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Teaching English for Specific Purposes (ESP)
involves the intricate task of imparting specialized
terminology relevant to specific fields of human
activity. Beyond mere vocabulary acquisition,
mastering terminology is pivotal for navigating
academic, professional, and technical settings.
This nuanced process demands a strategic
amalgamation of methodologies to ensure learn-
ers not only acquire words but comprehend their
intricacies and applications. Teaching English for
Specific Purposes (ESP) involves the nuanced
challenge of imparting terminology specific to
various professional domains. Mastering this ter-
minology goes beyond mere vocabulary acquisi-
tion and is crucial for effective communication in
academic, professional, and technical settings.
This article explores the multifaceted process
of teaching ESP terminology, emphasizing the
need for strategic methodologies to ensure com-
prehensive understanding and practical applica-
tion by students. The discussion encompasses
the importance of needs analysis, interactive
teaching methods, visual aids, technology inte-
gration, and the development of language skills
in reading, listening, writing, and speaking within
the ESP framework. The effective terminology
teaching begins with a thorough needs analysis,
understanding the linguistic demands of learners
in academic or professional spheres. This sets
the stage for a targeted curriculum, enabling
educators to identify essential terms, foster-
ing a practical and meaningful learning experi-
ence. The introduction to terminology should be
interactive, moving beyond rote memorization.
Dynamic activities like role-playing, case stud-
ies, and simulations engage students, encourag-
ing critical thinking in various contexts. The use
of all these strategies, tools and platforms must
be considered by teacher according to different
students’ needs and according to students level.
Key words: ESP terminology, visual aids, read-
ing, listening, writing, speaking.

HasyaHHs aHe/Iiticbkoi MoBU 07151 KOHKPEMHUX
yineli (ESP) sx/to4ae 8 cebe ckiaoHe 3aB0aHHsI
BUBYEHHSI Crieyjjasii3osaHoi mepMiHosioai, sika €

aKmyasibHOK0 07151 KOHKPEMHUX 2asty3ell I0ACkKOT
disyibHocmi. 103a MPOCMUM 3aCBOEHHSIM C/I0BHU-
K0BO20 3ariacy, Bo/100iHHsI MEPMIHO/IOZIEID € K/THO-
40BUM 07151 Hasieauji 8 akadeMiqHUX, MPOCHECItHUX
ma mexHidHUX cepedosulyax. Lleli pisHoGIHHUL
fpoyec BUMa2aE CMPaMeE2iYHo20 MOEOHAHHS
Mmemodorioeaitl, Kompi 3abecriedams cmydeHmam
He /uwe 3acBoeHHs1 criosa, ase U PO3yMiHHS
BUGOPY MepMiHy ma (i020 3aCmMOCyBaHHsI.
HasuaHHsi aH2Ailicbkol MOBU 07151 KOHKPEMHUX
yineli sBkro4aE B cebe ck/1adHy 3adaqy BUBYEHHS
ma po3yMiHHs mepMIHO/oaii, criequgbiyHoi 07151
Ppi3HUX npogpeciliHux 2asy3ell. BosodiHHS yieto
MEePMIHOORIEID BUXOOUMb 3a MeXi MPocmo20
3aCBOEHHST C/IOBHUKOBO20 3anacy ma € Bak/iu-
BUM 07151 €(heKMUBHO20 Crli/IKyBaHHs B akade-
MIYHUX, MPOCheCiliHUX ma MexHIYHUX cepeod-
osuwax. Lis cmamms 0oc/ioxye PisHOBIYHUU
rpoyec BuK/IadaHHsi came mepmiHosoaii ESP,
TMIOKPEC/TIOIOHU  HEOOXIOHICMb — cmpameaidHuxX
mMemodoroeiti 07151 3abecrieyeHHsl BCebidHO20
PO3YMiHHSI ma MpPaKMuU4Ho20 BUKOPUCMaHHS
mepmiHosiozil cmydeHmamu. Cmammsi OXOI/ioe
BaX/IUBICMb aHasnizy nompeo, iHmepakmusHUX
Memooig Hag4aHHSI, BUKOPUCMAHHS BI3yaslbHUX
3acobis, iHmeapayiti mexHosioaiti ma po3BUMKy
MOBHUX HaBUYOK Y YUMAHHI, C/yXaHHi, nucbmi
ma yCHOMY MOB/IEHHI.

Llnsx eghekmusHo20 BUK/IA0aHHs MEPMIHO-
J102ii PO3MoYUHAEMLCST 3 PeMe/IbHO20 aHasi3y
nompe6, PO3yMiHHSI  JIIH2BICMUYHUX — BUMO2
cmydeHmig y akadeMiyHUX Hu rpoghecitiHux
cehepax. Le susHadae HacmaHosy 0/ Ui/ibo-
B020 Has4a/lbHO20 M/1aHy, Wjo 00380/15IE Neda-
202aM BU3HAYUMU BaX/1UBI MEPMIHU, CrIPUSIHOHU
rpaKmu4yHoOMy ma eeKmusHOMY BUBHEHHIO.
BsedeHHs1 mepmiHo/ozil MoBUHHO 6ymu iHmep-
aKmuBHUM, BUXOOSIYU 38 MexXi 3ay4yBaHHsl Ha
nam’sms. [UHaMidHi akmusHoCcmi, maki siK
ponkosi igpu, ketic-cmadi, i cumysyi, 3ayqa-
oMb CmyOeHmis, CripUsIoYU KPUMUYHOMY MUC-
JIEHHIO B PI3HUX KOHMEKCMaXx.

KniouoBi cnoBa: mepmiHo/I02isi  aHe/liticbKoi
MOBU 0711 KOHKpemHux yineli (ESP), 8i3y-
&/IbHi 32C06U, YUMaHHSI, 20BOPIHHSI, C/TyXaHHS,
ucbMO.

Problem statement in general sense. Teach-
ing English for Specific Purposes is a controversial
task based on specific terminology of some particu-
lar field of human activity. In the vast landscape of
language learning, mastering terminology is a critical
endeavor that goes beyond mere vocabulary acquisi-
tion. The ability to navigate and command specialized
language is integral in academic, professional, and
technical settings. Teaching terminology in English
is a huanced process that involves a strategic blend
of methodologies to ensure learners not only grasp
the words but also comprehend their intricacies and
applications.

To submerge into the journey of teaching termi-
nology effectively, a foundational step is a thorough
needs analysis. Understanding the specific linguistic
demands of learners, whether in academic disciplines

or professional spheres, sets the stage for a targeted
curriculum. This analysis allows educators to identify
the essential terms that will engage students in their
respective fields, fostering a more meaningful and
practical learning experience.

While teaching, the introduction to terminology
should be an interactive and engaging experience.
The rote memorization is not sufficed. Moreover,
teachers need to illuminate the relevance of precise
language in real-world contexts. Having dynamic
activities such as role-playing, case studies, and sim-
ulations, students can face the terms within the con-
text of their applications. This not only aids in reten-
tion but also encourages critical thinking about the
use of specific language in different situations.

Visual aids play a pivotal role in the teaching of
terminology. Complex relationships between terms
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can be elucidated through charts, diagrams, and
infographics. These visual representations serve as
cognitive scaffolds, assisting learners in constructing
mental maps of the linguistic terrain they are navi-
gating. Furthermore, multimedia resources, includ-
ing videos and interactive online platforms, provide
a multi-sensory approach to terminology learning,
catering to diverse learning styles.

Visual aids give a significant support in the teach-
ing of terminology. The interconnection between
terms can be illustrated by charts, diagrams, and
infographics. These visual representations serve as
cognitive scaffolds, assisting learners in constructing
mental maps of the linguistic terrain they are navigat-
ing. Moreover, multimedia resources, including vid-
eos and interactive online platforms, provide a multi-
sensory approach to terminology teaching.

The use of technology extends beyond mere
resources. Educational apps, gamified platforms,
and other apps can transform the learning experi-
ence. Engaging activities, such as terminology-based
games or virtual field trips to industry settings, not
only make learning enjoyable but also immerse stu-
dents in authentic language usage.

Analysis of recent research and publications.
Nuri A. explains the difference between terms and
ordinary words, the difficulties encountered when
teaching terms to students, and the most optimal ways
of teaching terms. At the same time, the evaluation
process during classroom management and teaching
of terms is also highlighted [1]. “A consideration of the
knowledge that is assumed by lexical competence is
offered as a frame of reference for assessing vocabu-
lary teaching. Linguistic, psycholinguistic, and socio-
linguistic aspects of word knowledge are examined.
These include word frequency, vocabulary growth in
native speakers, collocation, register, case relations,
underlying forms, word association, and seman-
tic structure. Vocabulary techniques are discussed
according to the way that they attempt to build up
these aspects of vocabulary knowledge” these and
other aspects are discussed in Richards work [2].

The use of games as educational tool used in
vocabulary teaching is discovered by many research-
ers. “Games are a powerful tool that can generate
students’ interest and add variety to the traditional
process of English for Specific Purposes (ESP)
instruction. Therefore, the aim was to explore their
motivational and didactic potential in ESP classes at
the university, particularly, to analyze teachers’ and
students’ attitudes toward the use of games and to
examine the effect of games on learning vocabu-
lary and grammar. To achieve this, a mixed methods
research design collecting qualitative and quantita-
tive data through surveys and tests from both teach-
ers and students were used. ESP teachers and stu-
dents had positive attitudes toward the use of games
in the learning process due to the motivational power
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of games, their ability to make learning enjoyable,
involve and stimulate students to active enquiry, and
create a relaxed environment” [3, p. 74].

The question in terminology teaching when to start
is highlighted in 4. “Certainly, students know general
terminology in native language at the very beginning
of the study. But it can be inconvenient to learn pro-
fessionally-specialised terminology on the first year
of Bachelor level of studying if they don’t know either
term, or its meaning. On the other hand, it would be
late to start studying English terminology on the first
year of Master degree. Everything must be given step
by step in accordance with the syllabus. At this point
it is very important to co-work, consult and discuss
the students’ level of professional-oriented subjects’
knowledge with the teachers or lectors of these sub-
jects” [4, p. 269].

The aim of the article. Terminology of English
terminology teaching. Teaching English for Specific
Purposes (ESP) involves using specialized language
and content tailored to the needs and goals of spe-
cific learner groups. The main terms associated with
teaching ESP are: the ESP itself is a type of English
language teaching that concentrates on specific fields
or branches, such as English for Business, English for
Medicine, or English for Science, etc, vocabulary that
is specific to a particular field or discipline, essential
for effective communication in that context is Domain-
Specific Vocabulary. This vocabulary can be found in
authentic materials which are real-life materials, such
as articles, reports, or videos, from the specific field
of study, used in the classroom to expose learners to
genuine language use.

Task-based language teaching is an approach to
language teaching that focuses on engaging learners
in communicative tasks, often relevant to their specific
needs and goals. It provides variety of opportunities
to practice, memorize and apply new vocabulary and
terms. Hence, all these tasks must be developed and
immersed into syllabus. The process of planning and
organizing the content and structure of a language
course, taking into account the specific needs of the
learners contributes to syllabus design. The creation
of teaching materials specifically designed for learn-
ers in a particular field or context, often including
authentic texts and tasks.

Teaching English for Specific Purposes (ESP)
terms requires a targeted and contextual approach
that aligns with the specific needs and goals of the
learners. To teach ESP terms effectively differ-
ent strategies can be used. Conducting a thorough
needs analysis to understand the learners’ specific
language requirements and goals guides the selec-
tion of relevant ESP terms.

Teaching terminology comprises introducing and
reinforcing vocabulary relevant to general commu-
nication, language skills, and linguistic concepts.
Firstly, it is necessary to organize vocabulary around
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specific themes or topics. For example, if the lesson
is about foundry, find and develop terms related to
materials, equipment, and manufacture. Secondly,
immerse terms within meaningful contexts, provide
sentences or short passages where new terms are
used, helping students understand their meaning and
usage in real-life situations. Thirdly, create word maps
or mind maps that visually represent the relationships
between words and terms. This helps students see
connections and enhances their understanding of
how terms are related. The next stage is practice and
here interactive games, such as vocabulary bingo,
crossword puzzles, or word associations make learn-
ing engaging and reinforce the retention of new terms.

For production stage telling stories that include
the target vocabulary are appropriate. Narratives
can help students remember terms in a context and
understand how they function within a larger linguistic
framework.

At the upper levels or courses it is important to
constrict and specify vocabulary and terms accord-
ing to students professional and academic contexts.
It is important to clarify lesson objectives that include
the targeted terminology. Authentic materials must
be used to teach any professional terminology. The
authentic materials are articles, reports, and case
studies from the learners field in the industrial brunch,
etc. To implement new and importunt vocabulary in
teaching process it is better to use some immersive
kinds of activities, such as simulations and role-plays.
These activities can help students to mimic scenar-
ios from their professional or academic context. This
allows them to practice using ESP terminology in a
practical and contextualized manner.

Texts must be explored and analyzed to choose
the appropriate ones for each field of learners pro-
fessional activity, such as academic papers, reports,
manuals, etc. On the other hand, to develop speak-
ing skills teacher can assign collaborative projects
that require the use of ESP terms. This encourages
teamwork and allows learners to apply to apply their
language skills to solve real-world problems.

To develop and practice writing skills in terminol-
ogy teaching, teachers can integrate writing tasks
that mirror the types of documents students may
encounter in their profession, such as emails, reports,
or proposals. Moreover, students can provide feed-
back on their use of ESP terminology in written com-
munication.

One of the most productive way not only to learn
but either to apply professional terminology for stu-
dents is a work with “native speakers” of this termi-
nology in a field. Teacher can invite guest speaker or
industry experts to share their experiences and use
industry-specific language. Such event provides stu-
dents with insights into authentic language use within
their field. If there is no opportunity to invite profes-
sionals to the lesson, teacher can utilize interactive

technology, such as conferences, webinars, online
forums, or industry-specific apps, to expose learners
to contemporary language use in their profession. Or
teacher can encourage students to participate in pro-
fessional networking events, workshops, or confer-
ences related to students fields. This provides extra
practice for students in real-world context.

There are four language skills in English teaching
and they must be reinforsed in terminology teaching.
Teaching terms in reading involves helping students
build a robust vocabulary and an understanding of
specific language concepts. Before reading a text,
teacher identifies and pre-teaches key vocabulary
terms that might be challenging for students, dis-
cusses meanings with students, provides examples,
and ensures students understand the terms in con-
text.

The next step is to teach students to use con-
text clues to infer the meanings of unfamiliar words,
encourage them to look at the surrounding words
and sentences for clues about the word’s definition.
To continue use new terms and support students
teacher should create word maps for important terms,
including the word, its definition, an illustration, and a
sentence using the term. This visual aid helps rein-
force understanding. When students know term, it's
form, meaning and usage — word prediction can be
used to develop reading skill. Before reading a text,
students should predict the meanings of unfamiliar
terms based on their prior knowledge or the context
of the text.

The teaching stage itself comprises different tasks
types for terminology teaching, such as read-aloud
practice, where you pause to discuss and explain
key terms. It encourages students to ask questions
and share their interpretations of the terms. After
that divide students into small discussion groups and
have them talk about the terms encountered in the
text, ensuring a collaborative understanding. Teacher
can ask students to highlight or underline terms as
they read. This visual cue can help them recognize
and remember the terms in the context of the text.

By integrating these strategies into reading les-
sons, teachers can enhance students’ vocabulary
acquisition and deepen their comprehension of texts.
The goal is to empower students with the skills to
independently navigate and understand a wide range
of terms encountered in their reading materials.

Teaching terms in the context of listening involves
helping students develop their listening skills and
understand specific language concepts. It is better to
give and review key vocabulary terms before the lis-
tening activity, to provide definitions, examples, and
contextual information to prepare students for the
terms they will encounter. To memorize new terminol-
ogy and it's correct pronunciation, listen-and-repeat
exercises where students hear and repeat new
terms or phrases are productive. Before listening to a
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passage, preview and discuss key terms. — it encour-
ages students to predict the meanings based on
context or prior knowledge. After listening, use com-
prehension questions that include the target terms,
CCQs reinforce understanding and prompts students
to think critically about the terms in context.

To deepen terms understanding, teacher can
divide students into discussion groups after a listen-
ing activity. It motivates them to share their interpreta-
tions of the terms and discuss how they were used
in the context of the audio. To gamify training of lis-
tening skill teacher can incorporate listening games,
such as bingo or crossword puzzles, that involve the
use of terms from the listening activity. To visualize
the process — use graphic organizers, such as con-
cept maps or semantic webs, to visually represent the
relationships between terms introduced during listen-
ing activities.

To immerse new terminology into listening tasks
teacher should relate terms to real-world scenarios
or personal experiences. This helps students connect
the terms to situations beyond the immediate listen-
ing context. At production stage interactive tasks that
require students to use and respond to the terms
heard in the listening passage can be used. This
could include role-plays, debates, or problem-solving
activities. Audiovisual resources, such as videos or
podcasts, that include terms related to the listening
activity can help teacher to make interactive produc-
tive tasks. This adds a multimedia dimension to the
learning experience. By combining these strategies
into listening lessons, teachers can effectively teach
terms in the context of audio materials. This not only
enhances students’ vocabulary but also improves
their overall listening comprehension skills.

Teaching terms in the context of writing involves
helping students develop a rich and varied vocabu-
lary, understand linguistic concepts, and use appro-
priate terminology in their compositions and texts.
More modern option of dictionary is word banks
or vocabulary lists relevant to the writing topic.
Teacher can encourage students to use these lists
as a resource for selecting appropriate terms in their
writing. It is important to provide examples of well-
crafted sentences or paragraphs that incorporate
specific terms and discuss the impact of these terms
on the overall quality of students writing. There are
some ways to practice terms writing. Teacher orga-
nizes vocabulary units around specific themes or
topics related to the writing task. This helps students
acquire terms that are directly applicable to the
content they are creating. Teacher can use seman-
tic mapping or concept mapping to visually repre-
sent the relationships between terms. This aids in
understanding the connections between words and
enhances vocabulary retention. It is possible to cre-
ate interactive word walls in the classroom where
students can contribute terms they encounter in
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their reading or discover during lessons. Students
can regularly update the word wall to reflect ongoing
learning.

For active use of new terms and vocabulary teacher
can encourage students in activities that require them
to use terms in context. This could include creating
sentences, short paragraphs, or even incorporat-
ing terms into creative writing exercises. And to use
a thesaurus to explore synonyms and antonyms for
terms they wish to incorporate into their writing. Dis-
cuss the subtle differences in meaning and usage to
memorize form and meaning of term.

Speaking skills must be trained while learning
new terms. Teaching terms in the context of speaking
involves helping students expand their spoken vocab-
ulary, express ideas more precisely, and enhance
their overall communication skills. Motivate students
in role-playing activities where they use specific terms
relevant to a particular scenario. This allows for practi-
cal application and reinforces the use of terms in con-
text, create discussion starters that prompt students
to use targeted terms in their responses. Encourage
open-ended questions that naturally lend themselves
to the incorporation of specific vocabulary. To produc-
tion stage it is good to organize debates or group dis-
cussions on specific topics, encouraging the use of
terms related to the subject matter, guide students in
expressing their opinions and arguments using pre-
cise vocabulary.

The main source of information today is video.
Hence, teaching terms using professional vid-
eos involves leveraging multimedia resources to
enhance students’ vocabulary and language com-
prehension. First, introduce key terms before watch-
ing the video, provide definitions, examples, or
related terms to prepare students for the language
they will encounter. Pre-watching task is to engage
students in a discussion about the video topic before
watching, encourage predictions about the terms
they might hear, activating prior knowledge. Guided
viewing questions that focus on the use of specific
terms is one of the option tasks. This directs stu-
dents’ attention to the language aspects of the video
content. At the beginning teacher can pause the
video at intervals to discuss and clarify the meanings
of terms that encourages students to ask questions
and share their interpretations. For weaker groups
teacher can find videos with captions or subtitles,
allowing students to read along as they listen. This
multimodal approach reinforces both auditory and
visual comprehension of terms.

Conclusion. In conclusion, teaching terminology
in English is a dynamic and multifaceted process that
extends far beyond the traditional boundaries of lan-
guage education. It involves a deliberate understand-
ing of learners’ needs, an interactive and engaging
pedagogy, the integration of technology, real-world
applications, and continuous assessment. By
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embracing these principles, teachers can empower
students not only with a rich lexicon but with the abil-
ity to wield language with precision and confidence in
their academic and professional pursuits.

By tailoring the teaching approach to the specific
needs and context of the learners, educators can cre-
ate a more meaningful and effective ESP learning
experience. Finding activities, authentic materials,
and a focus on practical language use contribute to a
successful ESP learning environment.

Combining variety of information, sources and
tools, English teachers can create a dynamic and
effective learning environment that promotes the
acquisition and retention of vocabulary in the broader
context of language learning.
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