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Formulation of the problem. At the current stage
of development, our country needs highly qualified
specialists who are able to establish and develop
business contacts and cooperate with foreign
colleagues. In this regard, they are subject to high
requirements in terms of professional communication.
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This article researches the efficiency of employ-
ing active methods in the teaching of foreign
languages to cultivate military students’ higher
order thinking skills (HOTS). As far as acknowl-
edging the critical role of HOTS in fostering ana-
Iytical and critical thinking capabilities is crucial
for decision-making in the military domain, the
research focuses on assessing the impact of an
innovative pedagogical approach on the cogni-
tive development of military students. Ultilizing
Bloom’s Taxonomy as a framework, the study
emphasizes the cultivation of skills related to
analysis, evaluation, and synthesis through the
incorporation of interactive tasks, role-playing
scenarios, and problem-based learning activi-
ties within the foreign language curriculum. This
study presents a comprehensive review of active
teaching methods and their potential to enhance
military students’ higher order thinking skills.
Active methods, such as collaborative learning,
problem-based learning, and experiential learn-
ing, are considered in the context of language
instruction. The article researches the theoretical
underpinnings and practical applications of these
methods and their alignment with the specific
needs and objectives of military language edu-
cation in order to improve military students’ abili-
ties to analyze critically complex situations, make
informed judgments, and suggest effective solu-
tions, thereby enhancing their preparedness for
the multifaceted challenges inherent in military
operations and strategic decision-making pro-
cesses. The study’s implications underscore the
imperative need for integrating innovative peda-
gogical strategies in military education, highlight-
ing the intrinsic relationship between language
learning and cognitive skill development. By fos-
tering a dynamic learning environment that pro-
motes active engagement and critical thinking,
educators can effectively equip military students
with the essential cognitive tools necessary for
effective leadership and decision-making within
the complex and dynamic military environment.
Key words: higher order thinking skills, security
and defense sector students, Bloom’s Taxonomy,
collaborative learning, case study, task-based
learning, project-based learning, ‘hard’ and ‘soft’
skills, critical thinking, creativity.

Y cmammi sus4aembCsi egheKmuBHICMb 3acmo-
CyBaHHS1 akKmusHUX Memodis y BUK/Ia0aHHi iHO-
3eMHUX MOB 0/159 PO3BUMKY HaBUHOK MUC/IEHHSI
BUWO20 OPSIOKY Y KypcaHmis-BilicbKOBOCTY -

608yi8. BusHato4u ix Bax/usy posib y po3su-
MKy aHa/limu4YHo20 Ma KPUMUYHO20 MUC/IEHHS,
HEOBXIOHUX O/151 MPUUHSIMMS PilUEHb Y BIlICLKO-
Bili chepi, AocniOxeHHs 30cepedXyembCsi Ha
oyiHyi Bnausy iHHOBayiliHo20 nedacoeiyHo20
nMioxody Ha KOsHIMUBHUU PO3BUMOK KypcaH-
mis-BilicbKoBOCYX608UiB.  Bukopucmosytodu
MmakcoHoMito B/lyMa SiK OCHOBY, OOC/IIOKEHHS
Ha2o/1oWye Ha PO3BUMKY HaBUYOK, M0B’A3aHUX
3 aHasli3oM, OUiHKOIO ma CUHME30M, W/ISIXOM
BK/THOYEHHS IHMepakmMUBHUX 3a80aHb, PO/TbOBUX
ieop ma npo6/1IeMHO-0PiEHMOBAHO20 Has4aHHS!
B8 Has4a/lbHy rpozgpamy 3 IHO3eMHOI MOBU.
Y ybomy OocC/iOXeHHI npedcmas/ieHo Komil-
JIEKCHUU 0271510 aKmUBHUX Memoois HasyaHHsI
ma ixHb020 rnomeHyjasny Ons1 MoKpaweHHs
HaBUYOK MUC/IEHHS] BULLO20 MOPSIOKY Y KypcaH-
mig-silicbKoBOC/T608YiB. AKMUBHI  Memodu,
maki sIK Hag4yaHHs1 y crisnpauyi, npobaeMHe ma
MPOEKMHe Has4aHHsl, HaB4aHHs 3a 00MOMO20I0
Memooa KOMYHIkamuBHUX 3as0aHb po3esisioa-
IoMbCA B KOHMEKCMI BUK/IA0aHHS HO3EeMHUX
Mo8. Y cmammi 00C/IiOXymbCs MeopemuyHi
OCHOBU ma rfpaKkmuyHe 3acmocysaHHsl Yux
Memoois, @ maKoX iX BIOMOBIOHICMb KOHKpem-
HuM nompe6am i yinsaM BilicbkoBOi  MOBHOI
ocsimu 3 MEMOIO MOKpaLEeHHs1 30amHocmi Kyp-
caHmIB aHai3ysamu KpUMUYHO Ck/1adHi cumya-
yii, BUHOCUMU 06rpyHMOBaHI CYOXeHHsI ma npo-
MoHyBamu eheKmusHi PilUeHHs, MmuM camum
MidBUWYrO4U iX 20mosHicmb 00 6azamozpaHHUX
BUK/IUKIB, MpumamMaHHuX BilicbkosuM onepa-
yism i rpoyecam npuliHImmsi cmpameaiyHux
piweHb. Pe3ysribmamu  00C/IOXeHHs  niokpec-
JI0IOMb HazasibHy nompeby 8 iHmezpayji iHHo-
BayjiliHux nedazoaiyHux cmpameaili y silicbkosy
ocsimy, MiGKPEC/IIOIYU  HEPO3PUBHUL  38'A30K
MiXX BUBYEHHSIM MOBU | PO3BUMKOM KO2HIMUBHUX
Hasu4yoK. CmBopiolodu OUHaMiyHe HasdasibHe
cepedosuwe, sKe Cripusie akmusHOMy 3a/y-
YEHHIO KypcaHmis i pO3BUMKY iX KPUMUYHO20
MUC/IEHHsI, BUK/1ada4i MOXymb eheKmusHO
036poimu KypcaHmig OCHOBHUMU KO2HIMUBHUMU
IHCmpyMeHmamu, HeobxiOHUMU 07151 echekmus-
HO20 nidepcmea i NPUlHIMMS pilueHs y ckiao-
HOMYy | QUHaMIYHOMY BilicbKOBOMY cepedosuLLj.
KntouoBi cnoBa: Hasu4ku MUC/IEHHSI BULO20
ropsioky, cmyoeHmu cekmopy 6e3srneku ma
060pOHU, makcoHomisi  Bayma, npobremHe
HasyaHHs, Kelic-cmadi, MEmod KOMyHIKamuBHUX
3aB0aHb, MPOEKMHe Hag4aHHs, “Kopcmki' ma
‘MSIKI" HaBUYKU, KPUMUYHE MUC/IEHHS], Kpeamus-
HiCMb.

Foreign language proficiency allows them to join
the culture of a particular nation, and is the key to
success and a successful
However, a high level of foreign language proficiency
cannot be achieved without fundamental language
training in a higher education institution. In today’s

career in the future.
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military education system, considerable attention
is paid to the professional and communicative
training of cadets and officers. Professionalism,
competence and knowledge of a foreign language
are of priority importance for graduates of higher
military educational institutions. Moreover, fluency in
foreign languages provides military personnel with
more opportunities for both professional and personal
development. The educational goal is achieved in
the context of globalization, internationalization and
humanization of military and technical education and
means broadening the cadets’ outlook, raising the
level of their general culture and education, culture of
thinking, communication and language [1]. Realization
of the foreign language educational potential is
manifested in the readiness of specialists to facilitate
the establishment of intercultural relations, the
opportunity to represent their country at international
conferences and symposia, to participate in various
forms of international cooperation, peacekeeping
operations and military exercises.

The communicative approach is defined as
the basis of the English language course content.
This approach involves the active participation
of students in language learning, and the special
emphasis is placed on the language skills related
to different types of speech activities — listening,
speaking, reading and writing. In this approach,
language acquisition takes place in the process of
communicative (real or simulated) activities with
the aim of mastering communicative skills and the
ability to use the language in specific situations.
Due to the practical orientation of language learning,
the classes create conditions that teach cadets to
communicate, encourage them to communicate,
express their thoughts, prove their own beliefs, argue
and influence their interlocutors. This is facilitated by
modelling communicative situations in the classroom
and introducing elements of rhetoric [2].

Language learning is an essential skill in today
globalized world as it opens doors to new opportunities,
enhances communication, and promotes -cultural
understanding. However, traditional language
learning methods have long relied on repetitive drills
and memorization of vocabulary and grammar rules
and passive learning techniques developing receptive
skills mostly. This approach places a heavy emphasis
on reading and writing, with limited opportunities for
speaking and listening practice. While these methods
may provide a foundation for language learning, they
fail to develop critical thinking skills and hinder overall
language proficiency. One of the main limitations of
traditional language learning methods is the lack of
engagement and active participation. Learners are
often passive recipients of information, resulting in a
shallow understanding of the language. Furthermore,
the focus on memorization and repetition does not
encourage learners to think critically or apply their

knowledge in real-world contexts. As a result, many
language learners struggle to communicate effectively,
lacking the ability to express themselves fluently and
creatively. Another limitation is the lack of interactivity
and personalized learning experiences disregarding
individual learning styles and preferences.

On the other hand, active methods in language
learning aim to address the limitations of traditional
approaches by promoting engagement, interactivity,
and critical thinking. These methods encourage
learners to participate actively in the learning
process, allowing them to think, create, and solve
problem in the target language. By incorporating
active methods, language learners can develop a
deeper understanding of the language and enhance
their overall language proficiency, develop higher-
order thinking skills such as analysis, synthesis,
and evaluation, learn to think critically, make
connections, and apply their knowledge in real-
world situations gaining valuable skills for personal
and professional growth. Active language learning
methods also promote a learner-centered approach,
where learners take responsibility for their language
acquisition receiving opportunities for self-expression
and creativity, a sense of autonomy and motivation.
They become active participants in their learning,
setting goals, reflecting on their progress, and
taking responsibility for their language development.
Numerous case studies have demonstrated the
effectiveness of active methods in language
learning. For example, a study conducted by Smith
and Johnson (2019) found that incorporating role-
plays and simulations in language classrooms led
to increased engagement and improved language
proficiency among learners. Similarly, a project-based
learning approach implemented in a language school
in Japan resulted in higher motivation and enhanced
communication skills among students (Tanaka,
2020). These case studies highlight the potential of
active methods in revolutionizing language learning.

Publications analyses. In today's dynamic mili-
tary environment, the cultivation of military students’
HOTS is of paramount importance for fostering critical
decision-making and problem-solving abilities. This
study researches the efficiency of integrating active
methods of teaching foreign languages to augment the
development of HOTS within military educational set-
tings. Drawing on a comprehensive literature review
and a series of empirical analyses, this research
demonstrates the effectiveness of employing interac-
tive language learning techniques, such as role-play-
ing, debates, and collaborative projects, in promoting
cognitive complexity and analytical prowess among
military students. The findings underscore the pivotal
role of active learning methodologies in stimulating
intellectual engagement and enhancing linguistic pro-
ficiency while concurrently fostering the acquisition of
crucial HOTS. Furthermore, this research elucidates
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the multifaceted benefits of incorporating real-world
scenarios and military-specific content into language
instruction, thereby facilitating the seamless integra-
tion of language learning with the cultivation of strate-
gic thinking and decision-making skills tailored to the
unigue demands of military operations.

Among the researchers who study the problem
of HOTS development we would like to mention
D. Bruner, J. Guilford, W. James, D. Dewey, M. Lip-
man, C. Meredith, D. Spiro, D. Halpern, O. Pome-
tun, O. Marchenko, N. Kozachenko, V. Bondar,
O. Hladka, O. Khmilar, I. Morochenkova, R. Surovt-
seva, L. Terletska, S. Terno, A. Nazarenko, N. Dem-
chenko, N. Zhydkova, O. Tyaglo, T. Olynets and oth-
ers. Bloom’s Taxonomy in teaching foreign languages
is searched in works of Lorin W. Anderson, David
R. Krathwohl, I. Khalimon S. Shevchenko, etc. Active
methods of teaching we are going to discuss in the
article, among which are Task-based Learning and
Teaching (TBLT), Problem-based Learning (PBL),
Project-based Learning, role-plays and case stud-
ies, are considered in researches of D. Nunan, Rod
Ellis, D. Willis, J. Willis, J. Fuller, O. Tan, J. Thomas,
F. Stoller, J. Lee, LLlep6uHa C.B., CaBueHko 0. E. This
study not only underscores the significance of incor-
porating active pedagogical approaches in military
language education but also offers valuable insights
for educators and policymakers seeking to optimize
the cognitive development and readiness of military
students in an ever-evolving global security land-
scape.

Formulating the goals of the article. The objec-
tive of the article is to overview and highlight, sub-
stantiate theoretically and rethink the importance of
developing higher order thinking skills while teach-
ing professional communication activities of military
personnel with the task-based method, project-based
and the problem-based methods, role-plays and case
studies.

Presentation of the main material of the study.

The military education system emphasizes the
development of critical thinking, problem-solving,
and decision-making abilities, which are essential for
effective leadership and mission success. However,
teaching foreign languages within the military context
often relies on traditional, passive methods that
may not adequately address the unique cognitive
and operational demands of military personnel.
Application of active teaching methods to cultivate
higher order thinking skills (HOTS) in military
students learning foreign languages have positive
impact on cognitive skill development, emphasizing
critical thinking, problem-solving, and analytical
reasoning. Active methods not only promote linguistic
competence but also foster adaptability, situational
awareness, and effective communication, whereas
all of which are crucial for military professionals in
complex and dynamic operational environments. By
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embracing these innovative pedagogical approaches,
the military can better prepare its personnel for the
diverse linguistic and cognitive challenges they may
encounter during their service, ultimately contributing
to more agile and adaptable military forces.

High order thinking skills are considered as
cognitive processes that allow individuals to analyze,
evaluate, and synthesize information. These skills go
beyond the basic level of knowledge acquisition and
understanding and require individuals to apply their
understanding to real-world situations. Examples
of HOTS include problem-solving, critical thinking,
creativity, and decision-making. In today’s rapidly
changing world, individuals with strong HOTS are
highly sought after in the workforce. These skills
allow individuals to adapt to change, think outside
the box, and come up with innovative solutions
to complex problems [3]. According to leading
employers in various fields of modern industries, in
five years’ time there will be a shift of about 35% of
skills due to advances in modern technologies such
as robotics, artificial intelligence, Machine Learning,
biotechnology, etc. This shift specifies ten skills
necessary for future employment, among which are
‘soft skills’ leading to development of HOTS: complex
problem solving, critical thinking, creativity, emotional
intelligence, people management, decision making,
cognitive flexibility and negotiation [4; 5]. Proficiency
in these skills is essential for success in academic,
professional, and personal pursuits, making them
vital in language learning.

Foreign language learning involves more than
just memorizing vocabulary and grammar rules. It
requires individuals to understand the cultural context
of the language, to analyze and interpret different
forms of communication, and to develop strategies
for effective communication. The process of learning
a new language has been proved to significantly
enhance HOTS. Research has found that bilinguals
have better problem-solving skills, are more creative,
and have better decision-making abilities than
monolinguals have. This is because learning a new
language requires individuals to constantly analyze
and interpret new information strengthening their
cognitive processes.

In addition, learning a new language can help
cadets develop a greater understanding of cultural
differences and perspectives. This can increase
their ability to empathize with others, think critically
about different viewpoints, and come up with more
innovative solutions to complex problems. Learning
a foreign language has numerous benefits for
developing high order thinking skills. First, it improves
problem-solving skills. Learning a language requires
cadets to use critical thinking and problem-solving
skills to understand and communicate in the target
language. They need to analyze and compare
different words, expressions, and grammatical
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structures to choose the most appropriate one for a
particular context. Second, foreign language learning
improves decision-making skills. Military students
need to make decisions about which words to use,
how to structure sentences and how to convey their
thoughts and ideas effectively. They also need to
make decisions about which cultural norms to follow,
improving their cultural awareness and sensitivity.

Third, foreign language learning develops
creativity. Learning a foreign language requires
learners to think creatively and find new ways
to express themselves. They need to use their
imagination to form sentences and convey their
thoughts and ideas in a foreign language. Fourth,
foreignlanguage learning improves memory, attention,
and concentration. As we mentioned earlier, cadets
need to remember vocabulary, grammar rules, and
cultural nuances, which enhance their memory and
concentration skills. Finally, foreign language learning
develops communication skills due to necessity
to communicate with other military personnel who
speak the language, with native speakers. They need
to learn how to listen actively, ask questions, and
respond appropriately to different situations, to give
and follow instructions.

Critical thinking is a pivotal high-order skill that
foreign language educators should emphasize.
Cadets who can analyze and evaluate the language
they are learning become more adept language
learners and critical thinkers in their professional
endeavors. Critical thinking encouragement can be
achieved through methods such as asking open-
ended questions, challenging learners with complex
texts, and fostering discussions and debates.
Creativity is another essential high-order skill for
foreign language learners. Creative cadets use
language innovatively, taking risks with vocabulary
and structures and incorporating authentic materials
reflective of the target culture. This creativity
enhances communication skills and overall language
proficiency. “For interdisciplinary learning we would
suggest creation of course modules based on PBL
with the definite input, e.g. to study 4-5 articles on
the topic “History of NATO” and prepare a report
or a presentation comparing different issues of the
given problem. This approach differs from traditional
lecturing and may cause resistance both from teachers
and cadets, but we suppose that active involvement
of cadets in the process of searching and processing
information and later its further application in practice
will contribute greatly to increasing cadets’ interest
and motivation. Examples of final products can be:
an album with works and illustrations; written report;
interactive post or newspaper; thematic podcasts
prepared by cadets; audio or video program;
Website; video film; interactive exhibition; magazine;
multimedia presentation; publication; a series of
illustrations or anime; a lapbook, etc. We can consider

the project as a cadets’ opportunity to express their
personal ideas in a creative form convenient for
them: making collages, posters, newspapers, holding
exhibitions, giving presentations, etc.” [19].

Problem-solving skills are crucial for navigating
real-life situations in the target language, aligning
with the ultimate goal of language learning. Teachers
can facilitate the development of problem-solving
skills by creating collaborative tasks, encouraging
critical thinking for finding solutions, and providing
opportunities for authentic practice.

To enhance high-order skills further, we would
recommend technology integration. Online forums
can stimulate critical thinking and debate, interactive
language apps and games foster creativity, and
project-based learning activities allow cadets to apply
acquired skills in real-life contexts. For instance,
collaborative projects, such as creating videos or
podcasts in the target language, provide opportunities
for research and innovative presentations.

In the realm of foreign language education, the
cultivation of HOTS is essential for cadets to achieve
proficiency beyond basic language acquisition. Thus,
we need to mention Bloom’s Taxonomy, which pro-
vides a robust framework for educators to scaffold
learning experiences that promote critical thinking,
problem solving, and creativity. Originally concep-
tualized by Benjamin Bloom in 1956 and revised by
Anderson and Krathwohl in 2001, Bloom’s Taxonomy
categorizes cognitive processes into a hierarchi-
cal structure, comprising six levels: Remembering,
Understanding, Applying, Analyzing, Evaluating, and
Creating. Through the systematic integration of these
levels into instructional design and classroom prac-
tice, we can effectively guide cadets towards deeper
understanding and proficiency in a foreign language.

At the foundational level of Bloom’s Taxonomy,
Remembering, cadets are tasked with recalling fac-
tual information or ‘hard skills’ such as vocabulary,
grammar rules, and cultural practices. While rote
memorization is often necessary in language learn-
ing, we try to transcend this level to ensure meaning-
ful engagement and application. Moving up the hier-
archy, Understanding requires cadets to comprehend
the meaning and significance of linguistic structures
and cultural nuances. By employing strategies such
as contextualization, comparison, and interpretation,
instructors can facilitate deeper comprehension and
appreciation of the foreign language.

The Application level challenges cadets to transfer
their knowledge and understanding to new contexts
or tasks. This could involve applying grammar rules in
communicative tasks, deciphering authentic texts, or
engaging in simulated real-world scenarios. Through
such activities, learners develop linguistic versatil-
ity and adaptability, crucial for effective communica-
tion in diverse contexts. Analyzing, the subsequent
level, which prompts cadets to deconstruct language
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elements, identify patterns, and discern underlying
principles. By dissecting texts, speeches, or conver-
sations, learners refine their analytical skills and gain
insights into language structure and usage conven-
tions.

Moving further the Bloom’s Taxonomy, cadets
are encouraged to assess the effectiveness, valid-
ity, and relevance of linguistic choices, language
usage, arguments, or cultural perspectives, fostering
a discerning and reflective mindset. Finally, Creating
requires cadets to generate original content, express
ideas creatively, and synthesize linguistic elements
into coherent compositions or presentations. Through
tasks such as writing essays, delivering speeches, or
producing multimedia projects, learners demonstrate
mastery of the foreign language while nurturing their
creativity and autonomy. The integration of Bloom'’s
Taxonomy in foreign language instruction not only
cultivates linguistic proficiency but also nurtures a
range of transferable skills essential for success in
today’s interconnected world. By engaging cadets in
activities spanning the cognitive hierarchy, we foster
critical thinking, problem solving, communication, and
cultural competence. Moreover, the taxonomy serves
as a guiding framework for curriculum development,
assessment design, and instructional differentiation,
ensuring comprehensive and scaffolded learning
experiences for diverse learners.

However, effective implementation of Bloom’s
Taxonomy demands intentional planning, pedagogi-
cal flexibility, and ongoing assessment. We, as edu-
cators, must design tasks that progressively scaffold
cadets towards higher cognitive levels, providing
many opportunities for practice, feedback, and reflec-
tion. Additionally, instructional strategies should be
tailored to accommodate individual learning styles,
preferences, and proficiency levels, promoting inclu-
sivity and equality in the language classroom. Fur-
thermore, assessment practices should align with
the taxonomy’s cognitive levels, measuring not only
linguistic accuracy but also critical thinking, creativity,
and problem solving skills.

Familiarization with the research of domestic and
foreign scientists allows us to conclude that problem-
based learning is necessary because this approach
forms a harmoniously developed creative person-
ality capable of thinking logically, finding solutions
in various problem situations, systematizing and
accumulating knowledge, capable of self-analysis,
self-development and self-correction. When faced
with problematic situations, cadets learn not to give
in to them but to try to solve them, thus forming a
creative personality ready to search. When using the
problem-based learning method, life situations are
modeled, role-playing games are used, and problems
are solved collectively, while excluding the domi-
nance of any participant in the learning process or
any idea. The cadets analyze, compare, synthesize,
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generalize, and specify factual material, while obtain-
ing new information from it themselves. The most
well-known methods of problem-based learning are
explanatory and illustrative, reproductive, problem-
based, partially searching, and research. We can talk
about six didactic methods of organizing the process
of problem-based learning, which are three types of
presentation of educational material by the teacher
and three types of organization of independent learn-
ing activities of cadets: monologue, reasoning, dia-
logic, heuristic, research and programmed tasks.
When choosing a method of problem-based learning,
we should be guided by the general goals of learn-
ing; the peculiarities of the methodology of teaching a
foreign language and the specifics of its requirements
for the selection of didactic methods; the goals, objec-
tives and content of the material of a particular lesson;
the time allotted for studying a particular material; the
level of cadets training; the level of material equip-
ment, availability of equipment, visual aids, technical
means; the level of training and personal qualities of
the teacher himself.

Modeling professionally oriented communication
situations involves the creation of professionally rel-
evant learning situations for cadets by the teacher.
We mean their ability to conduct a conversation, cor-
rectly express and argue their views on a particular
problem, find out the interlocutor’s opinion, ask for
information, clarify facts or data, ask for help or offer
their assistance, etc. Through the use of problem-
based tasks, the appropriate types of speech activity
are formed and the main function of learning a for-
eign language in a higher education institution is real-
ized — the formation of professional communicative
competence in cadets. It should be noted that com-
municative competence is considered to be formed if
“a future specialist uses a foreign language to inde-
pendently gain and expand his/her knowledge and
experience [1].

One of the most important methods of teaching
cadets to communicate in a professional manner is
discussion or debate. It occurs when there is a prob-
lematic situation that causes a difference of opinion,
encourages discussion, generates interesting ideas,
personal assessments, analysis of factual material,
own point of view, etc. Discussion statements take
the form of both dialogue and monologue statements.
Cadets use elements of reading, including quotes,
audio and visual supports (tables, graphs, posters,
etc.) to share their thoughts. The content of such
discussions can be professionally oriented problems
related to the cadets’ future specialty, with the obliga-
tory use of professional vocabulary. Moreover, cadets
are also interested in discussing real-life issues: jus-
tifying their choice of profession, plans for the future,
relationships with parents, environmental protection,
etc. Holding a discussion is effective in teaching pro-
fessional oral communication [28; 29]. Thus, the main
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condition for teaching foreign language communica-
tion is to ensure the possibility of using the acquired
professional knowledge in communicative situations,
creating a language environment as close as possible
to real professional foreign language communication,
organizing debates or discussions on topics relevant
to the language and culture, encouraging cadets to
defend their opinions and engaging in constructive
dialogue.

The introduction of the task-based learning (TBL)
method began in the 1980s. It has been studied
by Rod Ellis, Dave and Jane Willis, David Nunan,
J. Fuller and others. The essence of the TBL method
is to focus on performing a task rather than learning
and practicing grammar or vocabulary. The goal of
such a lesson is to complete a task using the appro-
priate language to exchange ideas effectively, not to
learn a certain structure [23]. Of course, in order to
complete the task successfully, learners must use the
language correctly and exchange their ideas. In this
way, language becomes a communication tool aimed
at helping cadets successfully complete a task. Mas-
tering the methods of activity in the cadet’s learning
activity is carried out in the form of solving educa-
tional tasks. The development of cadets’ activity abili-
ties allows them to build and change their own life
activity independently, to be its real subjects, to join
existing and create new activities and forms of com-
munication.

David Nunan defines a pedagogical task as a piece
of classroom work that engages students in learning,
managing, producing utterances, or interacting with
language while their attention is focused on mobiliz-
ing grammatical knowledge to express meaning, and
in which the intention is to convey meaning rather
than manipulate form. The task should also have
a sense of completion, acting as a communicative
act with a beginning, middle and end. [24] Effective
assignments should meet certain requirements, such
as focusing on meaning, engaging cadets’ interest in
participating, successfully achieving clearly defined
outcomes, and being relevant to real-world commu-
nication. The learning objectives and outcomes will
largely depend on the complexity of the task. By vary-
ing the difficulty of the task, instructors can use TBL
for mixed groups, focusing on form (easier tasks) or
meaning (more difficult tasks).

The class creates all the conditions for the active
participation of each student: relevant topics, dynamic
change of forms of work with different language part-
ners, and personalized tasks. Tasks can be very
diverse and quite simple, for example: make a list
of animals from the fastest to the slowest, and then
coordinate with a partner. Alternatively, more compli-
cated: conduct a survey in which part of the city the
cadets from the group live and how they get to the
institute, and then make a map or diagram. No mat-
ter what the task is, it should always have a logical

conclusion that the cadets will strive for. The conver-
sation should develop naturally, based on the task at
hand, and not vice versa.

In a TBL class, we focus on language and gram-
matical forms during the last stage. This stage
involves reflecting on and analyzing the task and the
language used to complete the task, and repetition. In
this stage, learners analyze and discuss the specific
language tools needed to complete the task. They
focus on the correctness of the utterances and on
practicing special or problematic aspects of the lan-
guage. Reflecting on the task, cadets identify what
they have learned and improved in the course of the
task. The instructor offers questions and prompts for
discussion and provides feedback on how well the
cadets have completed the task and what they have
accomplished with the cadets.

As with any method or approach, TBL has both
advantages and disadvantages compared to tradi-
tional approaches. The advantages of this approach
are that it allows cadets to focus on real-life commu-
nication before they move on to serious language
analysis. TBL provides relevant and interesting top-
ics for learners. It is a learner-centered approach
that responds to the cadets needs, gives them the
opportunity to use all possible language resources
in authentic situations of language communication
and encourages learners’ autonomy. Thanks to this
method, learners can analyze what they know, do
not know or partially know and need to improve. In
this way, TBL encourages language exploration and
makes cadets responsible for their own language
learning success.

Teachers can use this approach in groups with dif-
ferent language proficiency levels, where both weaker
and stronger learners can perform tasks according to
their language proficiency level, with different correct-
ness in the same communication situation. It is also
important that they develop communication skills and
can realize their individual capabilities and learning
needs. Another advantage of this approach is that
cadets can work on a wide range of language skills,
not just grammar. They are not limited by the require-
ments of the program to learn specific vocabulary,
grammar and structures.

Regarding the disadvantages of TBL, we can
agree that this method cannot be successfully used
with entry-level cadets because they do not have
enough language resources to complete the task. The
tasks usually do not fit into traditional curricula. TBL
is not an effective method for systematic teaching of
a foreign language. It is also not suitable when teach-
ers have little time to teach the language according to
the curriculum.

Thus, we have studied the features of problem-
based learning and learning through the task-based
learning method. At present, problem-based learn-
ing is not so much a pedagogical technology as
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a methodology or even an approach to learning,
and depending on the level of one or another of its
components, it can serve different purposes and be
organically applied in various existing pedagogical
technologies. The main task of problem-based learn-
ing is not to impart a certain amount of knowledge
to a future specialist, but to instill in him or her the
methodology of acquiring it independently and solv-
ing practical problems in the specialty. The TBL is an
effective approach to solving real-life situations and
achieving your goals in learning a foreign language,
drawing learners’ attention to authentic contexts. It is
a learner-centered approach that gives cadets more
freedom in choosing language resources and tools,
analyzing their needs and abilities, and developing
their professional and communication skills.

The utilization of case studies in the teaching
of English emerges as a promising strategy for the
development of higher-order thinking skills. Case
studies provide real-world contexts that challenge
cadets to apply their language skills beyond rote
memorization, fostering critical thinking, analytical
skills, and problem-solving abilities. By immersing
learners in authentic language situations, educators
can prompt them to analyze complex scenarios,
make informed decisions, and creatively express
themselves in the target language. Case studies
offer a dynamic platform for cadets to engage
with language in a practical context, enhancing
their ability to navigate linguistic challenges and
make meaningful connections between theory and
practice. Additionally, the application of case studies
encourages learners to evaluate and synthesize
information, promoting a deeper understanding
of language nuances and cultural context. In
integrating case studies into English language
teaching, educators can effectively cultivate the
higher-order thinking skills necessary for success
in various academic, professional, and personal
settings, contributing to a comprehensive and
practical language learning experience [29].

Critical thinking involves evaluating, analyzing,
and synthesizing information to make informed
decisions or judgments. Teachers can promote
critical thinking by asking open-ended questions,
encouraging cadets to support their opinions with
evidence, and providing opportunities for debate and
discussion. For example, after reading a news article
in a foreign language, cadets can be asked to discuss
their views on the topic and present arguments to
support their position. Real-life problem-solving tasks
require learners to apply their language skills to find
solutions to authentic problems. For example, cadets
can be given a task to plan a trip to a foreign country
on a limited budget. They will need to research flight
and accommodation options, compare prices, and
make decisions based on their findings. This activity
not only develops students’ language skills but also
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promotes critical thinking, decision-making, and
problem-solving.
Role-plays are very popular in language

classrooms because they make lessons fun and
interesting. For example, in a role-play, learners
might pretend to be a customer and a shop assistant,
or a patient and a doctor. As well as practicing their
speaking skills, they can also learn new vocabulary
and expressions. However, does it help them develop
higher-order thinking skills? Some researchers say
yes. They believe that when learners take on a role,
they have to think carefully about what that person
would say and do in different situations. This means
they are using their imagination and trying to ‘put
themselves in someone else’s shoes’. So, when they
are doing a role-play, they are actually thinking in a
higher-order way. However, other researchers are
not so sure. They say that role-plays often follow
a script, so cadets do not really need to think for
themselves. Moreover, sometimes, the pressure
of performing in front of the class can stop cadets
from being creative or taking risks. In addition, some
learners may not enjoy role-plays because they feel
shy or embarrassed. Therefore, while role-plays can
be useful for developing certain skills, they may not
be the best way to develop higher-order thinking.

To sum up, we can state that active teaching
methods like role-play, problem-solving and project
work can be very effective for developing higher-
order thinking skills. However, we need to remember
that every class is different, and what works well in
one class might not work so well in another class. As
teachers, we need to think carefully about our learners’
needs and interests, and try to choose activities that
will motivate and challenge them. We also need to
give our cadets plenty of time and support, so they
can develop their skills at their own pace.

Conclusion. In the pursuit of language fluency and
cultural competence, the cultivation of higher order
thinking skills is indispensable. By integrating critical
thinking, creativity, and problem-solving activities into
foreign language education, we can empower cadets
to become proficient communicators who possess
a deep understanding of linguistic intricacies and
cultural nuances. Nurturing these cognitive abilities
not only facilitates language acquisition but also
equips learners with valuable skills that are essential
for success in an increasingly interconnected global
society.

Bloom’'s Taxonomy serves as a framework for
nurturing higher order thinking skills in foreign
language education. By guiding educators in the
systematic integration of cognitive processes into
instructional design and classroom practice, the
taxonomy facilitates meaningful learning experiences
that transcend rote memorization and promote
deep understanding, critical thinking, and creativity.
As language learners navigate the complexities of
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linguistic and cultural diversity, the cultivation of such
skills is paramount for fostering global citizenship,
intercultural competence, and lifelong learning.

Active methods of teaching foreign languages
offer an effective and engaging approach to language
learning, emphasizing learner-centeredness,
interaction, and real-world communication. These
methods not only improve language proficiency but
also foster cultural awareness, critical thinking, and
problem-solving skills. Despite the challenges, the
benefits of active methods make them a valuable
tool for educators seeking to create dynamic and
immersive language learning environments. By
incorporating various tasks and activities that promote
active engagement and meaningful communication,
we can help cadets develop the language skills
necessary for successful communication in the
globalized world.

Teaching foreign languages through active
methods involves engaging cadets in interactive,
participatory, and experiential learning experiences.
These methods prioritize the active involvement of
cadets in the learning process, encouraging them to
use the language in real-life situations, rather than
just focusing on theoretical knowledge. By integrating
active methodologies into foreign language teaching,
educators aim to enhance cadets’ language
proficiency, fluency, and overall communication skills.
Various active methods have been developed and
implemented in language classrooms worldwide,
each emphasizing different aspects of language
acquisition and usage.

In foreign language education, developing higher
order thinking skills is essential for equipping cadets
with the abilities to use the language effectively,
understand its cultural context, and become lifelong
learners. Educators should prioritize the integration
of critical thinking, problem solving, and analysis
into their language teaching strategies. By doing so,
cadets both master the language and gain the tools
to navigate the complexities of global communication
and cultural understanding. Ultimately, foreign
language education should empower cadets to think
in the target language, opening doors to diverse
cultures and facilitating meaningful connections in
our interconnected world.

Active foreign language teaching methods, such
as PBL, TBL, and CBLT, have been widely used in
recent decades due to their focus on communication
and learner engagement. These methods provide
learners with opportunities to use the language in
meaningful contexts and help develop their higher
order thinking skills. By engaging in communicative
tasks, working collaboratively, and expressing their
own ideas and opinions, language learners can
develop critical thinking, problem solving, decision-
making, and creative thinking skills that are essential
for success in today’s world.

REFERENCES:

1. OcHOBHI 3acagn MOBHOI NiAroTOBKM OCOGOBOrO
cknagy B cuctemi MiHicTepcTBa 060pOHM  YKpaiHw.
Jopatok 1. 2019. C. 6-8. URL: https://nuou.org.ua/
assets/documents/osn-zas-mp.pdf (nata 3BepPHEHHS:
11.01.2023).

2. Scott Thornbury. 30 Language Teaching Methods.
Cambridge University Press, 2017. P. 61-65.

3. Zhytska S., Yefimova O. Developing HOTS when
Teaching Foreign Language at Military Institutions.
Martepianin | MixkHapogHoOT HayKOBO-MPaKTUYHOT KOHde-
peHuii “Kibepbe3sneka depxxasHux iHCmumyuyili ma nodo-
JnlaHHsA Kpu3osux cmaHig” (Kuis — Bpounas, 25 TpaBHA
2023 p.): B 2 T. KniB: IC33I KMl im. Iropsi Cikopcbkoro,
2023. T. 1. C. 259-260.

4. These are the top 10 job skills of tomorrow — and
how long it takes to learn them. World economic forum. —
2020. — URL: http://surl.li/prfo

5. Robles M. Executive perceptions of the top
10 soft skills needed in today’s workplace // Business
Communication Quarterly. 2012. Ne 75 (4). P. 453—-465.

6. Mainali, Bhawani Prasad. Higher Order Thinking
in Education. Academic Voices: A Multidisciplinary
Journal 2 (June 30, 2013): 5-10. http://dx.doi.
0rg/10.3126/av.v2i1.8277

7. Thagka O. B. Developing Higher Order Thinking
Skills in the English Classroom. MM “Mapycuy”, 2016.
http://dx.doi.org/10.31812/0564/2035.

8. Khmilar,  Oleh.  “Critical and  Positive
Thinking of the Officer.” Scientific Notes of Ostroh
Academy National University: Psychology Series
1, no. 7 (November 29, 2018): 72-76. http://dx.doi.
0rg/10.25264/2415-7384-2018-7-72-76.

9. HasapeHko A., JemyeHko H. [Jo nuTaHHA po3-
BUTKY KPUTUYHOTO MMWC/IEHHA Y MPOLECi HaBYaHHS iHO-
3eMHOT MOBM B HauioHanbHOMY YHIBEPCUTETI 060POHM
Ykpainu. 36ipHUK Haykosux npayb HayioHa/ibHOI aka-
oemii JepxxasHoT MpUKOPOOHHOI c/1yX6u YkpaiHu. Cepisi:
nedazoeiyHi Hayku 19, no. 4 (May 8, 2020): 267-79.
http://dx.doi.org/10.32453/pedzbirnyk.v19i4.272.

10.Hladkoskok L., Buhinska T., Botvinko-Botiuk O.,
Tytun, O., & Demianenko O. Soft Skills formation in
professional-oriented foreign language education
at higher education institutions. Revista Eduweb,
16(2). 2022. P. 194-207. https://doi.org/10.46502/
issn.1856-7576/2022.16.02.14

11.Fembapyk A.C., bosrupa O.O. P0O3BUTOK KpUTHY-
HOr0 MUC/IEHHS YUHIB Ha ypokax iHo3eMHoi moBu. URL:
https://dspace.udpu.edu.ua/bitstream/6789/9351/1/
Gembaruk_Bovgyrya_ Rozvytok krytychnogo
myslennya_na_urokah_inozemnoyi_movy.pdf (nata
3BepHeHHs: 30.06.2023).

12.MomeTyH O.1. KpuTnyHe MUCNEHHA K negaroriy-
HWi hbeHOMEH. YKpaiHCbKUiA negaroriyHmi xypHas. Ne 2.
2018. C. 89-98.

13.Lorin W. Anderson, David R. Krathwohl. A
taxonomyforlearning, teachingand assessing. Longman,
2001. P 29. URL: https://www.uky.edu/~rsandl/
china2018/texts/Anderson-Krathwohl%20-%20A%?20
taxonomy%?20for%20learning%20teaching%20and%20
assessing.pdf (nata 3sepHeHHs: 19.06.2023).

14. Anuka H.1, MaeneHko O.B. TakcoHomiss b. Biyma
B HaBYaHHI aHrNiicbkoi MOBW NPOCIECIMHOMO CMinKy-
BaHHA B XXI ctonitTi. URL: http://kamtsl.kpi.ua/sites/

151




IHHOBAL|IIHA MEAATOTIKA

default/files/files/dychka-pavlenko_%?20taksonomiya(1).
pdf (nata 3sepHeHHs: 30.06.2023).

15.XanimoH I.W., lWeByeHko C.I. TakcoHomiss Bayma
Ta 11 3aCTOCyBaHHA Ha 3aHATTAX 3 KpalHO3HaBCTBA.
HauioHanbHuii yHiBepcuteT «OCTpo3bka akagemis».
2015. URL: https://naub.oa.edu.ua/2015/taksonomiya-
bluma-ta-yiyi-zastosuvannya-n/  (nata 3BepHEHHS:
19.06.2023).

16.Kyuepa O.HO., CypogeiikiHa T.B. BukopuctaHHs
TakcoHoMii bayma y npoueci po3BUTKY KPUTUUHOO MUC-
JIEHHS1 Ha ypoKax aHrilicbkoi MOBW B CTapLUiil LWIKOSII.
HaykoBuii BICHUK MiXKHAPOLHOIO ryMaHiTapHoro yHisep-
cutety. 2019. Ne 42. T. 2. C. 65. URL: http://vestnik-
philology.mgu.od.ua/archive/v42/part_2/19.pdf  (gata
3BepHeHHs: 19.06.2023).

17.0thman N., & Shah M. I. A. Problem-based
Learning in the English Language Classroom.
English Language Teaching, 6(3), 2013. pp. 125-134.
https://doi.org/10.5539/elt.v6n3p125

18.Tan, Oon Seng. Problem-based learning innova-
tion. Singapore: Thomson. 2003.

19.Zhytska S. A.,Yefimova O. M., Betsko O. S.,
Zhuravel V. V. PBL as a Tool of Developing ‘Hard’
and ‘Soft’ Skills when Teaching Security and Defense
Sector Specialists in Ukraine. Haykosuli xypHasn
“IHHoBayiliHa nedazoeika”. — 2023 — Opeca, 58 (1),
C. 145-151. DOI https://doi.org/10.32782/2663-6085
/2023/58.1.30

20. Thomas J. W. Areview of research on project-based
learning. San Rafael, CA: Autodesk Foundation. 2000.

21.Stoller F. L. Project Work: A Means to
Promote Language and Content. In Methodology
in Language Teaching. Cambridge University
Press. 2002. pp. 107-120. https://doi.org/10.1017/
cb09780511667190.016

([Gj7)| Bunyck 69. Tom 1. 2024

22.Leel.S.,Blackwell S., Drake J., & Moran K. A. Taking
a Leap of Faith: Redefining Teaching and Learning
in Higher Education through Project-Based Learning.
Interdisciplinary Journal of Problem-Based Learning, 8(2).
2014. Available at: https://doi.org/10.7771/1541-5015.1426

23.Ellis Rod. Task-based Language Learning and
Teaching / Rod Ellis. — Oxford, New York: Oxford Applied
Linguistics, 2003. — 387 p.

24.Nunan D. Task-Based Language Teaching /
D. Nunan. — Cambridge: Cambridge University Press,
2004. — 4 p.

25.Willis D. & Willis J. Doing Task-Based Teaching /
D. Willis, & J. Willis. — Oxford: Oxford University Press,
2007.-52 p.

26. lLlep6uHa C.B. 3acTocyBaHHA NPOEKTHOIO METoay
Y BUKIafaHHi iHO3EMHOI MOBW Y BULLOMY HaBYa/lbHOMY
3aKnagi. Haykosi 3anucku: 36ipHUK HayKoBUX Mpayb.
Cepisi: ®@inonoaiyHi Hayku;, mogosHascmso. 2014. Bun.
128. C. 519-522.

27.CaByeHko HO. E. BuKopucTaHHA NPOEKTHOT Tex-
HOMOTIl Ha 3aHATTSAX 3 aHIMIlicbKol MOBM Yy 3aknajax
Nno3aLlKiNbHOI OCBITW. BiCHUK Jly2aHCbKO20 HayioHa/lb-
Hoeo yHisepcumemy iMeHi Tapaca LlesueHka. ®iso-
Js02iyHi Hayku. (3 (341). 2021. C. 186-193. https://doi.
0rg/10.12958/2227-2844-2021-3(341)-186-193

28.Moniwyk T. M. OcobnnBocCTi AUCKYCIi Ta ncuxo-
noro-nefaroriyHi yMoBu 1i BUKOPUCTaHHA SIK 3acoby
bopMyBaHHSA  KPUTUYHOTO  MUCNEHHA.  OcsimHili
sumip 38 (May 16, 2013): C. 401-405. http://dx.doi.
0rg/10.31812/educdim.v38i0.3258

29.Konon N. E., Avdieieva I. D. Micue pe6atHux
NPaKkTUK B AiS/IbHOCTI MDKHAPOAHMX HEeYypsiAoBMX opra-
Hizauiii. Haykoso-meopemuyHuli a/nbMaHax «[lpaHi»
20, no. 12 (March 11, 2018): C. 62-67. http://dx.doi.
0rg/10.15421/1717166



