that the issue of online learning
assessment is becoming increasingly significant
and must be explored and strengthened. Despite
the constant changes and crises, knowledge
assessment is an integral part of the educational
system. Simultaneously, the search for the best
assessment framework is ongoing, particularly in
online education. This study examined assess-
ment techniques used in ESP classes and how
the online environment supports or restricts dif-
ferent techniques. Four departments were sur-
veyed to determine the assessment techniques
used to assess student learning and the cha-
llenges university ESP teachers face; written
assignments, tests, and presentations fall into
three categories. Nine ESP teachers participated
in a survey that included open-ended questions
on the challenges of the online assessment.
Findings revealed the challenges that emerged
due to the lack of contact between teachers and
students, academic integrity, time management
concerns and teacher workload.

Key words: online assessment, assessment
methods, challenges of online assessment,
Ukraine, university.

OUiHIOBAHHST 3HaHb € BAK/IUBUM acrekmom
0CBIMHbLOI cucmemu, OCKi/IbKU G03B0/15IE Meda-
202aM ouiHUMU eghekmusHiCmMb CB80IX Memodis
Has4aHHs1 ma po3yMiHHS1 y4HsMU. Lje doromazae
BU3HAYUMU CU/IbHI ma c/1abki CMOopoHU npoyecy
HasuaHHs1 ma dae 3Moay BUK/1a0a4am Hadasamu
iHOUBIOYa/IbHY MIOMPUMKY Y4HSIM, SIKi MOXYMb

Bi04ysamu mpyoHoW. Baxiuso makox 3asHa-
yumu, Wo OoyiHKa He MosuHHa Gymu €OUHUM
Kpumepiem yCrituHOCMI y4yHs. Xoya ye Moxe
Hadamu yiHHUU 380pomHuli 38's30K, U020 He
C€/1id BUKOpUCMOBYBamu 5K €OUHUL BU3HaY&/Tb-
Huli chakmop po3ymiHHsI abo romeHuyjasny cmy-
0deHma. IHwWi chakmopu, maki siK kpeamusHiCmb,
HaBUYKU KPUMUYHO20 MUC/IEHHSI ma 30amHicmb
rpayrosamu pasoM, MakoX BaxJ/iusi 07151 ycrixy
8 peasibHOMY csimi. Mo2o cnid 36anaHcysamu
3 IHWUMU ¢hopmamu OuiHIoBaHHS, ujob 3abesre-
yumu scebituHe POo3yMiHHS Hag4aHHs ma MomeH-
yiasly cmyoeHma.

OuyjiHIOBaHHS1 Hag4aHHsl cmyoeHmis8 B OH/aliH-
PEXUMI CMBOPIOE YHIKA/IbHI BUK/UKU mMa MOX-
ausocmi. OOHUM i3 HalBaX/IUBILUUX — acrek-
mig Has4a/IbHO20 Mpouecy € rnepesipka ma
OUiHIOBaHHS Has4a/lbHUX OOCsigHeHb, sika Mae
30diticHroBamucs ducmaHyitiHo. AHasi3 IHO3eMHOI
simepamypu /iuwe nomsepoxye, Wo numaHHsi
OH/aUH-OUIHIOBaHHS Hag4aHHs cmae sce 6i/ibuw
akmyasibHUM | nompebye BUBYEHHSI ma Mocu-
JIEHHS1. Hesgaxarouu Ha rnocmitiHi kKpu3u, rmouwlyK
Halkpaujo2o Memody OUYiHIOBaHHS 3HaHb 3a/u-
WaembCsi  HeBIO'EMHOK  YaCmuHOK  cucmemu
ocsimu. Hasimb Ko/lu CmBoproHmbCs HOBI cuc-
memu, icHyroqi mpaduyji 36epizaromsCsi. Y Ubomy
00C/IiOMEHHI  po32/1si0arombCsi  Pi3HI - Memodu
OYiHIOBaHHS, SIKi BUKOPUCMOBYIOMbCST Ha Kypci
aHeilicbkoi' MoBU  MPOGHeCitiHO20 CripsiMyBaHHS
Ha 4omupbox ¢haky/lbmemax 00HO20 yHiBepcu-
memy 8 YkpaiHi, i me, sik oHnalH-cepedosuLye
niompumye abo obmexye yi memodu. [ns
moeo, Wob BU3Ha4UMU Memoou, siki 3acmocosy-
H0MbCs1 07151 OYIHIOBaHHS HaB4aHHs CMyoeHmis.
Byno onumaHo Bukiadadis aHesiticbkoi Mosu
rpogpecitiHo2o  crpsiMysaHHsi  yHisepcumemy
3 YomupbOoX ghakysibmemis. [NUCLMOBI 3a80aHHs],
OHfalH-062080pEHHs, mecmu ma rpe3eHma-
i — yci BOHU Hasiexasiu 90 OOHIEl 3 MpbOoX Kame-
2opiti. [es'samb Bukiadadis aH2/iticbkoi Mosu
rpoghecitiHo2o0  cripsiMyBaHHsl  B35/IU y4acmb
B OMuUMyBaHHi, siKke BK/IOYa/I0 BIOKPUMI 3aru-
maHHs1 Npo npobiemMu ma Halkpauwyi npakmuku
OH/1aliH-0yiHIOBaHHS.. B BUCHOBKaxX 3a3HayeHo
npo6niemu, AKi BUHUK/U 8 pe3y/abmami 8naugy
¢hi3uyHOI BidcmaHi M Buk/iada4em i cmyoeH-
mamu, akadeMidHoi 0obpoqecHocMi, NpobsieM 3
POBOYUM HaBaHMAXKEHHSIM i YPAB/IIHHSM YacoM,
a makox rocmiliHoi BUMo2u 36upamu ma Hada-
Bamu 8id2yKu Wooo psidy OaHUX OUiHIOBaHHSI.
JocrnioxeHHs1 3a8epulyembCsi pekoMeHoayisimu
Wooo 06’e€0HaHHs1 pesysbmamis Ub020 A0C/i-
OXeHHs1 ma mux, Wo MicmsimbsCsl 8 Jimepamypi.
KntouoBi cnoBa: oH/1aliH-0UiHI0BaHHS!, Memoou
OUJHIOBaHHS,  BUK/IUKU  OH/1AUH-OYiHIOBaHHS],
YkpaiHa, yHisepcumem.

evaluate the level of assimilation and consolidation
of educational content. Identifying the obstacles that
university professors encounter and emphasizing the
practices they have established in this setting will
allow us to provide testable strategies for practical
online assessment. Developing an efficient evalua-
tion method is a complicated, multi-level process that
requires the involvement of the most significant num-
ber of stakeholders associated with the organization
and the outcomes of academic activities. In addition,
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constant changes in professional training require-
ments need to implement a dynamic assessment
system in educational institutions, which should strive
for coherence with societal demands and the profes-
sion's future. This includes how teachers assess stu-
dent progress with formative and summative assess-
ments, how they distribute scored tasks over an ESP
course, and the techniques they implement to over-
come these hurdles.

The aim of the study. This research aims to
investigate the ESP curriculum and what forms of
assessments were used in ESP courses and to report
on obstacles among ESP teachers assessing online
at one Ukrainian university.

Theoretical framework and research methods.
The analysis of scientific sources made it possible to
consider investigation of the evaluation concerns, to
single out the fields of scientific interest of research-
ers, identify frequently used assessment techniques.
Domestic and foreign researchers have shown con-
siderable interest in these issues (Hannafin, Oliver,
Hill, Glazer and Sharma, Swan, Gaytan, McEwen,
and Meyer). Vonderwell and Boboc support this idea
of the evaluation concerns of seven teachers who
transitioned their face-to-face courses to an online
setting [2]. The instructors were concerned about five
issues: time management; student responsibility and
initiative, the difficulty of the content, and informal
evaluation. Hannafin, Oliver, Hill, Glazer and Sharma
claimed that distant assessment techniques involve
challenging observational assessments [1]. Other
issues raised in the literature on assessment in online
learning include concerns about academic integrity [3]
and the difficulties in assessing online discussion and
collaboration [4]. Providing common forms and meth-
ods for assessing student's knowledge during dis-
tance learning is a significant concern related to using
modern information technology to manage the edu-
cational process. Based on literature data, the article
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"Ensuring control of students' knowledge in distance
learning" presents the main functions and didactic
principles of knowledge control from the perspective
of distance learning, as well as the essential compon-
ents of the successful organization of the pedagogical
process and the components of the learning manage-
ment system. There needs to be more research on
the types and distribution of assessments teachers
use for formative and summative assessment during
online education. Swan analyzed online courses and
noted approaches such as discussion, papers, other
written assignments, projects, quizzes and examina-
tions, and group work among those that exist [5]. Half
of the courses employed were written assignments,
examinations, or quizzes. Gaytan and McEwen asked
online teachers to indicate evaluation strategies that
they considered especially useful in an online set-
ting [6]. They are projects, self-assessments, peer
evaluations, peer evaluations with feedback, exams
and quizzes. A greater understanding of language
teachers' evaluation issues and practical techniques
may shed light on the next steps in developing a
framework for researching and practising online
teaching. As a result, the following research issues
were addressed in this study concerning assessment
methods used in ESP classes and the helpful digital
environment for specific assessment methods.

The study was carried out in the autumn of 2022 in
English departments at a university in Ukraine. Partici-
pants included ESP teachers teaching ESP courses
in different departments (Economics, Biology, Geog-
raphy, and Geology). The aim was to examine syl-
labi to determine what assessments were employed
in ESP courses. Questionnaires with open-ended
questions were distributed to ESP teachers to learn
about the obstacles they faced and the techniques
they thought were beneficial in the online evaluation.
The previous two years' curriculums were reviewed,
and assessments were noted. The following inquiries
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were made: a) What assessment challenges do you
have while teaching online? b) What online assess-
ment techniques have you found to be especially
effective?

Results. The syllabus review data analysis began
with creating a frame with scored assessments for
each ESP course in the sample. The evaluations
were then categorized, most of which are found in the
literature. This phase identified three categories: writ-
ten assignment, test/quiz/exam, and presentation.

The collected data revealed the existence of three
types of assessment at ESP courses: written assign-
ments, tests/quizzes/exams, and presentations. ESP
instructors employed various methods of assessment,
depending on the faculty. The written task was the
most commonly utilized evaluation across the Biology
and Geography departments' ESP courses due to the
content of the course. However, these were less com-
monly used assessments at Geology and Economics
faculties. Case-study tasks and critical analysis parts
were divided into two divisions. Students were ran-
domly allocated to small groups and asked to offer
peer review of writing, similar to a synchronous dis-
cussion. Essay assessments also allow to remark on
students' development, the quality of their thinking,
and the depth of their learning. Essay assessments
only ask a few questions, and their content validity
could be higher. Moreover, subjectivity or discrep-
ancies in scoring undermine the reliability of essay
assessments. Written tasks contributed 8% to the
final course mark.

The test/quiz/exam category was frequently used
by ESP teachers across Biology and Geology depart-
ments, with a contribution of 10% to a final score for
the course. However, this assessment method was
rare among ESP teachers of the Economics and
Geography departments. Multiple-choice or short-an-
swer questions are excellent for measuring students’
mastery of particular facts and specifics. In contrast,
essay guestions measure literacy, the potential to inte-
grate and interpret the data, and the ability to apply
information to new contexts. Short-answer questions
may require one or two words or a lengthy paragraph,
depending on your goals. Short-answer exams are
more accessible to write than multiple-choice examin-
ations, but they take longer to score. It correlates with
the challenges teachers face during online assess-
ment as workload and time management.

The last category consists of student presenta-
tions. The students frequently used Microsoft Power-
Point and Prezi to present the presentation. In all
presentation sessions, students had to be prepared
to answer questions concerning the subject they pre-
sented to their peers. This category was frequently
employed in the syllabi of the faculty of Economics
ESP course. The presentation session was an output
of the projects. This category accounted for an aver-
age of 20% of the final score.
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Survey responses were evaluated for themes that
may be used to categorize difficulties and beneficial
techniques. Concerns and problems backed all three
assessment categories listed above. Three critical
themes emerged from the challenges research: lack
of contact between a teacher and a student, academic
integrity, workload and time management. Partici-
pants agreed that evaluations should be carried out
to promote academic integrity. To prevent cheating,
educational institutions must have plagiarism detec-
tion software in place. Cut and paste information may
be easily detected when the assignments are pro-
cessed through such a system. Teachers should be
encouraged to build a social presence and engage
with students, contributing to their quality of life and
their students' overall growth. Engagement in self-as-
sessment exercises, collaborative problem-solving
assignments, and teacher-student interactions on
several occasions so that teachers may gain relevant
and appropriate insights into their learning process.
Systematically planning and delivering instructional
materials can assist teachers in selecting the most
appropriate assessment techniques and technology
to improve learning and conducting frequent peer
reviews where students are invited to assess the
work of their peers. Such activities can encourage
students to benefit from one another. Furthermore,
well-planned group projects and discussions can
assist students in mastering course material and
improving their teamwork abilities.

Conclusions and prospects of further research.
This study aimed to reveal the challenges of online
assessment ESP teachers encountered in online
studies. The current research contributed to the exist-
ing literature on ESP online assessment challenges
encountered in online studies. ESP teachers have
identified various assessment activities, from mon-
itoring students for cheating to providing synchronous
or asynchronous feedback on students’ work.

The limitations of the current study should be
acknowledged when interpreting its results. However,
these restrictions may also pave the path for more
study. The sample size is the present study's biggest
drawback. Nevertheless, this study suggests some
potential future research areas. Teachers, in particu-
lar, are concerned about student evaluation during
online study.

Furthermore, because online contact is so often
utilized as an assessment approach in online learn-
ing, a more significant study into how to apply it to
handle some of the issues highlighted in this work
is likely helpful. Finally, an examination of teach-
ers' assessment thinking and decision-making pro-
cesses, particularly the method by which they judge
the effectiveness of their tests, might be valuable.
The study's results can assist university teachers as
it provides a clear view of the challenges during the
online assessment.
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