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Introduction. Political

instability,
issues, rapid changes in economics and international
relations greatly affect the quality of education on a
global scale. A sense of insecurity and fear strength-
ened by the media may be overwhelming for many

Ukrainian technical university students faced
new threats after the beginning of a full-scale
war, which led to uncertainty in their lives,
putting pressure on their future, let along their
study. Being under stress leads to exhaustion or
aggression, which creates a tense atmosphere
inhibiting learning. Therefore, teachers of English
should be aware of that and employ Social and
Emotional Learning (SEL), aimed at withstanding
global challenges, to support their students
during wartime. The study revealed peculiarities
of technical university bachelor students’ SEL
competence studying English during wartime
regarding four dimensions: self-awareness,
self-management, social awareness, and social
management. The quantitative method was used
to collect and analyse the results of the survey
exploiting a 5-point Likert scale calculating the
median (Mdn), and Inter-Quartile Range (IQR).
Technical university students demonstrated
a high level of self-awareness, agreeing on
the importance of a positive attitude and their
responsibility for their success in learning English.
Regarding social awareness, the respondents
were not sure that they could help each other.
Nevertheless, they knew whom to ask for help,
what resources to use, and were sure of their
positive impact on group activities. Concerning
self-management, the respondents indicated
agreement with the prompt that they could
solve problems, stay focused and find effective
ways to achieve goals in learning English. The
respondents demonstrated a low level of social
management as they agreed only with one
prompt about discussions with groupmates on
learning English. Overall, the research revealed
the discrepancy between self- and social
awareness, self- and social management, which
meant that it was easier for students to solve
problems individually while studying English
online for three years, during the Covid-19
quarantine and wartime, when opportunities for
students to cooperate were limited. The results of
the study would be helpful for teachers of English
to anticipate potential problems and scaffold
technical university students in achieving their
learning goals.

Key words: SEL, self-awareness, self-
management,  social awareness,  social
management, competence, wartime.

rosHomacwmabHoi  BitiHU
YKpaiHCbKi cmyoeHmu MEXHIYHUX
yHiBepcumemig  3iMKHysucs 3 HOBUMU
3a2po3amu, Wo fpu3sesno 00 Hesu3HadeHoCmi
He MifbKU Y iXHbOMY Xummi, ix MalibymHbomy,
a/1e BI/IUHY/O | Ha Has4yaHHsl. NepebysaHHs B8
cmaHi cmpecy npu3gooumb 00 BUCHXEHHS

3  novyamkom

ecological

abo aepecii, WO CMBOPIOE  HarpPyXeHy
ammocegbepy, sika MEePelKoOKaE HasYaHHIo.
Tomy Bukniadadi aHe/Iilicbkoi MOBU  MOBUHHI
ye ycsidom/osamu ma BUKOpUCMOBYBamu
coyiasibHe ma emouiliHe Has4yaHHsl (SEL),
CrpsiMosaHe Ha MPOMUCMOSIHHS 2/106&/1bHUM
BUK/IUKaM, W06 nidmpumamu csoiX cmydeHmis
nid wac BilIHU.  [OC/iOXeHHs1  BUSIBU/IO
ocobriugocmi - komnemeryii SEL  cmydeHmis
bakasiaspis mexHIYHO20 yHIBepcumemy npu
BUBHEHHI aHe/ilicbkkol Mosu M0 4ac  BIiliHU
3a yomupma BUMIpaMu: CamOCBIOOMICb,
camoynpas/iHHsl, coyjiasibHa csidoMicmb  ma
coyiasibHe  ynpagniHHs.  KinbkicHuli - Memoo
6ys BukopucmaHuli 07151 360py ma aHanisy
pesy/ibmamis OrumysaHHsl 3 BUKOPUCMAHHSIM
5-6anbHOI wikanu Jlalikepma 3 064UC/IEHHSIM
mediaHu (Mdn) i MixkBapmusibHO20 OianasoHy
(IQR). CmydeHmu mexHiYHo20 yHisepcumemy
rpodemMoHcmpyBanu BUCOKUL pigeHb
camocsiooMOCmi,  BUSHAYUBWIU  B&X/IUBICMb
103UMUBHO20 HACMPOK Ma BioMosida/IbLHOCMI
3a yerix Yy BUBYEHHI aHesIilicbKoi  MOBU.
Lo cmocyembcss  coyiasibHOi - c8idoMoci,
mo pecrioHOeHmu He 6y/lu  BMEBHEHI, WO
MOXymb doriomo2mu 00uH 00HoMy. TuMm He
MEeHW, BOHU 3Ha/u, 00 K020 38epmamucsi o
doriomoay, siKi pecypcu  BUKOpPUCMOBYBamu,
i 6ynu BriesHeHi 8 IX MO3UMUBHOMY Br/IUBI
Ha KOMaHOHe HasuyaHHs. Lljo cmocyemscs
camoynpag/iiHHs,  PEeCroHOeHmU  BUC/0BUAU
3200y 3 MUM, WO BOHU MOXYmb BUpiLy8amu
po6briemMu,  3a1uwamucsi  30cepedxeHuMu
ma  3Haxooumu  echeKkmusHi  criocobu
oocsizHeHHs1 yinell y BuB4eHHI aHe/liticbKoi MOBU.
PecrioHOeHmuU  MPOOeMOHCMPYBa/IU  HU3bKUU
piseHb  coyjasibHO20  YrPAas/IiHHSA,  OCKI/IbKU
ro2odusucs /uwe 3 OOHUM CMBEPOXEHHSM
PO OUCKYCIi 3 0OHO2PYNMHUKaMU WOO0 BUBHEHHST
aHesitickkoi  Mosu.  3a2asioM  OOC/IOXKEHHS
BUSIBU/IO  HEBIOMOBIOHICMb MK camo- ma
coyja/ibHOr cBIO0MICMI0, caMo- ma Ccoyjia/TbHUM
YAPas/IiHHSM, WO 03Ha4Yasio, Wo cmyoeHmam
6yno  neawe  Bupiwysamu  npobiemu
IHOUBIOYa/IbHO M0 4ac BUBYEHHSI aH2/IliCbKOI
MOBU OH/1aliH MPOmMsi20M MPbLOX POKi8, 0
yac KapaHmuHy Covid-19 ma BOEHHO20 yacy,
Ko/lu MoXo1ugocmi criigripayi cmyoeHmig 6ynu
obmexeHi. Pesynibmamu Aoc/ioxeHHs 6ydymb
KOpUuCHUMU 0711 BUK/1adadiB  aHeniticbKoi
MoBU, Wob 3arobiemu BUHUKHEHHIO NpoGiem
ma doromozmu  cmydeHmaMm  MEXHiYHUX
yHiBepcumemig y 0OCSigHEHHI IXHIX Hasya/TbHUX
yinedi.

KntouoBi cno.a: coyia/ibHo-eMoyiliHe Hag4aHHS1
(SEL), camocsidomicmb,  camMOyrpas/iHHs,
coyiasibHa csidoMicmb, coyia/ibHe YrpassiiHHS,
KOMremeHMmHicmb, BOEHHUL Yac.

students who experience uncertainty in real lives put-
ting pressure on their future [12, p. 234]. Confined
to their homes due to the Covid-19 for three years,
deprived of everyday face-to-face communica-
tion with their groupmates, after the beginning of a
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full-scale war Ukrainian students faced new threats
never experienced before. There were so many
choices for them to make, to stay in Ukraine or go
abroad, to remain in Kyiv or move to their home-
towns, and some had no home anymore, it was either
destroyed or under occupation. Studying English dur-
ing wartime could not be the same as before. Social
and Emotional Learning (SEL) aims at withstanding
challenges like pandemics, social and political con-
flicts [10, p. 8]. Unfortunately, such skills do not come
naturally. Students need SEL in order to survive and
thrive in a real and virtual world, which opens so
many opportunities, but at the same time, endangers
health and lives through illegal activities, bullying, and
distortion of facts [12, p. 235].

Social and Emotional Learning combines behav-
iours, cognitions and emotions, and may be defined
as an ability of a person to recognize and manage
emotions, do problem-solving, and build relationships
with others [12, p. 232]. SEL competence is a combi-
nation of four dimensions: self-awareness, self-man-
agement, social awareness, and social management,
which are interrelated and cannot be investigated in
isolation [3]. SEL and academic growth are interre-
lated, thus encouraging students to try new learning
opportunities, take measures to meet their personal
needs, guide them to establish relationships with oth-
ers[12, p. 235]. During wartime SEL is related not only
to academic success, but first of all to survival strate-
gies which insure that the basic needs are met. Being
under stress, students could be either exhausted and
isolated, or irritable and aggressive, which could be
harmful not only for one person, but for others as
well as it creates a tense atmosphere which does not
promote learning [11, p. 6-7]. Therefore, teachers
of English should be aware of the emotional state of
their students, anticipate possible problems and take
measures to avoid them [10, p. 12-14].

The aim of the study is to reveal the peculiarities
of technical university bachelor students’ SEL
competence studying English during wartime
regarding four dimensions: self-awareness, self-
management, social awareness, and social
management, which will empower teachers of English
to create a safe and engaging environment.

Methods. This study investigates SEL
competence of technical university students who
studied English online during the wartime. The
research is based on the responses of 46 bachelor
students of the National Technical University of
Ukraine “lgor Sikorsky Kyiv Polytechnic Institute”
who completed the survey in May 2023, at the end
of the academic year. We used the quantitative
method to collect and analyse the results of the
survey exploiting a 5-point Likert scale calculating
the median (Mdn), and Inter-Quartile Range (IQR).
The median measured central tendency, while Inter-
Quartile Range measured spread of the responses.
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Using “Social and emotional learning competence
guestionnaire for English learning” questionnaire, we
adapted it to accommodate the needs of technical
university students [2, p. 24-25]. The qualitative data
was presented by feedback from students during
the online lessons, everyday communication, their
written comments. The participants were informed
of the aims and the necessity of the research, they
remained anonymous and provided their consent.

An online mode of learning English, as well as
other subjects, at Igor Sikorsky Kyiv Polytechnic
Institute was introduced in March 2020 due to Covid-
19 restrictions. However, after a full-scale invasion
on 22" of February, 2022 it was decided to continue
studying online as it was not safe to use university
facilities in Kyiv, which was one of the main military
targets. In addition, some teachers and students
moved to safer places in Ukraine or abroad. Therefore,
English lessons were conducted synchronously
using Zoom or Google Meet according to the official
schedule, and asynchronously with Google Forms,
Classtime, and other tools.

Results and Discussion.

Context and participants. Bachelor students of
different years of study completed the SEL survey
(N=46), more than half of them were first- and second-
year students (26% and 39% correspondingly), while
the rest were third- and fourth-year students (35%)
(See Picture 1).

Such proportion could be explained by the fact
that first- and second-year students are usually
more active when it comes to completing surveys,
participating in extracurricular activities, etc.

We refer to “learning English” in this research,
while the official name of the English course for
the 1%t and 2" year of study is “English Language”,
which is General English, and for the 3 and 4™ year
of study it is “English Language for Professional
Purposes”. There are 18 practical lessons of English
per one semester with one lesson per week as a
rule. At the end of the academic year fourth-year
students have to take an English exam, others take
an examination.

4th year
students

1st year
students
26%

3rd year

2nd year
students
40%

Picture 1. The year of study of technical university
students
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Considering gender, two-thirds of the respondents
were males, which is self-explanatory for the technical
university. Some students were forced to leave their
homes in February 2022 because of the war. In fact,
about 11 percent of the respondents were still abroad
for the 2022-2023 academic year, as the university
policy made it possible for students to continue
studying from another country during wartime in
Ukraine.

Dimension 1. Self-awareness. Self-awareness
is the ability of students to recognize their feelings
and emotions, assess strengths and weaknesses [7].
The respondents demonstrated a high level of self-
awareness, agreeing on the importance of a positive
attitude and the responsibility for their success in
learning English, there were no negative responses
(Mdn=1, IQR=1), (Table 1).

Most respondents (91%) believed that positive
attitude toward learning English was essential (See
Picture 2).

Even more respondents (94%) indicated that they
accepted the responsibility for their academic success
regarding the English course (See Picture 3).

Students’ agreement was not that strong
concerning other prompts on being aware of their
feelings, performance, setting goals and ways of
achieving them in learning English (Mdn=2, IQR=1).
Thus, about twenty percent of technical university
students were not sure which goals in learning English

they had, and even more, twenty-six percent, were not
sure about their feelings toward learning English. One
of possible ways to increase students’ self-awareness
is providing feedback. According to another research,
the students’ self-awareness of their strengths and
weaknesses was possible because of effective
feedback provided by teachers of English [2, p. 15].
Therefore, it is vitally important for teachers of English
to raise students’ competence by awakening their
awareness of their positive and negative feelings,
encouraging creative and supportive environment
which fosters learning English effectively. Teachers
should use constructive ways of scaffolding students
in managing their emotions and behaviour explaining
the connections between their emotional state and
academic results in learning English [2, p. 18].

Dimension 2. Social awareness. Social awareness
is related to recognition of students’ relationships
with others. The results of the survey showed that
the respondents were mostly not sure if groupmates
should help each other (Mdn=3, IQR=2), but they
tended to agree with the prompt that group activities
helped with learning English (Mdn=2, IQR=2),
(Table 2).

In fact, nearly half of the respondents were not
sure that helping each other could be effective in
learning English (See Picture 4).

We suppose that the experience of studying English
online for three years, when students were isolated

Table 1
Self-awareness of technical university students
Likert scale SA A N D SD Median IQR
1. | am aware of my feelings when it
comes to learning English 23.9 a5 26.1 22 22 2 L
2. | know what | do well or not well in
learning English 32.6 58.7 43 0 43 2 1
3. | know what | want to achieve in learning
English and how to do that 26.1 50 19.6 22 22 e L
4.1 am aware of the importance of a
positive attitude toward learning English 56.5 34.8 8.7 0 0 . &
5. | am aware of my responsibility for my
success in learning English 69.6 23.9 6.5 0 0 . .

N |sD
9% || 0%

SA
56%

Picture 2. Technical university students’ awareness
of the importance of a positive attitude toward
learning English

Picture 3. Technical university students’ awareness
of their responsibility for their success in learning
English
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Table 2
Social awareness of technical university students
Likert scale SA A N D SD Median IQR
1. | think that my groupmates should help
each other in learning English. 28.3 174 435 8.7 22 s 2
2. | know whom | can ask for help with
learning English. 37 39.1 15.2 2.2 6.5 2 1
3. | know what resources | can use in
learning English. 39.1 37 19.6 4.3 0 2 1
4. | think that learning English can be
better through group activities. 348 304 283 4.3 22 2 2
5. | am aware of the importance of my
contribution in group activities learning 17.4 37 37 4.3 4.3 2 1
English.

during the Covid-19 quarantine and wartime, could
limit opportunities for students to ask for help and help
others. However, the respondents also knew whom to
ask for help, what resources to use in learning English,
and they were sure of their positive impact on group
activities (Mdn=2, IQR=1). As another study revealed,
more than half of technical university students searched
for the information on the Internet, others used the
given context, and asked their teachers or peers
[4, p. 111]. The results of another study demonstrated
appreciation of technical university students (75%)
who measured emotional support of their teachers
as very high which meant that helping related not
only to the lack of knowledge but also psychological
[1, p. 54]. Another possible reason for high level of

D SD
9% 2%

Picture 4. Technical university students’ attitude
to helping each other with learning English

social awareness could be cultural, characterized by
a strong sense of belonging to the community, social
support and resources [2, p. 15].

Dimension 3. Self-management. Self-management
is similar to self-control, which is the basis for students’
autonomy, and includes learners’ awareness of
environment setting, goal planning, time management,
assistance seeking, task strategies and self-evaluation
[9, p. 121]. According to the results of this research,
the respondents agreed with each other on their ability
to control their emotions in learning English (Mdn=2,
IQR=1). Most respondents indicated agreement with
the prompt that they could solve problems, find effective
ways to learn English, stay focused, set and achieve
goals in learning English (Mdn=2, IQR=2), (Table 3).

4% | 7%

SA

1 0,
3% 39%

A
37%

Picture 5. Technical university students’ on their
ability to control their emotions in learning English

Table 3
Self-management of technical university students
Likert scale SA A N D SD Median IQR
1. | can control my emotions in learning
English 39.1 37 13 4.3 6.5 2 1
2. | can solve my problems in learning
English 30.4 41.3 21.7 2.2 4.3 2 2
3. | can find effective ways to learn
English 30.4 34.8 28.3 4.3 2.2 2 2
4. | can set and achieve goals in English
learning 304 37 26.1 6.5 0 2 2
5. | can stay focused on learning English 26.1 34.8 28.3 4.3 6.5 2 2

‘{1 Bunyck 61. Tom 2. 2023
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In fact, seventy-six percent of the respondents
were sure that they could keep their emotions under
control (See Picture 5).

However, the results of another study showed that
only 11 percent of technical university students were
ready to discuss the issues related to the news during
wartime in Ukraine, which meant that it was difficult
for them to control their emotions talking about
sensitive topics [1, p. 55]. Considering another topic
for discussion, learning English, more than half of the
respondents were positive about discussing it (56%),
and a quarter did not mind (See Picture 6).

The results of another research showed that the
most challenging for students during the martial law
was time management (31%) [1, p. 57]. Indeed, it was
difficult to plan daily activities when the day started
with an air alert. Teachers had to ask students to go to
bomb shelters. Instead of participating in the lesson,
students thought about their own safety and spent
some time, often hours, in various places like metro
stations or underground parking lots. Moreover, if
they missed more than half of the lesson, they had
to complete assignments asynchronously and then
got the points. Most students were positive or neutral
about the choice of the learning mode (synchronous
or asynchronous), while 23 percent expressed their
dissatisfaction [1, p. 55]. At the same time, some
students were not happy about another possible
option, to go to university and attend lessons on the
campus because of safety and financial reasons. The
ability of technical university students to set learning
goals was confirmed by another research, according
to which speaking was the most important skill for
them to develop (63%), the use of English (grammar
and vocabulary) coming next (22%), which was
explained by the necessity to communicate in English
at work and prepare for exams [6, p. 110].

Dimension 4. Social management. Social
management is related to the ability of students to
successfully network, cooperate and collaborate
with others. The present research revealed that the
respondents agreed only with one prompt about
discussions with groupmates on learning English
(Mdn=2, IQR=2). They neither agreed not disagreed

SD
7%

A
30%

Picture 6. Technical university students’ on their
participation in discussions with their groupmates
on learning English

with the other prompts on engaging in collaboration
with groupmates and learning more about successes
of others (Mdn=2, IQR=2). The responses to the
prompts on the necessity of suggestions from others
and helping each other were more clustered than
others (Mdn=2, IQR=1), which meant that they
strongly agreed with each other (Table 3).

The results of another research showed that the
most challenging for students during the martial law
was time management (31%) [1, p. 57]. Indeed, it was
difficult to plan daily activities when the day started
with an air alert. Teachers had to ask students to go to
bomb shelters. Instead of participating in the lesson,
students thought about their own safety and spent
some time, often hours, in various places like metro
stations or underground parking lots. Moreover, if
they missed more than half of the lesson, they had
to complete assignments asynchronously and then
got the points. Most students were positive or neutral
about the choice of the learning mode (synchronous
or asynchronous), while 23 percent expressed their
dissatisfaction [1, p. 55]. At the same time, some
students were not happy about another possible
option, to go to university and attend lessons on the
campus because of safety and financial reasons. The
ability of technical university students to set learning
goals was confirmed by another research, according
to which speaking was the most important skill for

Table 3
Social management of technical university students
Likert scale SA A N D SD Median IQR
1. My groupmates and | help each other with
learning English 19.6 23.9 43.5 8.7 4.3 3 1
2. My groupmates and | engage in
collaborative activities in learning English 174 26.1 304 217 43 < 2
3. | participate in discussions on learning
English with my groupmates 26.1 30.4 23.9 13 6.5 2 2
4. | need suggestions from other people
about learning English 17.4 28.3 32.6 15.2 6.5 3 1
5. I'd like to learn more about my groupmates’
successes in learning English 15.2 13 326 239 15.2 < 2
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them to develop (63%), the use of English (grammar
and vocabulary) coming next (22%), which was
explained by the necessity to communicate in English
at work and prepare for exams [6, p. 110].

Dimension 4. Social management. Social
management is related to the ability of students to
successfully network, cooperate and collaborate
with others. The present research revealed that the
respondents agreed only with one prompt about
discussions with groupmates on learning English
(Mdn=2, IQR=2). They neither agreed not disagreed
with the other prompts on engaging in collaboration
with groupmates and learning more about successes
of others (Mdn=2, IQR=2). The responses to the
prompts on the necessity of suggestions from others
and helping each other were more clustered than
others (Mdn=2, IQR=1), which meant that they
strongly agreed with each other (Table 3).

According to another research, three-fourths of
technical university students were positive about
cooperative learning, in spite of the comments
about difficulties communicating in Zoom breakout
rooms caused by technical issues [4, p. 110].
Such common situations during online lessons
are not only demotivating, but may lead to
misunderstanding [8, p. 17]. Apparently, lack of face-to-
face communication was the most serious drawback of
learning English online during the Covid-19 quarantine
by technical university students [4, p. 112]. At the
same time technical university students practically
never experienced technical problems studying
English online before the beginning of the war and
assessed their overall experience positively [5, p. 9].
A similar study confirmed that the most challenging
for technical university students during the martial
law was lack of communication (24%) which impeded
successful completion of the English course [1, p. 57].
In comparison to another study, a low level of social
management skills showed that students in Hong
Kong English language classrooms preferred to rely
on themselves rather than seek for help or engage in
collaborative learning [2, p. 15].

The results of this research showed that there was
the discrepancy between self- and social awareness,
self- and social management, which meant that it
was easier for students to rely on themselves and
solve problems individually. It could be explained by
technical university students’ experience of studying
English online for three years, during the Covid-19
quarantine and wartime, when opportunities for
students to ask for help and help others were limited.
To compare, the research on SEL competence levels
of secondary school students in Hong Kong revealed
a gap between the students’ awareness skills and
their management skills, which was explained by a
highly competitive environment and teaching to the
test [2, p. 14-15]. Therefore, welcoming cooperation
and active participation based on common values

(\5j7)| Bunyck 61. Tom 2. 2023

should be implemented gradually and consistently

in order to promote effective SEL practices
[10, p. 12-14].
The research has some limitations like

the participants being representatives of few
departments, relatively short period of time of data
being collected, unpredictable impact of wartime on
students’ responses. Therefore, future researchers
should collect denser data for analyses at several
time points and include participants from various
departments.

Conclusions. To conclude, technical university
students demonstrated a high level of self-
awareness, agreeing on the importance of a positive
attitude and their responsibility for their success in
learning English. Regarding social awareness, the
respondents were not sure that they could help
each other. Nevertheless, they knew whom to ask
for help, what resources to use, and were sure of
their positive impact on group activities. Concerning
self-management, the respondents indicated
agreement with the prompt that they could solve
problems, stay focused and find effective ways to
achieve goals in learning English. The respondents
demonstrated a low level of social management as
they agreed only with one prompt about discussions
with groupmates on learning English. Overall, the
research revealed the discrepancy between self-
and social awareness, self- and social management,
which meant that it was easier for students to solve
problems individually while studying English online
for three years, during the Covid-19 quarantine
and wartime, when opportunities for students to
cooperate were limited.

The results of the study would be helpful for
teachers of English to anticipate potential problems
and scaffold technical university students in achieving
their learning goals.
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