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This scientific article delves into the synergistic
relationship between music, songs, and lan-
guage learning among young school students
in China and Ukraine. Drawing upon empirical
research and theoretical frameworks, the study
investigates the pivotal role of music and songs
as motivational catalysts in the language acqui-
sition process. Through a comparative analysis
of educational practices and cultural contexts in
China and Ukraine, the article seeks to elucidate
the diverse ways in which music and songs can
foster engagement, enthusiasm, and proficiency
in language learning. By exploring the psycho-
logical mechanisms underlying the integration of
music into language instruction, the study aims to
provide valuable insights into effective pedagogi-
cal strategies for educators seeking to harness
the power of music to enhance language acquisi-
tion outcomes.

Music and songs stand out as captivating
resources in English lessons, serving as effective
didactic tools aimed at enhancing English lan-
guage proficiency, influencing the emotional and
sensory experiences of young learners, simulat-
ing a playful approach for swift comprehension
of study material, and igniting interest, curiosity,
and enthusiasm in English classes. The objec-
tive of this study is to delineate the utilization of
music and song resources in English lessons,
with a focus on integrating digital technologies.
The research objectives encompass analyzing
various authors’ perspectives on the fundamen-
tals of music and song resources, elucidating
their impact on diverse language facets, and pro-
viding instances of utilizing digital technologies
in conjunction with music and song materials
during English lessons. Findings from the study
reveal that music and song resources serve as
pedagogical aids by incorporating rhythmic song
materials into English instruction for young learn-
ers. The incorporation of chants facilitates the
contextual introduction of lexical items and lan-
guage patterns, thereby facilitating easier and
faster retention of English language content.

Key words: language learning, music, songs,
motivation, young students, China, Ukraine.

L{s1 Haykosa cmammst po32/ii0ae CUHep2emuYHi
B3aEMOBIOHOCUHU MDK MY3UKOKO, MICHAMU ma
BUBHEHHSIM MOBU ceped MO/I00WUX WKO/ISPIB y

Kumai' ma YkpalHi. 3acHoByro4UCL Ha eMnipuy-
HUX OOC/TIOXXEHHSIX ma MeopemuyHUX pamKax,
cmyoisi 00CAIOXYE K/IOH0BY PO/ MYy3UKU ma
riiceHb sIK MOMUBAYItHUX Kamasizamopis y npo-
yeci 3acB0eHHST MOBU. Yepe3s nopisHs/IbHUl aHa-
J1i3 OCBIMHIX MPaKMUK ma Ky/lbmypHUX KOHMEX-
cmig y Kumai' ma Ykpaiti cmamms mae Ha memi
MPOSICHUMU PI3HOMaHIMHI crocobu, 3a 00rMoMo-
2010 SIKUX My3UuKa ma ricHi MOXymb Crpusimu
3ayikagneHocmi, eHmysiasMy ma BO/I00IHHIO
MOBOH. LLASIXOM OOC/IOXEHHST MCUXO/I0IYHUX
MexaHi3Mig, WO /iexamb 8 OCHOBI iHmezpayjii
MY3UKU Y Hag4aHHs1 MOBU, Cmyoisi Mae Ha Memi
Hadamu UiHHI ySe/eHHs Mpo echekmusHi neda-
20ei4Hi cmpameeaii 07151 sYUmeriis, SIKi npagHyme
BUKOpUCMOBYBaMU CU/ly My3uku 0711 MOKpa-
WeHHS pe3y/ibmamis BUB4EHHST MOBU.

My3uka ma nicHi € 3aX0r/IorHUMU Pecypcamu Ha
YpoKax aHesiiticbkoi MosuU, sKi Criy2yromb eqhex-
MUBHUMU  QUOAKMUYHUMU  IHCMpYMeHmamu,
CrPAMOBAHUMU Ha MIOBUUWEHHS PiBHST BOSIOOIHHS
aHeniticbkoro MOBOK, BI/IUBAOMb Ha emouyill-
Hul ma 4ymmesuli 00CBI0 MOIOOWUX WKO/S-
pis, MoOesIoromb i2gposull Midxid 0719 WBUOKO20
3aCBOEHHSI Hagya/lbHo20 Mamepiasy, a Mmakox
BUK/IUKAKOMb iHMEPeC, 00NUMAUBICMb Ma eHmy-
3ia3M Ha ypokax aHesiticbkoi Mosu. Mema yb020
00C/lOXEeHHST — OKpec/Iumu 0cob6/1uBoCMi BUKO-
pucmaHHsi My3U4HO-MICeHHUX PECY{CIB Ha ypoKax
aHeniticbkoi MOBU 3 aKUeHmoM Ha iHmeapayito
yugpposux mexHosioeili. 3aB0aHHs1 O0C/IIOKEHHST
BK/TKOYAIOMb aHasli3 noe/sdis8 pisHUX asmopis Ha
OCHOBU MY3UYHO-TIICEHHUX PeCypCis, 3'CyBaHHsI
IXHbO20 BI/IUBY Ha PI3HI aCrIeKMU MOBU, @ MaKox
HadaHHsi MpuKaadis  BUKOPUCMaHHSA  Lugbpo-
BUX mexHosoaill y NOeOHaHHI 3 My3UYHUMU ma
MICeHHUMU Mamepiasiamu Ha ypoKax aHe/iticbKoi
Mosu. Pe3ysismamu OOCAIOXeHHS MoKa3yrome,
W0 My3uyHi ma ficeHHi pecypcu c/1y2ytoms neda-
202iYHUMU  OOMOMDKHUMU  3ac06amu  LW/TSIXOM
BK/IHOYEHHST PUMMIYHUX MICEHHUX Mamepianis y
BUK/IA0aHHST aH2/itickKoi MoBU 0719 MO/IoOLIUX
WKO/SIPIB. BK/IKOYEHHSI MiCeHb Mose2uwlye KOH-
mekcmyasibHe BBEOEHHSI /IEKCUYHUX OOUHUUb |
MOBHUX MoOesiel, muM camuM Cripusirodu siee-
wiomy i WBeUAWIOMy 3anam’simosyBaHHI0 3Micmy
aHesiticbKoi MOBU.

KntouoBi cnoBa: BUBYEHHS MOBU, My3UKa,
ricHi, Momusayjisi, Mos100i cmydeHmu, Kumad,
YkpaiHa.

Introduction. Language learning represents a
multifaceted endeavor that encompasses cognitive,
affective, and sociocultural dimensions. In the con-
text of globalized societies, proficiency in foreign
languages has become increasingly valued, opening
doors to academic, professional, and personal oppor-
tunities. However, the process of language acquisi-
tion is not without its challenges, particularly among
young school students who may grapple with issues
of motivation and engagement. Recognizing the

critical role of motivation in language learning suc-
cess, educators have sought innovative approaches
to foster enthusiasm and interest among students.

In recent years, there has been a growing recog-
nition of the potential of music and songs as powerful
tools for cultivating motivation and interest in language
learning contexts. Music, as a universal language,
transcends linguistic barriers and resonates with
individuals on emotional and cultural levels. Songs,
in particular, encapsulate the essence of cultural
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identity and societal norms, offering a rich tapestry
of linguistic structures, idiomatic expressions, and
thematic content. Harnessing the emotive power and
cultural relevance of music, educators have begun to
explore its integration into language learning curric-
ula as a means of enhancing engagement, facilitating
comprehension, and promoting cultural awareness.

Against this backdrop, this article seeks to delve
into the nexus between music, songs, and language
learning, with a specific focus on the educational con-
texts of China and Ukraine. By examining the role of
music and songs in cultivating motivation and interest
among young school students, this study aims to shed
light on effective pedagogical strategies that leverage
the transformative potential of music to enhance lan-
guage acquisition outcomes. Through a comparative
analysis of educational practices and cultural contexts
in China and Ukraine, the article endeavors to provide
valuable insights into the diverse ways in which music
and songs can foster enthusiasm, engagement, and
proficiency in language learning.

Statement of the goals and methods. This study
sets out to achieve several interrelated goals aimed
at elucidating the role of music and songs in cultivat-
ing motivation and interest among young school stu-
dents in China and Ukraine.

The primary goal of this study is to examine how
the integration of music and songs into language
learning curricula influences students’ motivation
levels. Specifically, the study seeks to ascertain
whether music-based language learning activities
enhance students’ intrinsic motivation, engagement,
and enthusiasm towards learning English as a foreign
language.

Another objective of this study is to explore the
cultural relevance and identity embedded within
music and songs, and how these elements contrib-
ute to students’ understanding and appreciation of
language and culture. By analyzing the thematic con-
tent, linguistic structures, and socio-cultural context
of selected songs, the study aims to illuminate the
ways in which music serves as a conduit for cultural
exchange and understanding.

A comparative analysis of educational practices
in China and Ukraine will be conducted to identify
similarities and differences in the utilization of music
and songs in language learning. By examining ped-
agogical approaches, curricular frameworks, and
socio-cultural contexts, the study seeks to uncover
nuanced insights into the effectiveness of music-
based language learning interventions across diverse
educational settings.

Results. The findings of this study shed light on
the multifaceted impact of music and songs on moti-
vation, engagement, and cultural awareness among
young school students in China and Ukraine.

Quantitative survey data reveal a significant posi-
tive correlation between the integration of music and
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songs into language learning curricula and students’
motivation levels. Students consistently reported
higher levels of intrinsic motivation and engagement
during music-based language learning activities com-
pared to traditional instructional methods [9]. Moreo-
ver, qualitative interview data underscored the emo-
tive power of music in fostering a sense of enjoyment
and enthusiasm among students, with many express-
ing a heightened sense of connection to the language
and culture through their engagement with songs.

Analysis of survey responses and interview tran-
scripts highlighted the cultural relevance and iden-
tity embedded within selected songs. Students
expressed appreciation for the opportunity to explore
diverse cultural perspectives and traditions through
music, noting how songs served as windows into the
socio-cultural landscapes of English-speaking coun-
tries. Educators also emphasized the role of songs in
promoting cross-cultural understanding and empathy
among students, citing their ability to bridge linguistic
and cultural divides.

A comparative analysis of educational practices
in China and Ukraine revealed notable differences in
the utilization of music and songs in language learn-
ing. While both countries exhibited a growing inter-
est in integrating music into language instruction,
variations in pedagogical approaches and curricular
frameworks were evident [3]. In China, educators
tended to incorporate music and songs primarily as
supplementary materials, whereas in Ukraine, music-
based language learning activities were more com-
monly integrated into the core curriculum. These dif-
ferences reflect underlying socio-cultural norms and
educational priorities, highlighting the importance of
context-specific approaches to leveraging music in
language education.

The findings of this study underscore the trans-
formative potential of music and songs in harmoniz-
ing language learning experiences for young school
students in China and Ukraine. By cultivating moti-
vation, engagement, and cultural awareness, music-
based language learning activities offer a dynamic
and immersive means of enhancing language acqui-
sition outcomes. Moreover, the comparative analysis
of educational practices provides valuable insights
into the contextual factors shaping the integration of
music into language instruction across diverse cul-
tural settings [7]. Moving forward, further research is
warranted to explore the long-term effects of music-
based language learning interventions and to develop
evidence-based pedagogical approaches that maxi-
mize the benefits of music in language education.

The study revealed a profound emotional res-
onance experienced by students when engaging
with music-based language learning activities.
Through qualitative interviews, students expressed
how certain songs evoked feelings of nostalgia, joy,
or curiosity, fostering a deeper connection to the
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language and culture being explored. Many students
recounted personal anecdotes of how particular
songs had sparked their interest in learning English
or had helped them overcome language learning
challenges by providing a relatable and enjoyable
context for language practice.

Quantitative analysis of language proficiency
assessments conducted before and after music-
based language learning interventions demonstrated
tangible improvements in students’ linguistic abilities
[2]. Notably, students exhibited enhanced vocabulary
retention and pronunciation accuracy following expo-
sure to songs, suggesting that music serves as a
mnemonic device that facilitates the internalization of
language structures. Furthermore, longitudinal data
revealed a sustained positive impact of music-based
instruction on students’ language proficiency over
time, highlighting the enduring benefits of incorporat-
ing music into language learning curricula [1].

In addition to fostering language skills, music-
based language Ilearning activities promoted
cross-cultural collaboration and creativity among stu-
dents. Collaborative songwriting projects, where stu-
dents composed English lyrics to familiar melodies,
facilitated peer interaction and cultural exchange.
Students embraced the opportunity to infuse their own
cultural perspectives and experiences into their crea-
tive endeavors, resulting in a rich tapestry of linguis-
tic and cultural expression. Furthermore, educators
noted the transformative effect of music on students’
self-expression and confidence, with many students
demonstrating increased willingness to take linguistic
risks and explore new avenues of communication.

The study uncovered a ripple effect of music-
based language learning initiatives extending beyond
the classroom walls. Through parent workshops and
community events featuring student performances,
families and local communities became active par-
ticipants in the language learning process. Parents
expressed enthusiasm for their children’s language
learning journey and recognized the value of music
as a catalyst for language acquisition [7]. Community
partnerships with local musicians and cultural organi-
zations further enriched students’ exposure to diverse
linguistic and cultural traditions, fostering a sense of
global citizenship and interconnectedness.

The findings of this study underscore the
transformative potential of music and songs as
dynamic catalysts for language learning and cul-
tural exchange. By harnessing the emotional reso-
nance of music, educators can create engaging and
inclusive learning environments that inspire crea-
tivity, collaboration, and cross-cultural understand-
ing. Moving forward, further research is needed to
explore innovative pedagogical approaches that lev-
erage emerging technologies, such as digital music
platforms and virtual reality simulations, to enhance
the effectiveness of music-based language learning

interventions. Additionally, longitudinal studies track-
ing the long-term effects of music-based instruction
on students’ language proficiency and socio-cultural
competence will provide valuable insights into the
sustained impact of music in language education
[7]. Ultimately, by embracing music as a powerful
tool for language learning, educators can empower
students to embark on a transformative journey of
self-discovery and global citizenship.

A striking difference emerged in the ways Chinese
and Ukrainian students responded to culturally-spe-
cific songs. While both groups showed enthusiasm
for exploring new cultural contexts through music,
their interpretations varied based on their own cul-
tural backgrounds. For instance, when exposed to
traditional folk songs from the United Kingdom, Chi-
nese students often gravitated towards themes of
historical narrative and lyrical symbolism, reflecting
their appreciation for intricate storytelling traditions
[9]. In contrast, Ukrainian students resonated more
deeply with songs featuring themes of resilience and
perseverance, drawing parallels to their own national
history and cultural heritage. These observations
underscored the importance of culturally-responsive
pedagogy in selecting songs that resonate with stu-
dents’ lived experiences and cultural identities.

Classroom observations revealed distinct peda-
gogical approaches employed by educators in China
and Ukraine when integrating music into language
instruction. In China, educators often utilized music
as a supplementary tool to reinforce language con-
cepts and enhance student engagement during struc-
tured lessons. For example, teachers incorporated
English-language pop songs into vocabulary drills
and pronunciation exercises, leveraging the familiar-
ity of popular music to captivate students’ attention.
In contrast, Ukrainian educators embraced a more
holistic approach to music-based instruction, integrat-
ing songs as integral components of thematic units
and language immersion experiences. Students in
Ukraine participated in interactive song-based activi-
ties, such as role-playing scenarios and cultural pres-
entations, that encouraged active engagement and
collaborative learning [10]. These differences under-
scored the need for flexible and contextually-relevant
pedagogical strategies that align with students’ lin-
guistic proficiency levels and cultural backgrounds.

A notable contrast was observed in the levels
of parental involvement and community engage-
ment surrounding music-based language learning
initiatives in China and Ukraine. In China, parental
support for extracurricular music activities, such
as English-language karaoke competitions and tal-
ent shows, was relatively limited due to competing
academic pressures and time constraints. However,
Ukrainian parents demonstrated a strong interest
in their children’s participation in music-based lan-
guage learning programs, actively volunteering to
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assist with rehearsals, provide cultural resources,
and organize community events. For example,
Ukrainian families collaborated with local musicians
and cultural organizations to host English-language
folk music festivals, where students showcased their
language proficiency through song performances
and cultural displays [10]. These examples under-
scored the integral role of parental involvement and
community partnerships in sustaining music-based
language learning initiatives and fostering a support-
ive learning ecosystem.

The comparative analysis of educational prac-
tices in China and Ukraine offers valuable insights
into the diverse cultural contexts and pedagogical
approaches shaping the integration of music and
songs in language learning environments. By rec-
ognizing the unique strengths and challenges inher-
ent in each context, educators can develop tailored
strategies that leverage the transformative potential
of music to enhance motivation, engagement, and
cultural awareness among young learners. Moving
forward, future research should explore innovative
cross-cultural collaborations and exchange programs
that enable students to co-create and perform original
songs inspired by their shared linguistic and cultural
experiences. Additionally, longitudinal studies track-
ing the long-term effects of music-based language
learning interventions on students’ language profi-
ciency and intercultural competence will provide val-
uable insights into the sustained impact of music in
language education. Ultimately, by fostering a deeper
appreciation for the role of music and songs in lan-
guage learning, educators can empower students
to embark on a journey of linguistic discovery and
cross-cultural understanding.

As part of the quantitative surveys administered
to students in primary and secondary schools in both
China and Ukraine, several key results were obtained:

Positive Attitudes Towards Music-Based Lan-
guage Learning Activities: The surveys revealed that
a majority of students in both China and Ukraine
exhibited positive attitudes towards music-based
language learning activities. They expressed inter-
est and enthusiasm in participating in lessons that
incorporated music and songs as tools for language
learning.

High Levels of Motivation: The surveys indicated
that students demonstrated high levels of motivation
when engaging in music-based language learning
activities. Many students reported feeling more moti-
vated to learn English when music and songs were
integrated into the curriculum, compared to traditional
instructional methods [9].

Increased Engagement: Students reported a
heightened level of engagement during music-
based language learning activities. They expressed
a greater sense of enjoyment and involvement when
learning English through music and songs, often
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demonstrating increased participation and active
involvement in classroom tasks and discussions.

Perceived Effectiveness: A significant propor-
tion of students perceived music-based language
learning activities to be effective in enhancing their
language skills. They believed that listening to and
singing along with songs helped them improve their
vocabulary, pronunciation, and listening comprehen-
sion skills.

Cultural Awareness: Students also indicated that
music-based language learning activities increased
their cultural awareness and appreciation. They
expressed interest in learning about different cultures
through the songs they listened to, recognizing the
cultural significance and diversity represented in the
music [6].

Overall, the results of the quantitative surveys
underscored the positive impact of music-based lan-
guage learning activities on students’ attitudes, moti-
vation, engagement, language skills, and cultural
awareness in both China and Ukraine. These find-
ings provide valuable insights into the effectiveness
of integrating music and songs into language learning
curricula and highlight the potential benefits for stu-
dents in diverse educational settings.

Through the qualitative interviews conducted with
students, educators, and administrators in both China
and Ukraine, several key insights emerged regarding
their perceptions and experiences with music-based
language learning:

Participants expressed overwhelmingly positive
attitudes towards music as a tool for language learn-
ing. Many students and educators shared a deep
appreciation for music’s ability to enhance the learn-
ing experience, citing its engaging and enjoyable
nature.

Participants reported heightened levels of
engagement and enjoyment when participating in
music-based language learning activities. Students
expressed enthusiasm for singing along with songs,
citing the interactive and immersive nature of music
as a key factor in their enjoyment.

Both students and educators noted the positive
impact of music on language acquisition. Students
reported improvements in vocabulary retention, pro-
nunciation, and listening comprehension skills, attrib-
uting these gains to the repetitive nature of songs and
their catchy melodies.

Participants highlighted the cultural relevance and
connection fostered through music-based language
learning activities. They emphasized the importance
of selecting songs that resonate with students’ cul-
tural backgrounds and interests, as well as those that
provide insights into the cultural norms and traditions
of English-speaking countries.

Interviews revealed that music served as a pow-
erful motivator for language learning. Students
expressed increased motivation to learn English
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when music was incorporated into the curriculum, cit-
ing the emotional appeal and personal relevance of
songs as key motivational factors.

Educators shared insights into their perceptions of
music-based language learning and their approaches
to integrating music into the curriculum. Many edu-
cators emphasized the importance of incorporating a
variety of music genres and styles to cater to diverse
student interests and preferences.

Overall, the qualitative interviews provided rich
insights into the perceptions and experiences of
students, educators, and administrators with music-
based language learning. The findings highlighted the
positive impact of music on engagement, enjoyment,
language acquisition, cultural connection, and moti-
vation, underscoring the value of integrating music
into language learning curricula [9].

Through the classroom observations conducted in
language classrooms in both China and Ukraine, sev-
eral key results were obtained regarding the imple-
mentation of music-based language learning activi-
ties:

Active  Student Participation:  Observations
revealed that students actively participated in music-
based language learning activities. They enthusiasti-
cally engaged with the selected songs, demonstrat-
ing high levels of interest and involvement throughout
the lessons.

Positive Teacher-Student Interaction: Teachers
fostered positive interaction and collaboration with
students during music-based language learning
activities. They encouraged students to sing along,
participate in discussions about the lyrics, and engage
in interactive tasks related to the songs.

Variety of Instructional Strategies:
employed a variety of instructional
to integrate music into the language learning
curriculum. These strategies included listening
comprehension exercises, vocabulary building
activities, pronunciation drills, and creative writing
tasks inspired by the themes of the songs.

Cultural Contextualization: Teachers
contextualized the selected songs within the cultural
context of English-speaking countries, providing
students with insights into the cultural significance
and background of the music. They encouraged
students to explore the historical, social, and cultural
aspects embedded in the songs, fostering cross-
cultural understanding and appreciation.

Differentiated Instruction: Observations indicated
that teachers employed differentiated instruction
techniques to cater to the diverse learning needs
and preferences of students. They selected songs
that appealed to various musical tastes and interests,
ensuring that all students felt engaged and motivated
to participate.

Student Responses and Engagement: Students
responded positively to music-based language

Educators
strategies

learning activities, demonstrating active engage-
ment and enthusiasm throughout the lessons. They
eagerly sang along with the songs, participated in dis-
cussions, and collaborated with their peers on group
activities inspired by the music [10].

Overall, the classroom observations provided
valuable insights into the implementation of music-
based language learning activities in both China and
Ukraine. The results highlighted the effectiveness of
music as a pedagogical tool for enhancing student
engagement, cultural understanding, and language
acquisition in diverse educational settings.

Conclusions. In conclusion, this study under-
scores the transformative potential of music and
songs in harmonizing language learning experiences
for young school students in China and Ukraine. By
leveraging the motivational and cultural dimensions
of music, educators can create dynamic and immer-
sive learning environments that inspire enthusiasm
and facilitate language acquisition. Moving forward,
further research is warranted to explore the long-term
effects of music-based language learning interven-
tions and to develop evidence-based pedagogical
approaches that maximize the benefits of music in
language education.

The findings of this study underscore the trans-
formative potential of music and songs in language
learning contexts, particularly among young school
students in China and Ukraine. Through a compar-
ative analysis of educational practices and cultural
contexts, several key conclusions can be drawn:

Across both China and Ukraine, music and songs
emerged as powerful motivational catalysts that
enhance students’ intrinsic motivation, engagement,
and enthusiasm towards language learning. The
emotional resonance of music fosters a deeper con-
nection to the language and culture being explored,
inspiring students to actively participate in language
learning activities and embrace linguistic challenges
with confidence.

Music and songs serve as windows into the
socio-cultural landscapes of English-speaking coun-
tries, offering students invaluable insights into diverse
cultural perspectives and traditions. By exploring
themes of identity, heritage, and societal values
embedded within songs, students develop a deeper
appreciation for the richness and diversity of global
cultures, fostering cross-cultural understanding and
empathy.

While both China and Ukraine exhibit growing
interest in integrating music into language instruction,
variations in pedagogical approaches and contextual
factors shape the implementation of music-based lan-
guage learning initiatives. Flexible and contextually-rel-
evant pedagogical strategies are essential to accom-
modate students’ linguistic proficiency levels, cultural
backgrounds, and learning preferences, ensuring that
music-based instruction is inclusive and effective.
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The role of parental involvement and commu-
nity partnerships cannot be overstated in sustaining
music-based language learning initiatives and foster-
ing a supportive learning ecosystem. Collaborative
efforts between educators, parents, and commu-
nity stakeholders enrich students’ language learn-
ing experiences, providing opportunities for cultural
exchange, creative expression, and lifelong learning.

The findings of this study have several implica-
tions for educators and policymakers seeking to lev-
erage the potential of music and songs in language
learning contexts:

Educators should actively integrate music and
songs into language learning curricula as dynamic
and immersive tools for enhancing motivation,
engagement, and cultural awareness among Sstu-
dents. By selecting culturally-relevant songs and
incorporating interactive activities, educators can cre-
ate inclusive and vibrant learning environments that
cater to diverse learning styles and preferences.

Collaborative initiatives that facilitate cross-cul-
tural collaboration and exchange between students
from different linguistic and cultural backgrounds
should be encouraged. By co-creating and perform-
ing original songs inspired by their shared experi-
ences, students develop a deeper appreciation for
cultural diversity and linguistic creativity, fostering a
sense of global citizenship and interconnectedness.

Partnerships with parents, local musicians, cul-
tural organizations, and community stakeholders
play a vital role in sustaining music-based language
learning initiatives and extending learning beyond the
classroom. By actively engaging families and com-
munities in language learning activities, educators
can harness the collective expertise and resources of
the broader community to enrich students’ language
learning experiences.
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