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This article discusses the importance of orga-
nizing students’ independent work in foreign
language education to meet the demands of
preparing modern professionals. Despite the
growing emphasis on students’ independent
work in higher education institutions, there is a
lack of effective and scientifically-based methods
in student education. The article highlights the
need to address this issue to improve the con-
tent and methods of students’ independent work,
especially considering that up to 50-70% of study
time is allocated to independent work in modern
educational settings.

The relevance of independent learning is under-
scored by the findings that a significant percent-
age of students are unprepared for independent
language learning activities. Therefore, there is a
need to purposefully prepare students to engage
in independent learning activities, which should
provide them with conscious and systematic
practice of language and speech learning mate-
rials, development of critical thinking skills, and
enhancement of creative abilities.

The article emphasizes the importance of under-
standing the purpose of each activity and exer-
cise, as well as the ability to use appropriate
educational materials and recognize supports
in task materials to facilitate successful indepen-
dent task completion. Furthermore, it discusses
the role of self-monitoring in developing students’
self-study skills, particularly in identifying and cor-
recting mistakes independently.

Overall, the success of implementing the con-
cept of continuous language education depends
on effectively addressing the organization of
students’ independent work, both under the guid-
ance of the teacher and within the framework of
autonomous learning.

Key words: self-study, student’s individual work,
foreign language, higher educational institution.

Ls cmamms posesisidae Hao3suyaliHy Baco-
Micmb  opeaHizayii  camocmiliHoi  po6omu
cmyoeHmig 'y npoyeci BUBYEHHSI IHO3EMHUX
MO8 3 Memor BiornosioHocmi BuMo2am Mideo-
mosKu cy4yacHux chaxisyis. Ilonpu Hapocma-
toqull akyeHm Ha camocmiliHy npayro y sUUUX
Has4a/lbHUX 3aK/i1adax, npobiema siocymHocmi
eheKmusHUX ma HayKoso 0brpyHmMoBaHuUxX

MemoouK y Has4yaHHi cmyoeHmig iCmomHo
ycknadHioe yell npoyec. Cmamms Harossi2ae
Ha HeobXiOHocmi BUPIWEHHS yiei npobsiemu
07151 BOOCKOHa/IEHHS 3Micmy ma Memoois camo-
cmiliHoi pobomu cmydeHmis, 30kpemMa Bpa-
XOBYIOYU, WO B CyYyacHUX OCBIMHIX 3aksiadax
Ha camocmiliHy pobomy npunadae 0o 50-70%
yacy Has4yaHHs. AKmyasibHiCMb CamMocmiliHO20
HasyaHHs1 MIOKPEC/IIOEMBbCSI OaHUMU, 32i0HO 3
SAKUMU 3Ha4yHa YacmuHa cmyoeHmis He B0/10-
Oie docmamHiMu Hasu4kamu 07151 caMOCMItHUX
MOBHUX akmusHocmell. TakuM YUHOM, HasiBHa
nompeba y yinecripsimosaHrili nidcomosyi cmy-
0eHmig Ao yyacmi y caMoCMIlIHUX Hasqa/IbHUX
3axodax, Wo marome 3abesnedumu iv csidomy
ma cucmemamuyHy Mpakmuky BUBYEHHSI MOBU
ma MOB/IEHHS], PO3BUMOK KPUMUYHO20 MUC-
JIEHHS ma MidBUWEHHST mBopHUX 30i6Hocmed.
Cmammsi akyeHmye ysagy Ha BaX/1usocmi
PO3yMiHHS1 MEMU KOXHOI disi/ibHOCMI ma 8ripasu,
a makox Ha 30amHocmi BUKOpucmosysamu
BIOMOBIOHI HaBY&/IbHI Mamepia/iu ma po3ri3Ha-
Bamu riompumKy y 3asB0aHHsIX 07151 YCrTilWHO20
3aBepwieHHs1 caMocmitiHux 3aB0aHb.  Okpim
Yb020, CmMammsi MakoX 38epmac ysaz2y Ha
BaX/IUBICMb  iHMezpayii cy4acHUX MEeXHO/I0-
il y npoyec Has4yaHHs 0715 MIOMPUMKU camo-
cmiliHoi po6omu cmydeHmis, wjo 00380/1UMb
3pobumu HasyaHHs 6iibw 0ocmynHUM ma yika-
BUM. Takox po32/1510aembCsl MUMaHHs BUKOPUC-
MaHHs Pi3HOMaHIMHUX 000amKoBUX pecypcis,
makux siK OH/aliH-Kypcu, MO6iIbHI dodamku
ma 8i0eoypoKu, 87151 MOMPUMKU MPOYecy camo-
CMIliHo20 BUBHEHHS MOBU. KpiM mo2o, posasisi-
0aembCsi Po/lb CaMOKOHMPO/IKD Y  PO3BUMKY
HaBUYOK caMOCMItHO20 Hag4aHHsi cmydeHmis,
30KpemMa y BUSIBNIEHHI Ma BUNPAB/IEHHI MOMU/IOK
camocmiliHo. Lisi cmamms makox Bucsimyitoe
3Ha4YEHHS1 MIOMPUMKU ma CmuUMY/IH08aHHS iHIyja-
musHocmi cmydeHmi8 y rpoyeci camocmiltiHo2o
Hagy4aHHsI, WO Crpusie iXHbOMY 0COBUCMICHOMY
ma rnpogheciliHoMy PO3BUMKY. ¥Y3a2a/lbHIoKHU,
yenix y peanizayii KOHYenyii HenepepsHoi Mos-
HOI" ocsimu 3a/1eXumsb 8i0 eghekmusHo20 BUPI-
WieHHs1 opaaHisayii camocmiliHoi pobomu cmy-
O0eHmiB 5K Mi0 KepisHUYMBOM 84UMEISl, Mak i 8
Meax asmoHOMHO20 HaBYaHHSI.

KniouoBi cnoBa: camocmiliHe Has4yaHHs, iHO-
3eMHa Mo8a, BUWUU Has4asibHUU 3aKnao.

Introduction. One of the objectives of foreign
language education is the development of future
specialists’ abilites and skills for independent
acquisition of professional knowledge and their
creative application in their activities. However,
as noted by many researchers (Prokopenko I.F,
Popil' S.F., Buriak V.K., among others), a deficit
in study time and an insufficient level of language
competence among students can become obstacles
to fulfilling society’s demand for the preparation of
modern professionals. These professionals should
be ready not only for executive tasks but also for
independently identifying and solving problems,

including self-education in the aspect of mastering a
foreign language.

Therefore, it seems to us that the success of
implementing the concept of continuous language
education depends on how well the issues of
organizing students’ independent work (SIW) are
addressed, both under the guidance of the teacher
and within the framework of autonomous learning.

Formulation of the problem. The increasing
role of students’ independent work is a stable trend
characteristic of all higher educational institutions.
A significant wealth of knowledge, skills, and abilities,
the ability to analyze, comprehend, and evaluate
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contemporary events and facts, as well as to solve
professional tasks based on the unity of theory
and practice, are primarily acquired and developed
through independent work. It is considered as
an equal form of study activities; however, the
effectiveness of classroom sessions largely depends
on students’ skillful organization of their independent
cognitive activities. Independent work also implies
self-education and self-cultivation, undertaken in the
interests of enhancing professional competence.

The idea of «self-study» is interpreted differently
by various writers and academic institutions. In
foreign educational literature, terms that highlight
specific aspects of self-study include: — «Indirect
(mediated) learning» in Germany — «Silent work» in
Austria and Switzerland — «Individual work» in France
and England — «Independent learning» in the United
States.

In domestic pedagogical literature, self-study is
considered as “planned work of students, carried out
on assignment and under the methodological guid-
ance of the teacher, but without his direct participa-
tion” or as “a special type of frontal, group, and indi-
vidual educational activity of students”, also carried
out under guidance, but without the direct participa-
tion of the teacher.

The purpose of the article. The results of sci-
entific research indicate that effective, scientifically
based methods of independent work have not been
given due attention in student education. The main
drawback in organizing students’ independent work is
the uniformity of its forms and types; students’ inde-
pendent work often takes place in traditional forms
such as essays, course projects, qualification papers,
and for selected students, preparation of reports for
student conferences. In this regard, in modern condi-
tions of organizing the educational process, when up
to 50-70% of study time is allocated to independent
work, the tasks of improving its content and methods
become increasingly relevant.

The relevance of the problem of independent
learning is highlighted by 1.Shymko, who states that
76% of first-year students and 28% of second-year
students are practically unprepared for independent
language learning activities and the development of
foreign language competence [10, p. 34]. Therefore,
it is necessary to purposefully prepare students so
that, as noted by O. B. Bigych, independent learning
activities provide them with conscious and system-
atic practice of language and speech learning materi-
als; development of skills in perceiving and analyzing
authentic foreign language texts and practicing strat-
egies for working with them; fostering critical thinking
skills and finding ways for independent resolution of
communicative tasks; and fostering the development
and enhancement of creative abilities [1, p. 234].

Analysis of recent research and publications.
The increasing role of students’ independent work
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and the formation of students’ autonomy skills in the
process of learning a foreign language are widely dis-
cussed by Ukrainian scholars and educators. Various
aspects of students’ independent work have become
the subject of special research (V. Bondar, H. Hetsov,
N. Kichuk, N. Kuzmina, A. Malybog, M. Nikanorov,
P. Pidkasystyi). In many Ukrainian higher education
institutions, specialists in foreign language teaching
develop and implement various modern technologies
aimed at enhancing the effectiveness of students’
independent work. In the context of the global infor-
mation and educational environment and the dynamic
development of telecommunications technologies,
students’ independent work has shifted into the field
of electronic linguodidactics, which is capable of inte-
grating didactic, methodological, and informational
components into a single scientific theory and a uni-
fied methodological system of analysis.In the scien-
tific works of V.K. Buriak, B.P. Yesipov, P.I. Pidkasisty,
and others, the principles of organization and the
essence of the concept of “independent work” were
considered, various classifications were proposed,
methods, forms, and means of conducting indepen-
dent work were studied, and methodologies for plan-
ning, organization, and control were developed.

Presentation of the main material. Indepen-
dent work in learning a foreign language involves
the ability to work with a book and dictionary, the
ability to listen to and understand the foreign lan-
guage, to speak using familiar grammatical forms
and words of the foreign language, to read and com-
prehend what has been read. The student does not
master all of these skills at once, and their practical
independent activity should be organized in such a
way that they gradually overcome increasing difficul-
ties, demonstrating increasing levels of autonomy in
achieving the set goal.

Therefore, the independent work skills developed
by students throughout the learning process should
remain with them for life; the student should have
a need to engage in the foreign language without
coercion from the teacher. This need is the result of
the student’s independent work.Managing students’
learning activities involves not only planning, prepar-
ing materials, and conducting lessons but also ensur-
ing that each student feels personal emotional well-
being within the class collective and monitoring the
formation of their motivational sphere. If necessary,
it involves taking measures and adjusting the orga-
nization and conduct of the educational process to
ensure that each student experiences this emotional
well-being and that their needs, motives, beliefs, and
aspirations are properly formed [5, p. 66].

As is known, one of the effective means of students’
educational activity is independent work. According to
the definition by V. K. Buriak, independent work is a
purposeful, internally motivated, structured activity
carried out by the student themselves. Its execution
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requires a fairly high level of self-awareness, reflec-
tiveness, self-discipline, personal responsibility, and
brings the student satisfaction as a process of self-
improvement and self-discovery. Independent work is
perceived as purposeful, internally motivated, struc-
tured by the object itself in the aggregate of actions
performed and corrected by it according to the pro-
cess and result of the activity. Its implementation
requires a sufficiently high level of self-awareness,
reflexivity, self-discipline, and personal responsibility
[2, p. 16].

Independent work is such work that is carried
out without the direct participation of the teacher,
but according to their instructions, at a time specifi-
cally allocated for this purpose. The student will con-
sciously strive to achieve set goals, using their efforts
and expressing the result in some form of mental or
physical actions. It is worth noting that independent
work should not be an end in itself; it can serve as
an effective means of learning, a means of fostering
students’ activity [10, p. 34].

In the methodology of teaching a foreign lan-
guage, various types of independent work are uti-
lized, through which students independently acquire
knowledge, skills, and abilities. The main types of
independent work can be divided into several basic
groups: mastering new material; reinforcement of
knowledge; development of skills in applying knowl-
edge to solve educational and practical tasks; forma-
tion of skills and practical abilities; cultivation of a cre-
ative character, ability to apply knowledge in complex
situations [6, p. 16]. Each of the listed groups may
include several types of independent work since solv-
ing one didactic task can be accomplished in different
ways. These groups are closely related. This connec-
tion is associated with the fact that the same types of
work can be used to address different didactic tasks.

F. Pidkasysty believes that the development of
students’ independent activity in learning a foreign
language is impossible without adhering to certain
conditions [7, p. 143]:

1. Itis necessary to understand the purpose of the
activity being performed, each specific exercise. The
student should know what they will be doing, in what
sequence, what the final result will be, and how this
task will enrich their experience. They must accept
the task; otherwise, the desired effect is impossible.

2. Awareness of the purpose of the task (exercise)
is nothing but the application of the principle of
consciousness in organizing independent work.
Teachers need to equip students with rational
methods of educational activity, based on the nature
of the activity itself and the students’ possibilities,
their experience with the foreign language.

3. The ability to use appropriate educational
materials to perform tasks is necessary, such as
audio recordings, educational didactic material for
pair work, and so on.

4. The ability to see supports in the task material
facilitates overcoming difficulties during independent
work. In this case, it is equally important to learn to
use ready-made examples and create one’s own.

5. It is important to provide suitable conditions for
successful independent task completion, choosing
organizational forms for specific types of independent
tasks.

One of the drawbacks of this type of work is the
lack of control by the teacher during task execution,
especially when it comes to such a form of language
activity as speaking. In order for these forms to be
effective and fruitful, students must have certain
skills in independent work [4, p. 106]. For example,
when working with a text, a student must possess
certain skills: identifying key points in the text,
ignoring unfamiliar words if they do not affect overall
understanding, ability to identify the main idea, draw
conclusions from what has been read, and so on.

One of the factors optimizing self-study to
enhance the quality of language education is the
computerization of the foreign language learning
process, providing access to educational websites,
electronic  dictionaries, textbooks, educational-
methodical complexes, and various interactive
programs for all interested parties. With the help
of internet resources, students can submit lexical-
grammatical exercises for real-time assessment,
receive consultation from teachers on effective
material assimilation, engage in interactive
discussions with peers regarding collaborative
completion of creative tasks in projects, take tests,
translate a fragment of a specialized text, or write
a business document [8, p. 12]. Such assignments
enable students to demonstrate their creativity and
originality of thought, cultivate a continuous need for
language and specialized knowledge improvement.
On the other hand, an individualized approach is
applied to each student, taking into account their level
of preparation, personal interests, and inclinations.

Self-monitoring plays an important role in
developing self-study skills, as this work involves
minimal teacher involvement in the learning process.
Mistakes are inevitable when learning a foreign
language. There are many ways to correct mistakes:
the teacher points out the mistake, gives other
students the opportunity to correct it, suggests the
correct option from several, and so on. However, when
it comes to independent work, it is more practical to
allow students to correct their own mistakes and the
mistakes of their groupmates. If a student identifies
mistakes made by others, they can better control their
own speaking activity. This is especially important
when working in pairs or small groups [9, p. 97].

Thus, the system of independent work should
satisfy the basic principles of didactics: accessibility,
gradualness, systematization, connection of theory
with practice, conscious and creative activity,
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teaching at a high scientific level. The sequence of
completing homework and independent work in the
classroom should be logical. In this case, consistency
will be maintained [3, p. 241]. The success of this
task depends not only on the pedagogical skill of the
teacher but also on how well they understand the
significance and place of each individual task in the
work system.

Therefore, when planning independent work for
students, it is necessary to: anticipate its place in the
structure of the lesson; consider what life experiences
and knowledge will need to be used when transitioning
from one topic to another; anticipate difficulties
that may arise during independent work; study
additional literature; determine the form of tasks;
select appropriate didactic material; devise means to
activate students’ cognitive activity; provide rational
methods of testing and self-assessment for students.

Conclusions. We have identified that independent
work is perceived as purposeful, internally motivated,
structured by the object itself in the aggregate of
actions performed and corrected by it according to the
process and result of the activity. Its implementation
requires a sufficiently high level of self-awareness,
reflexivity, self-discipline, and personal responsibility.
The main types of independent work can be divided
into several basic groups: mastering new material;
reinforcement of knowledge; development of skills
in applying knowledge to solve educational and
practical tasks; formation of skills and practical
abilities; cultivation of a creative character, ability to
apply knowledge in complex situations.

We have noted that in terms of psychological and
pedagogical aspects, independent work in foreign
languages constitutes a certain system of educational
methods: reading, listening, comprehension and
summarizing, memorization. When determining the
place of independent work in the process of learning
foreign languages, it is necessary to prioritize the
formation of an individual learning technology. In this
regard, it is important to understand that mastering
the modern content of learning a foreign language
is impossible without developing the ability for
independent mastery of the foreign culture, not just
the foreign language system.

We have considered the types and forms of
independent work in foreign language lessons:
| type — independent work according to a pattern;
Il type — reconstructive independent work; Il type —
variant independent work.
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The use of independent work in lessons can
serve various learning objectives: develop skills
in dialogic and monologic speech, facilitate the
acquisition of lexical and grammatical material,
serve as a means of checking and understanding
the reading material, etc. Organizing independent
work in the classroom is of great importance and
is a means of developing students’ communicative
competence.

Therefore, when planning independent work for
students, it is necessary to anticipate its place in the
lesson structure; consider what life experiences and
knowledge will need to be used when transitioning
from one topic to another; anticipate difficulties
that may arise during independent work; study
additional literature; determine the form of tasks;
select appropriate didactic material; devise means
to activate students’ cognitive activity; provide
rational methods of testing and self-assessment for
students.

REFERENCES:

1. birny O.B., Bopucko H.®., bopeubka IE. Ta iH.
MeTogvka hopMyBaHHA MDKKYNBTYPHOT  iHLUOMOBHOI
KOMYHiKaTUBHOI KOMNeTeHLUil: Kypc nekuiii: HaB4.-meTo,
NOCIOHUK 4718 CTyA. MOBHWX Crel, OCB.-KBaslih. PiBHSA
«marictp». Kuis: JleHsit, 2011. C. 334.

2. bypsik B. K. CamocrTiliHa po60Ta sk CUCTEMOYT-
BOPIOOUMIA €1EMEHT HaBYa/IbHOI [is/IbHOCTi CTYAEHTIB.
Buwa wkona, 2008. Ne5. C. 10-24.

3. [OnukiBcbka |. M. IHHOBaUjiHI negaroriyHi TEXHO-
norii: HaY. Noci6HuK. Kuis: Akagemsugas, 2004. C. 351.

4. XypaBcbka J1. KoHuenTyasibHi YMOBM ynpaB-
NiHHSA  caMOCTIliHOK POGOTOK  CTYAEHTIB Y  BULLMX
HaBuasIbHUX 3aknagax. Ocsita i ynpasniHHa. 1999. T. 3.
Ne 2. C. 105-115.

5. NliteiHuyk C. Bb. CyuacHi nigxoan [o opradi-
3auji caMoCTIHOI pPO6O0TW CTYAEHTIB Y BWLLIA LUKOSII.
HaykoBi npaui. Cepisi: MNeparorika, 2012. Bun. 146,
Tom 158. C. 66.

6. MNMexota O. M., KikteHko A. 3., Jlobap-
cbka O. M. OCBITHi TEXHONOTII: HABY.-METOA, MOCIOHMK.
Kuis, 2001. C. 256.

7. Nigkacuctwid, I.®. MpokoneHko |.®., B.l. €BRoKK-
MOB. NepgaroriuHi TeXHOMOrIT: HaBYy. NoCibHMK. X.: Kone-
riym, 2006. C. 224.

8. Moninb I. ®. Wnaxu nigBULLEHHSA e(PeKTUBHOCTI
Ta SKOCTi YPOKy aHrniicbkoi mosu. Knis, MeHesa, 20009.

9. ®iyyna M. M. Bctyn go negaroriyHoi npodecii.
TepHonisib, 2003. C. 136.

10.Wumko |. TMpobnemn opraHisauii camocTili-
HOI po6oTn y BuWLWiA wWwkoni. PigHa wkona, 2005.
Ne 8. C. 34-35.



