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The article is devoted to the analysis of the story-
telling activities as the way of forming and devel-
oping students’ communicative fluency.

It is stated that the development of speaking skills
follows the same pattern from reception to repro-
duction both in mother tongue and in foreign
language teaching. It is shown that the learner's
desire to inform the listeners of something excit-
ing and important or to get information from them
should be stimulated by the situation, created in
the classroom. It is pointed out that the degree
of learners’ motivation and interest depends
both on the type of material they are working on
and the methods and techniques the teacher
may use. It is emphasized that oral language is
always situational and huge proportion of every
day conversation is made up of personal stories.
It is shown that story-telling exercises may
function in various forms in a foreign language
class. The material, used for story-telling activi-
ties can be divided into several groups accord-
ing to a number of principles. The first group
includes the interactive games and activities
aimed at developing students monological
speech. It is proved that the activities belong-
ing to this group are designed for getting the
students to produce long connected texts. It is
stated that such games can be useful for devel-
oping students® speaking skills as the learners
get the opportunity to give the longest uninter-
rupted speech in English. It is emphasized that
the exercises of this type also focus on accuracy
and require the students to produce longer sen-
tences and phrases.

The second group of story-telling activities
includes the element of role play. The games
belonging to this group help the teacher to get
all the students personally involved by mak-
ing them use their language skills and creative
thinking. It is stated that the emphasis in such
games can be both on successful communica-
tion and correctness of the language. It is shown
that the interpersonal story-telling the games of
this type include help the students to boost their
confidence as English speakers. It is proved that
story-telling activities can help the teacher to fos-
ter students’ emotional intelligence as well as
improve their language skills.
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play, communicative skills, motivation.

Cmammsi npucssiyeHa aHanizy 3asoaHb 3i
cknadaHHsi icmopil sk 3acoby ¢hopMyBaHHs
ma po3BUMKY KOMYyHIiKamusHOI KomremeHyii
cmydeHmis.

Y cmammi 3a3HayeHo, W0 PO3BUMOK HasUYOK
20B0piHHS1 BIOGYBaEMbCS 32 OOHAKOBOK CXe-
MoK 8i0 peyenuii 00 perpodyKkyii sIK y PioHili
MOBi mak | y HasyaHHi iHo3eMHoI Mosu. [loka-
3aHO, WO baxkaHHs1 cy6’ekmy HagyaHHsI Mosioo-
MUmu cryxadam Wock Yikase i saxsuse abo
ompumamu 8id HUX iHhopmayito Mae cmumy-
JII0BaMUCS1 cumyayjero, CMBOPEHOI0 B8 K/IaCI.
3asHauaembCs, WO cmyniHb Momusayii ma
3ayikasneHocmi cmyodeHmis 3a/1exums SK Bi0
murny mamepiasny, sikuli BOHU OMpPaybOByHMb,
mak i 8i0 Hag4a/IbHUX Memodis ma rpuliomis, sIKi
MOXe BUKOpUCmoBysamu BuK/1adaY. [liokpec-
JI0EMBCS, WO YCHE MOB/IEHHS 3aB0u cumya-
musHe, ma 3Ha4Hy Yacmky WOOEeHHO20 CrifIKy-
BaHHS CK/1adaromb 0cobucmi icmopil.

lMokasaHo, Wo snpasu 3i CkladaHHs ma po3-
rosidaHHs1 icmopiti MOXymb  ¢hyHKUiOHysamu
Ha 3aHsImmsIX 3 iIHO3eMHOI MOBU y Pi3HUX ¢hop-
max. Mamepias, sikuli BUKopUCMOBYEMLCS 07151
po6omu Had po3rosiodo, MOXHa PO3rooiUMuU
Ha Kiflbka 2pyrn 3a HU3KOK npuHyunis. o nep-
Wwioi 2pynu Hanexamsb iHmepakmusHi igpu ma
Brpasu, CrpsMoBaHi Ha PO3BUMOK MOHO/I02i4-
HO20 Mog/ieHHs1 cmydeHmis. [josedeHo, wo
Bripasu, siki Hasiexams 00 Yiel 2pyrnu, NpusHadeHi
0711 Mmo20, Wob Has4umu y4Hig cmsoprosamu
0osei 38'513Hi mekcmu. 3a3Ha4yaembCs, WO maki
iepu MoXymb 6ymu KOpUCHUMU 07151 PO3BUMKY
MOB/IEHHEBUX HABUYOK CmMyOdeHmIB, OCKi/IbKU
BOHU OMPUMYIOMb MOXJ/IUBICMb  BU20/I0CUMU
Halidoswly 6e3repepsHy MPOMoBY aH2/iticbKo
mosoro. [idkpecIemscsi, Wo Brpasu Uybo20
muny 30cepedxeHi Ha epamamuyHili npasu/ib-
Hocmi ma BuMazarome 8i0 cmydeHmis cmso-
PEHHs1 AOBLUUX pedeHb ma ¢hpas.

Jpyea epyna snpas 3i ckadaHHs1 icmopili BK/k0-
uae efleMeHm po/iboBoi 2pu. 3asdaHHs, WO
Ha/siexams 00 e 2pyrnu, dornomazarome BUK/Ia-
dayesi 3a/lyyumu BCiX cmyoeHmig 0o ydyacmi,
3Mywyro4u X BUKOpUCMOByBamuU C8OI MOBHI
HaBUYKU ma meopHe MUC/IEHHS. 3a3HaqaembCs,
WO aKyeHm y makux iepax Moxe pobumucst siK
Ha yCcriWHoOMy CriijiKyBaHHi, maK i Ha rpasu/ib-
Hocmi Mog/ieHHs1. [lokazaHo, WO Mixocobuc-
micHe cknadaHHs ma po3nosioaHHs icmopil,
SIKe BK/IIO4aOMBb [2pU Mako20 mury, dorioMazae
cmydeHmam nidBULUMU IXHIO BrIEBHEHICMb SIK
Hocii aHasiticbKoi MoBu. [JosedeHo, wjo srpasu 3i
cK1adaHHs1 icmopiti Moxyms AormomMo2mu Buk/a-
Oayesi po3gusamu emouyitiHuli iHmesiekm cmy-
0eHmiB ma yd0oCKOHa/1oBamu ixXHi MOBHI HaBUYKU.
KntouoBi crnoBa: 3as0aHHs1 3i Ck/iadaHHs icmo-
pili, KpeamusHicmb, po/iboBa 2pa, KOMYHIKa-
MUBHI HaBUYKU, MOmMuBayjisi.

Problem statement. The development of speak-
ing skills follows the same pattern from reception to
reproduction both in mother tongue and in foreign
language teaching. Oral language is always viewed
as addressed and motivated. The learner’s desire to
inform the listeners of something exciting and impor-
tant or to get information from them should be stimu-
lated by the situation, created in the classroom. The
degree of learners’™ motivation and interest depends

Bunyck 70. Tom 2. 2024

both on the type of material they are working on and
the methods and techniques the teacher may use.
The suitability and unsuitability of the exercises and
activities used in the class is defined by the educa-
tional goals which are set. Oral language is always
situational. Since foreign language teaching is aimed
at developing students™ speaking skills, all situations
in which real communication occurs should be cre-
ated. A huge proportion of every day conversation is
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made up of personal stories, most of them containing
some kind of problem that needs solving or feelings
and emotions that need sharing. Emphasizing the
fact that humans are narrative beings, the researcher
D. Heathfield points out: "Nothing comes more natu-
rally to students than listening to their English teacher
or to each other telling a personal story, and then to
reciprocate with another story on a connected theme.
Becoming English story-tellers leads to improved
memory, language development, fluency and confi-
dence in public speaking” [2, p. 45].

If we look at foreign language teaching more
attentively, we can notice how much of story-telling it
includes. As soon as the students learn how to build
simple sentences, they start making up short mono-
logues or stories based upon their personal life expe-
rience viewed as the richest resource necessary for
taking part in social conversation more fluently and
confidently. In D.Heathfield's opinion, the teacher’'s
task is “to motivate students” bringing their lifetime
of stories with them into classroom as well as to pro-
vide such interactive activities which give students
opportunities to develop as co-creative story-tellers
and story-listeners in English” [2, p.44]. The enjoya-
ble practical activities can help the teacher to turn the
language classroom into the perfect environment for
the learners to tell the stories about their own lives
and experiences.

Analysis of recent research and publications.
The use of story-telling activities has been the object
of research in the studies of many both native and
foreign linguists. The work by G.Fairbairn is devoted
to the analysis of developing academic story-telling.
In the researcher’s opinion, “thinking of academic
writing as narrative is helpful as a good narrative
writer can engage the audience and hold its atten-
tion. The academic writers, lecturers and teachers
can do similar things as all of them have stories to
tell” [1, p. 7]. The researcher emphasizes the impor-
tance of adopting the narrative forms that are appro-
priate to the material the teacher is using or tell-
ing about. Well-arranged storytelling activities are
designed for developing students™ speaking and writ-
ing skills. Such exercises are equally good for sharing
personal opinions and exchanging the results of the
research that has been done.

D.Heathfield, who combines teaching English
with being an international story-teller and teacher
trainer, takes into consideration storytelling activities
as the way of developing students’ creative thinking.
The researcher points out that “face-to-face storytell-
ing activities provide clear frameworks within which
students share their personal stories” [2, p. 44]. The
practical and enjoyable activities encourage students
to listen and pay close attention to each other, to show
genuineinterestinoneanother’scontributionandgrad-
ually develop as a successful community of learners.

Experimental psychologist S.Pinker throws light
on the conditions necessary for developing story-tell-
ing skills in the language classroom. The researcher
emphasizes that story-telling is not a one-way pro-
cess. Such activities help the teacher to stimulate
students™ imagination and get them engrossed in a
compelling narrative S.Pinker points out that “neural
coupling arranged between the listener and the sto-
ry-teller means that the listener tells and anticipates
the story along with the story-teller and influences the
course of the story” [4, p. 256].

F.Klippel works out enjoyable story-telling activi-
ties, aimed at training the students to use their knowl-
edge of the foreign language flexibly. Fostering this
flexibility is viewed as the most important for getting
the students prepared for all communicative situa-
tions that may arise. The researcher points out, that
such activities give students the opportunity “to prac-
tice many types of language functions and structures
in a new way” [3, p. 7]. In F.Klippel's opinion, sto-
ry-telling exercises can be successfully used as the
integral part of role plays and simulations. It is impos-
sible to imagine exciting story-teller without using
proper intonation, body language and facial expres-
sion. The more dramatizing story-telling includes, the
more involved and motivated the students feel. The
ability to dramatize can become the key to success
of story-telling activities in a foreign language class.

Analyzing the aesthetic characteristics and artistic
aspects of foreign language teaching, the researcher
S.Thornbury compares a foreign language class with
pubic performance “which sets up expectations simi-
lar to those of other performance genres” [5, p. 220].
Involving two distinct sets of participants, the les-
son determines their code of behavior and ways of
interaction. The survey, organized by S.Thornbury at
International House in Barcelona, shows that “the stu-
dents regardless of their proficiency level, age, gen-
der and ability perceive a lesson as a film” [5, p. 221].
A foreign language class if it is properly arranged and
professionally conducted has much to do with a film
as it also has plot, theme, rhythm, flow and the sense
of ending. Emphasizing the fact that learning is fun-
damentally narrative by nature, S.Thornbury classi-
fies all foreign language classes into “story-type les-
sons and plot-type ones” [5, p. 224].

P. Watcyn-Jones focuses attention on “the neces-
sity of the humour aspect in story-telling activities”
[6, p. 5]. In the researcher’s opinion, stories can be
made up by students individually, in pairs or small
groups and then successfully told and dramatized
before the whole class. Story-telling can be organized
as a warming-up activity, ice-breaker, guessing game
and competition.

The aim of the article is to define the ways of inte-
grating story-telling into a foreign language classroom
and offer a set of interactive story-telling activities
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which are aimed at forming and developing students’
communicative fluency and can be used at different
stages of the English lesson.

Presenting the main material. Communication
can be viewed as the exchange of various informa-
tion, facts, ideas, opinions, attitudes, likes and dis-
likes. As a two-way process communication requires
tellers and listeners. Everyone knows how absorbing
and interesting the communication could be if the
participants have exciting stories to tell. Any piece of
information can be expressed in the form of a story
either long or short. Story-telling exercises may func-
tion in various forms in a foreign language class.
Everyone has a story to tell. The teacher's task is to
create in the class friendly atmosphere and environ-
ment in which every learner would feel like sharing
personal experience and telling stories.

The material, used for story-telling activities can
be divided into several groups according to a num-
ber of principles. The first group of such exercises
includes the interactive games or activities aimed at
developing students® monological speech. For most
learners nothing is more tiresome and tedious than
learning the text by heart and then retelling it before
the class. This traditional task, lots of teachers still
use at the lesson, seems to be good and efficient.
However, the modern communicative approach to
foreign language teaching requires the introduction of
new educational methods and it makes good teach-
ing sense to use other more exciting ways of devel-
oping students™ monological speech. Using creative
storytelling appears to be one of them. Let's have a
closer look at the interactive activities, designed for
getting the students to produce long connected texts.
The game “Tell me my story” focuses on attentive lis-
tening and remembering. It can be as well used for
practicing a number of grammar patterns and struc-
tures. The game consists of several steps.

Step 1: The teacher prepares a set of stories con-
taining the target vocabulary and grammar structures.

Step 2: The class is divided into two teams. The
representative of the first team is asked to come and
to stand face-to-face with the teacher.

Step 3: The teacher is reading the story prepared
and the student is listening and trying to memorize all
the details.

Step 4: The teacher finishes reading and chal-
lenges the student to tell the story back in exactly
the same way using the first person /, expressing the
same emotions, energy, pace, gestures, voice and
facial expression.

Step 5: Once the student from the first team has
retold the story, the representatives of the second
team start analyzing his / her performance. The task
of the second team is to find out all similarities and
differences they have noticed. The representatives of
the first team listen to the remarks made by the sec-
ond team, agree or disagree with them. The teacher
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asks the second team to award the student a percent-
age grade according how similar the storytelling they
listened to was.

Step 6: The teacher asks the representative of the
second team to come and listen to another story, the
procedure is repeated. The team which gets higher
percentage grades becomes a winner. This activity
gives students the opportunities to act as story-lis-
teners and co-creative story-tellers. The teacher, who
starts off story-telling and remains in charge of the
exercise, inspires the students to do their best and
serves as a model for the learners. Being in com-
petition with the teacher and other learners can be
extremely motivating.

The game can be particularly useful for devel-
oping students™ speaking skills as it gives them the
opportunity to give the longest uninterrupted speech
in English. The change in the traditional format allows
the learners to present their monologues without get-
ting bored. The activities of this type are designed for
better memorizing target vocabulary as they help to
fix the meaning of words in the students™ mind. Such
exercises focus on accuracy and require the students
to produce longer sentences and phrases. As the
activity is arranged as a competition, the emphasis in
this game can be both on successful communication
and correctness of the language.

The second group of story-telling activities
includes the element of role play. The activity “News-
paper report” can be organized in pairs or in groups.
This game helps the teacher to get all the students
personally involved by making them use their lan-
guage skills and creative thinking.

Step 1: The teacher prepares a large humber of
pictures and photographs taken from magazines and
newspapers.

Step 2: Each pair or group of students gets a set of
ten pictures or photographs. Their task is to prepare a
newspaper report linking the pictures.

Step 3: When the report is ready, the teacher
takes the pictures from the students and display
them on the board or on the wall. Then the teacher
asks the representative of group A to tell the story
they created to the whole class. The task of the
others is to listen and memorize the story reported.
Then the students are to guess what pictures were
used for creating the story. They are to recall and
produce the sentences from the report they heard to
fit the pictures they have chosen.

Step 4: The student from group B presents their
story to the class and the procedure is repeated. The
group that remembers more sentences, phrases and
details from the story they listened to becomes a win-
ner. The activity is suitable for practicing past tenses
and passive structures. The game can be used for
general revision of the topic “Mass media”. Giving
the students more freedom the teacher can help
them to boost their confidence as English speakers.
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The more unusual and widely differing pictures and
photographs are chosen the more exciting and enjoy-
able result can be. The interpersonal story-telling the
game includes appears to be hugely satisfying and
as it helps the students to boost their confidence as
English speakers.

The game “Fairytale dominos” can be organized in
pairs or in small groups of four-six learners. Such activ-
ity can help the teacher to foster students”™ emotional
intelligence as well as develop their language skills.

Step 1: The teacher prepares the sets of cards for
each group of students. The cards depict well-known
characters from different fairy tales, various kinds of
magic surrounding, scenery, situations and events.

Step 2: The first player from team A begins by
choosing a card and laying it down on the table as the
first event of the story. The player’s task is to describe
the picture using all the images depicted on the card
as well as to lay the basis for the plot of the story the
students are going to tell.

Step 3: The second player from team A chooses
the next card to follow on as the next event of the
story, lays it down on the table next to the first and
narrates the next stage in the story. The procedure is
repeated until all the cards are taken and described.
The object of the game is to build-up a cooperative
story whose plot must differ from the familiar fairytale.
When all the groups are finished with their stories, the
teacher may ask any representative of each group to
tell the story they created before the whole class.

The game “Fairytale dominos” can nicely lead to
follow-up dramatizing or writing activity. Getting the
students involved in making up a new fairy tale and
acting it out the teacher gives them the chance to prac-
tice their language skills as well as to be creative. The
activity promotes both listening and speaking skills.
It is important that the creative content of the stories
come from the students and is shared among them.

The activity “Truth or Lie” provides clear framework
within which the students are both to make up their
personal story and to guess how much of their part-
ners stories is true. The game is a learner-centered
activity, designed for engaging students in self-reg-
ulated oral interaction in a foreign language. The
exercise can be organized in pairs or in small groups.

Stepl: The teacher asks the students from each
group to prepare a short personal story and besides
the true facts include some false information.

Step 2: The student from the first group starts
presenting the story they made up before the whole
class. The students from the other groups listen to the
story and try to guess the lie.

Step 3: When the first student finishes telling the
story, the representatives of the other groups make
their guesses aloud. The story-teller doesn't let know
if they are right or wrong. When all the guesses have
been made, the story-teller reveals the lie.

Step 4: The representative of the second group
presents the story, hiding the lie among the true
details, the procedure is repeated. The group
which manages to reveal the most false information
becomes a winner.

The activity “Truth or Lie” can help the teacher to
develop students™ creative thinking and prediction
skills. The game gives the opportunity to enhance
target language competence in systematic ways.

Conclusions. Integrating creative story-telling
into a foreign language classroom can help the
teacher to reveal the untapped potential of every
student. The reciprocal nature of story-telling activi-
ties encourages the learners to experience the lan-
guage rather than merely study it. Making up the
stories and sharing them with the others students
get the confirmation and confidence resulting from
successful use of the language. Getting the learn-
ers involved in each other’s personal story gives the
opportunity to transform learning environment into
successful self-sustaining community. The story-tell-
ing is viewed as both the simplest and the most
creative way of altering the traditional format of the
student standing in front of the class and retelling
the text. Creating the stories students bring to the
classroom their ideas, experiences, interests and
emotions. Aimed at developing students’ creative
and language skills make studying enjoyable and
keep the learners being active and motivated.

The further research in this area is to be devoted
to the analysis of the development of reading skills.
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