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Primary school English teachers don't always
realize that simply learning a foreign language
learning in the lessons isn't sufficient. The pur-
pose of learning a foreign language is not just to
gain communicative skills, but also to cultivate a
cultural and linguistic identity. This fact has led
to the emergence of new concepts in foreign
language teaching, such as intercultural com-
munication and sociocultural learning. This arti-
cle addresses the preparation of future primary
school teachers for the vital task of developing
students’ sociocultural competencies in English
lessons. This article focuses on effective meth-
ods and approaches to develop students’ socio-
cultural understanding in the context of learning
a foreign language and provides suggestions
for the usage of innovative technologies and
resources for the effective implementation of this
aspect in the educational process. Key ideas are
assigned that teachers can get when planning
and conducting lessons to promote the devel-
opment of the sociocultural competence of stu-
dents, taking into account their individual age and
cognitive characteristics. The role of the teacher
is very significant and explained in detail in the
research.

The teaching requirements for the formation
of sociocultural competencies of future foreign
language teachers are defined as the compre-
hensive task of applying sociocultural orienta-
tions of variable content when learning a foreign
language; by introducing the peculiarities of
national and cultural characteristics and national
communicative behavior of speakers of another
language topics to improve subject content; a
comprehensive use of traditional and innovative
teaching methods.

The devepment of socio-cultural competencies in
future teachers is extremely important. In today’s
globalized world, it's important for future teachers
to communicate and interact effectively with peo-
ple from different cultures. Developing teachers’
intercultural qualities can help them incorporate
intercultural aspects into the educational process
and cater to the diversity of cultural perspectives
and learning experiences. This promotes more
effective learning and the development of inter-
cultural competencies.

Overall, understanding the cultural peculiarities

of other people will help them to create a sup-
portive and inclusive learning environment and
include in their lesson plans exciting tasks. This
article is a helpful resource for aspiring teachers
who want to enhance the quality of teaching Eng-
lish at the early stages of education. It includes
sociocultural aspects to make lessons more
engaging and contribute to a harmonious and
open learning environment.
Key words: sociocultural competence, com-
municative competence, competence-based
approach, linguistic competence, country com-
petence.

Buumei aHesitickKoi MOBU B8 MOYaMKOBIt LWKO/TI
He 3agxKou po3ymilomb, WO MPOCmo sus4amu
IHO3eMHY MOBY Ha ypoKax HedocmamHs0. Memoto

BUBYEHHSI IHO3EMHOI MOBU € He Jluwe Habymmsi
KOMYHIKQMUBHUX HaBUYOK, & U BUXOBaHHS Ky/lb-
mypHOi ma mosHoi ocobucmocmi. Llel ¢hakm
rpu3sia 90 MosiBU HOBUX KOHUENUIll y BUK/Ia0aHHI
IHO3EMHUX MO8, MaKuXx siK MKKY/TbIMypHa KOMYHi-
Kayisi ma CoUioKy/IbmypHe Has4aHHs1. Y crmammi
lidembcsi PO Mi020mMoBKy MalibymHb020 BHU-
meyisi oYamKoBoi WKO/IU 00 XUMMEBO BaXJ1u-
B020 3aB0aHHsI GHOPMYBaHHS COOKY/IbMypPHUX
KomremeHUyill Y4YHIB Ha ypoKax aHe/iticbKoi MoBU.
Y cmammi po3ansidaromecst eghekmusHi Memoou
ma nidxoou 00 PO3BUMKY COUIOKY/IbIMYpPHO20
PO3YMiHHSI CMYOEeHMIB Yy KOHMEKCMI BUBYEHHST
IHO3eMHOI MOBU ma  HadatombCsi  MPoro3uyii
w000 BUKOPUCMaHHSI iHHOBaYIUHUX mexHos1oail
i pecypcis 05151 echekmusHOI peasiizauii yb020
acriekmy 8 OCBIMHbOMY rpoyeci. BusHa-
UeHO K/IOYOBI i0€l, sKi BYUMEL MOXEe Ompu-
Mamu npu raaHysaHHi ma rpoBeoeHH ypoKis
wod0  CrPUSIHHS  PO3BUMKY  COYIOKY/IbMYPHOI
KOMIMemeHmMHOCMI  y4HiB 3 ypaxysBaHHsM  iX
IHOUBIOYa/IbHUX BIKOBUX Ma MMi3HaBa/IbHUX OCO-
6rugocmed. Posb  s4uUmenisi Oyxe 3HadHa |
0emayibHO MosiCHEHA B OOC/TIOXEHHI.
lNedazoeiyHi  sumoau 00  hOPMYBaHHsI
COYOKY/TbMYPHUX KommemeHmHocmeli
malbymHix y4umenig iHO3eMHOI MOBU BU3Ha-
YEHO 5IK KOMIT/IEKCHe 3a80aHHS 3aCmoCyBaHHs
COYIOKY/IbMypHUX  OpieHmayjili  BapiamusHo20
3micmy ni0 4yac Has4aHHsl IHO3eMHOI MOBU;
W/IsIXoM  03HalloM/IeHHs1 3 0CO6/IUBOCMAMU
HayloHa/IbHO-Ky/TbImypHUX ocob/iugocmell
ma HayioHa/IbHOI'  KOMyHIKamUBHOI MOBEOIHKU
IHWOMOBHUX meM 0/151 BOOCKOH&/IeHHS 3micmy
rnpeoMema;  KOMIIEKCHE ~ BUKOPUCMAHHS
mpaduyiliHux ma  iHHosauyiliHux — Memodis
HaBYaHHsl.
HadssuyaliHo  Bax/iuguM €  PO3BUMOK
COYIOKY/IbMypHUX KoMremeHyit y malGymHix
yyumeriig. Y cy4acHoOMy  2/106a/1i308aHOMY
cgimi 075 MalbymHix yyumesig BaXxJsiugo
ehekmuBHO crifikysamucsi ma  83aemMooissmu
3 npedcmasHUKamu Pi3HUX Ky/ibmyp. Po3-
BUMOK  MDKKY/IbmypHUX  sikocmell - B4umeris
MOXe doromo2mu v BK/KHUMU MDKKY/IbMYPHI
acnekmu 8 OC8imHili rpoyec i 3ad0B80/bLHUMU
Pi3HOMaHIMHICMb  Ky/IbMypHUX riepcriekmus. i
docsidy Hag4aHHs. Lie crpusie 6inbw echekmus-
HOMY Has4aHHI0 ma POo3BUMKY MKKY/IbMYPHUX
KomnemeHuit.

3azasioM, PO3YMIHHST  Ky/IbmypHUX 0CO6/U-
gocmell iHWuUx s/modell doroMoxe M cmBso-
pumu cripusinyiuge ma iHK/I3UsHe Has4asibHe
cepedosguwje ma BK/OYUMU B8 CBOI M/1aHU
YpoKig yikasi 3aB0aHHs1. Lisi cmamms € kopuc-
HUM  pecypcoM Of1  B4UMEIB-NoYamKisys,
SIKi Xo4ymb  MOBULUMU  SIKICMb  BUK/IA0AHHST
aHesiitickkol  MOBU Ha MoYamkosux —ema-
nax HagdaHHsl. BiH BK/HOYAE COUIOKY/IbMYPHI
acriekmu, wob 3pobumu ypoKu GirlbLU 3aX0/Ito-
H04UMU Ma Crpusimu CMBOPEHHIO 2aPMOHIlIHO20
ma BIOKpUMO20 Has4a/lbHo20 cepedosuLya.
KniouoBi cnoBa: coyioky/sibmypHa  Komre-
MEeHMHICMb,  KOMyHIKamusHa — KoMremeHm-
HiCMb, KOMIemeHmHIcHUU rioxio, fiHesicmuyHa
KoMIemeHyjsi, KpaiHo3Has4a KoMremeHyist.
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Problem statement in general form and its
relation to important practical tasks. Teachers
daily face the challenges of implementing techniques
and strategies aimed at building skills of mutual
understanding, cultural tolerance and active
participation of students in intercultural interactions.
Lack of attention to this aspect can lead to ineffective
communication and misunderstandings that will
affect the quality of English language learning and
the development of socio-cultural skills of students.
Sometimes teachers may feel the lack of clear
methods and guidelines for effective work in this
direction, which can affect the quality of education,
communication in the classroom and the development
of socio-cultural aspects of the students’ personality.
The need to improve teacher training in this context
becomes relevant to ensure the full education and
development of children in English lessons.

An analysis of recent research and
publications. Educators studied communicative
activity in the process of teaching humanitarian
disciplines and claimed that sociocultural competence
is one of the important components of the general
cultural development of society.

L. Kalinina emphasized that socio-cultural
competence is a set of knowledge about values,
beliefs, behavioral patterns, customs, traditions,
language, cultural achievements characteristic of a
certain society [5, c. 12].

According to O. Pershukova’s point of view,
sociocultural competence is defined as the level of
students’ awareness of the national and cultural
features of the country, the language they study. In
addition, an important element is the correspondence
of speech behavior to this knowledge, as well as stu-
dents’ readiness for life and effective interaction in
the modern multicultural world [8, p. 18-19]. I. Zakiry-
anova believes that sociocultural competence acts as
a means for the formation of a personality-oriented
towards international development. That is, in the pro-
cess of learning, students acquire the skills to under-
stand the interdependence and integrity of the world,
understand the need for international cooperation to
solve the global problems of humanity [4, p. 17].

Scientist I. Alekseenko believes that sociocultural
competence reflects aspects of communicative
capabilities and covers specific features of social
and cultural traditions that are revealed through the
communicative behavior of members of this society
[1, p. 438].

N. Bachinska emphasized that in applying
linguistic-cultural experience and national-cultural
customs and traditions, the subject of intercultural
communication simultaneously tries to take into
account another language code (development of
speech experience), other customs, as well as other
norms of social behavior, while being aware of their
alienation [7].

Formulation of the article’s goals. The main
goal of the article is to highlight the effective and spe-
cific methods and strategies of primary school Eng-
lish teacher teaching for the development of students’
sociocultural competence in order to ensure their
successful study, integration, and active participation
in the educational process in English lessons.

Presentation of the basic research material.
One of the key elements in primary education is
socio-cultural competence as such, which covers
the general cultural development of students, their
adaptation to a certain social environment, and also
provides for the provision of civic, patriotic, moral and
ethical education. It is clear that all modernization
processes that can be seen in education today
are reflected in the activities of the New Ukrainian
School.This is due to the fact that primary school is a
reproduction of all the various trends and innovations.
These are the processes of differentiation,
humanization, innovation, integration, etc. They also
include the competent approach as an innovation in
theory and practice, because for a long time the home
education system was dominated by the approach
of accumulating knowledge, the result of which was
a set of knowledge, skills and abilities acquired by
the student. That is why the educational process of
a modern school must be built in accordance with
the needs of the personality and individual capabili-
ties of children, the growth of their creative activity
and independence, which requires the organization
of education taking into account the abilities, learning
ability, and talent of the child. Cultural competence
refers to students’ understanding of various aspects
of the culture of the country whose language they
are learning. This encompasses knowledge of the
country’s history, geography, economy, government,
lifestyle, traditions, and customs.

Linguistic competence is a comprehensive system
of ideas about the national and cultural characteristics
of a particular country, the ability to distinguish and
master the features of speech and non-speech
behavior of representatives of this culture in their daily
life and communicative interactions. The development
of linguistic competence includes an important
component called «background knowledge» a deep
context that is known to the inhabitants of a given
country and is different from the general or regional
aspects [1, p. 184-185].

Starting from this definition of socio-cultural
competence, which is based on the ability to use
one’s skills, acquired knowledge and individual
characteristics, the socio-cultural competence of the
student is the ability to use socio-cultural knowledge,
skills, abilities and personal qualities in the process
of foreign language communication. The formation
of socio-cultural competencies of schoolchildren can
occur through parallel and interconnected learning
of diverse speech activities. During this time, taking
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into account the age characteristics, the transition
to productive types of work is carried out. Such
activities are intended to promote the desire of
students to engage in creativity, to think, to develop
independence when determining the linguistic design
of speech actions and choosing the methods of their
acquisition [3, p. 143-144].

If these components are formed at the appropri-
ate level, it enables the student to easily navigate in
another language environment, to adapt quickly to it
and to constructively solve the obstacles that will arise
in the process of intercultural communication. The
acquisition of socio-cultural competence by school-
children implies the acquisition of the necessary level
of socio-cultural knowledge, further formation of skills
and the ability to adjust their behavior in accordance
with this knowledge.

It is crucial to emphasize the key aspects of the
teacher’s role in developing students’ socio-cultural
competence. The teacher should serve as a model of
high-level socio-cultural competence, demonstrating
respect for other cultures, linguistic traditions, and
intercultural understanding.

It is necessary that English lessons create an
immersive speaking environment where learners
engage in deep cultural exploration using the lan-
guage in real-world contexts.

The teacher must understand the difference
in the cultural contexts of the students and adapt
their approach to provide appropriate and inclusive
learning for all students. One should create
conditions for open discussion of topics related to
culture and society, compare with one’s own country,
look for similar things to develop critical thinking and
promote mutual understanding. For interest, it is
worth involving a variety of educational resources in
the lessons: literary works, videos, short fragments
from films, Internet resources, etc., which will reflect
cultural aspects.

In primary school, from the very first lessons, chil-
dren get acquainted with the socio-cultural character-
istics of the country: they learn the name of the country
whose language is studied, the capital, famous cit-
ies and cultural monuments, learn the names of for-
eign peers, learn the names of monetary units, get
acquainted with the names of writers and the names
of their works, learn information about some holidays,
traditions and customs associated with these holidays,
acquire samples of foreign-language folklore (rhythms,
proverbs, children’s poems and songs) and so on.

The means of verbal fluency during the learning of
foreign languages in primary school are poems, fairy
tales, and stories, on the material of which students
perform research and creative tasks, and find infor-
mation for use in role-playing games, dramatization,
or project work.

One of the techniques can be the use of authentic
poems from the studied topics. Children learn poems
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easily and with interest, they can be staged, acted
out, recited by heart in the form of a competition,
and even compose their own. In the 2nd-3rd year
of studying foreign languages, students begin to get
acquainted with the literature of the language being
studied. In addition to reading, translating, and dra-
matizing individual passages, students can compare,
for example, one or another foreign fairy tale and its
characters with equivalents in their native language.
Due to the differences in details in Ukrainian and for-
eign literature, children will learn about the dissimilar-
ity of the worldview, mentality, and culture of the two
peoples. Working with proverbs and sayings that are
in current foreign language textbooks or selected by
the teacher will not only contribute to the enrichment
of the vocabulary of younger schoolchildren but will
also immerse students in the cultural and national
diversity of the world, teach them to feel the common
and special things in each culture and language, bet-
ter and deeper understanding of each other, will fos-
ter respect for others and will become a source of
formation of socio-cultural competence of students at
the early stage of learning foreign languages.

Translation, searching for Ukrainian equivalents,
comparing different ways of expressing the same
thought will also contribute to the formation of stu-
dents’ sociocultural competence. Primary school age
is characterized by vivid imagery, immediacy of per-
ception, ease of entering into various images, there-
fore, at the early stage of mastering a foreign lan-
guage, the most effective form of learning is a game.
With the help of the game, schoolchildren develop
an interest in foreign language communication, apply
cultural elements of communication, provide interna-
tional aesthetic education, create a foreign language
information base, and develop language mecha-
nisms [9].

During game technologies, students have the
opportunity to try themselves in the role of someone
else, and when playing during lessons, children will
not have the opportunity not to participate in the pro-
cess. As a result, the learning process will become
more interesting, even when studying a complex
grammatical topic.

The effectiveness of the process of formation of
sociocultural competence can be ensured by maxi-
mum involvement of students in educational activi-
ties that create conditions for professionally oriented
and intercultural communication. In foreign language
classes, work in pairs, small groups, discussion,
brainstorming, case method, simulation, dramatiza-
tion, role-playing, and business games should be
preferred.

A variety of games should be used in English les-
sons: business, plot, situational, and role-playing. For
example, a business game includes simulation tasks,
game design, and situation analysis. At the same time,
a complex of communicative skills is formed, and the
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ability to feel the communication partner, the ability
to identify oneself with him, to find ways to achieve a
positive result [6, p. 157-158]. Business games are
recommended to be held at the end of studying the
topic. The effectiveness of using business games as
a developmental and active method is determined, in
particular, by the position of the teacher as an orga-
nizer, orientation to the formation of an individually
oriented learning style, and the implementation of an
interactive form of interaction [10, p. 198].

For the development of written communication
skills of younger schoolchildren, it is advisable to
choose a direct approach: correspondence between
characters (Ukrainian, British/American peers), which
allows visually comparing similar typical situations in
each culture. Children can identify cultural realities
relevant to the lives of Ukrainian schoolchildren and
their foreign peers, and remember the peculiarities of
language behavior in each language environment.

Dramatization is another effective method of
engaging younger schoolchildren in a country’s cul-
ture. This method allows students to take on the role
of a character who speaks a foreign language and
experience the character’s life.

The next means of developing students’ socio-
cultural competence is video materials, a cultural
portrait of the country whose language is being stud-
ied. Thanks to them, students can see the sights
and landmarks of the country being investigated by
observing the country’s landscapes, landmarks, fes-
tive and ceremonial processes, everyday life, and
people’s behavior.

Elementary school students can work on various
socio-cultural projects with the assistance of teachers
or independently. The project method, as a way to
enhance students’ sociocultural competence in
foreign language classes, involves a set of search,
research, problem-solving, and creative methods
used by students. This method is effective for
developing students’ sociocultural competence
as it encourages language learning in real-life
situations and incorporates elements of intercultural
communication. Assignments for groups may include
planning and researching traditions, customs, cui-
sine, and other aspects of life in a chosen country
or culture. Students can create presentations that
include visuals, photos, videos, and other means of
presenting information on a chosen topic. The proj-
ect allows students to use a foreign language to
present their work and discuss their research. The
presentations should be followed by a discussion
during which students can express their thoughts and
insights about what they have learned regarding the
cultures of other countries.

Conclusions. Teacher preparation for fostering
sociocultural competence in primary school English
lessons is essential for developing well-rounded per-
sonalities and preparing students for diverse cultural
settings. Teachers should prioritize developing lan-
guage skills and intercultural communication, nurtur-
ing understanding, respect for diverse cultures, and
fostering open-mindedness and tolerance among stu-
dents. Pedagogical strategies should also include the
study of not only language but also cultural aspects.
The teacher should skillfully integrate elements of
culture into the lessons to create a comfortable envi-
ronment for language learning and promote a deeper
understanding of the language material. Teachers
should take into account the influence of world trends
on the process of learning languages and cultures.
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