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The article explains the present instrument for
a creative English language pedagogue to pro-
vide knowledge to would-be teachers and as an
urgent mean to develop education applicants’
communicative skills. The author proves the
fact it is a teacher’s orientation to an individual
cooperation model with higher education appli-
cants that works as a main condition for effec-
tive formation of communicative competence.
The model provides a dialogue communication in
an educational process. Correspondingly, these
goals are the ones the media social resources
are aimed at. The article demonstrates that the
methodology of teaching English as a foreign
language comprises a foreign language as the
subject of study which has a dual role as a final
result and the means of learning. As a goal, lan-
guage learning allows students to understand the
language system and be able to use this system
in practice and in the research activities, which
imply the possession of foreign language com-
municative competence. It causes many chal-
lenges in an educational process because of a
low level of communicative skills, the impossibil-
ity to get a wide answer from a student including
his own evaluation.

The main condition for the effective formation
of communicative competence is the teacher’s
focus on a personal model of interaction with
students, which includes ensuring dialogic com-
munication in the educational process. It should
be noted that while using explanatory and illus-
trative technologies, the teacher focuses on
the transmission of the final content of the edu-
cational material. An important feature of such
communication should be a human attitude and
a cross communication between partners, a
desire to share, and mutual understanding. Much
depends on the teacher’s behavior. He or she
must be tolerant, self-confident, cheerful, and
able to arouse sympathy and admiration. The
voice to pronounce words, phrases and facial
expressions is also important. A didactic tone
should be avoided. The main pedagogical tools
are a smile and an affectionate look.

Positive learning motivation is an urgent instru-
ment to teaching English. It is justified as a set of
motives that are associated with the satisfaction
of cognitive interest. Therefore, to form motiva-
tion means not to lay down ready-made motives
and goals, but to put the student in such condi-
tions and situations of activity where the desired
motives and goals would be formed and devel-
oped taking into account the available experi-
ence, individuality, and internal aspirations of the
student himself.

The article confirms the principles of learning to
be the initial provisions that define the require-
ments for the entire learning process and its
components (goals, objectives, means, meth-
ods, organizational forms). They are the key cat-
egories of the teaching methodology and ensure
its effectiveness. Learning principles answer the
question «How to organize learning?». The main
goal of teaching foreign languages is described
as to develop students’ speech skills, not just to
accumulate knowledge, as in most other sub-
jects. Teaching English as a foreign language is

based on didactic and methodological principles
that reflect its peculiarities.

Since, it is the development of a student-student
and student-teacher cooperation which is vital to
solve the problem. In other words, it is important
to create the communicative justified life situa-
tions to be personally important for students. It
results in the display of both the need for speech
activity and in developing opinion and speech
arrangement.

Key words: teaching instruments, teaching
methods, would-be English teachers, social
media, linguistic competence, communicative
competence.

Cmammsi Hadae ornuc cy4YacHum 3acobam
Hag4aHHs1 07151 BUKOPUCMaHHS KpeamusHUM y4qu-
mesiem aHesiticbkoi MoBU 07151 Hag4aHHs1 Mall-
6YmHiX y4umesis siK MOOepHull iHCMpyMeHm
PO3BUMKY OCBIMHIX KOMYHIKAMUBHUX HaBUYOK Y
3006y8Bavis ocsimu. Asmop 00800UMb, WO came
opieHmayjisi B4UMessi Ha ocobucmicHy Mooesb
B83aemMOodii i3 3006yBayeM BULYOI OCBIMU BUKO-
HYe po/ib 20/108HOI yMOBU 07151 eqhekmuUBHO20
hopmMyBaHHSI  KOMYHIKAmUBHOI  KOMIemeHuii.
L modesnib sk/oHae OiasioaiyHy KOMyHIKayio
B8 0CBIMHLOMY NpOyeci. Takum YUHOM, ye mio-
msepaxye 207108HI  Yinli  Media  coyiasibHUX
pecypcis. Cmammsi 0emMOHCMpPYE, WO Memo-
OuKa Has4aHHs1 aHa/lilicbKOT siK IHO3eMHOI MOBU
OKpeC/loe came iHO3eMHy MOBy rpeoMemom
BUBHEHHS, sIKa BUKOHYE MOOBIlHY posib KiHYe-
BO20 pe3y/lbmamy ma 3acoby Has4aHHs. Byoy4u
Yi/UTH0, BUBHEHHST MOBU Hao0ae MOX/1UBicmb 300-
6ysayam ocsimu oraHysamu cucmemy MosU ma
BUKOPUCMOBYBaMU Yo cucmemy Ha npakmuyi
ma y 0OC/IOXeHHI — OXOM/IE KOMYHIKamusHy
KOMIemeHuito iHoseMHoi' mosu. Lje cmsoproe
6azamo BUK/IUKIB B8 OCBIMHLOMY MPOYECI Yepes
HasiBHICMb  HU3bKO20 PIBHSI  KOMYHIKAmMUBHUX
HaBUYOK, HEMOX/IUBICMb OMpUMamu WUPOKOT
B8i0NoBidi 8i0 3006ysa4a BULLOI 0CBIMU, BK/THOYHO
i3 lio20 B1aCHO0 OYIHKOHO.

lonosHa ymosa 0511 eghekmusHo20 chopmy-
BaHHS KOMYHIKamusHoI KomriemeHyjii ye ¢hokyc
y4yumerisi Ha ocobucmicHili Modeni 83aeModii i3
3006yBayamu 0CBImu, SKa BK/THOHAE 380X04EHHS
00 Oia/102i4HO20 MOB/IEHHST B OCBIMHLOMY r1PO-
yeci. Baxauso ridkpeciumu, Wjo 3acmocosyroHu
/1IocmpamusHi iHcmpyMeHmu ma 3acobu rosic-
HeHHSI, y4ume/ib 30cepedXye ysazy Ha rnepedadi
ma 3acB80€HHI KiHYeBoi iHghopMayji Hag4ya/IbHo20
Mamepiany. Bax/ugor 03HaKOK Makxoi Komy-
Hikayii mocmatoms /IH00CBKI CMOCYHKU, B38EMO
KOMyHiKayist MX napmHepamu, 6axaHHsi noodi-
Jiumucsi 0ocsiooM, iHghopmauiero ma 83aeMopo-
3YMIHHS.. Baeamo makox 3a/1exums 8i0 rose-
OiHKU y4umensi. BiH mae 6ymu mosiepaHmHuM,
caMoBIesHeHUM, BeceIuM, BUMPOMIHIBamu
cumnamito ma  3axorvieHHsl. 3Hauywum Mae
6ymu i 20/10C, MOH, 3 SIKUM BUMOB/ISIFOMb C/1084,
Bupas 06suyys. Bapmo yHukamu oudakmuy-
HO20 MOHy. [0/108HI IHCMPYMeHMU nedazoea —
rocMituka ma rpusiHUll rnoasisio.

MosumusHa momusayis Has4aHHsi po3afsida-
€mbcs1 y cmammi sik ceplio3Hull 3aci6 HaB4aHHs!
aHesiticekoi  Mosu. BoHa  06rpyHmMoBsyemscsi
6ydyyu Habopom MomMuBIB, sIKi acoyitorombCs i3
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3a0080/1EHHAM KO2HIMUBHO20 IHMeEpeCy. Xoua,
wob cghopmysamu Momusayjio, He MOMpIGHO
3aK1adamu 20mosi MOmuBU i Yini, ane nomic-
mumu 3006yBadig ocsimu y maki yMosU ma
cumyauii 0o 0dil, 0e 6axaHi momusu ma yisi
6ydymb peasiizosaHi ma chopmosaHi, bepyqu 0o
yBaau 00C8i0, iHOUBIOyasIbHICMb ma BHYMPILHI
rpagHeHHs1 camoeo 3006yBa4a ocsimu.

Cmammsi nidmsepoXye mi MPUHYUNU Has4aHHs,
AKi € 20/10BHUMU Ma 04aMKOBUMU yMOBaMUu
0/19 BU3HAYEHHS1 BUMO2 00 yCb020 OCBIMHBEO20
rpoyecy ma (io2o KOMIOHeHMIB (Ui, 3a80aHHSI,
3aco6u, Memodu, hopmMu opaaHizayii 0C8ImHL020
rpoyecy). Ix onucyroms 20/10BHUMU Kameaopi-
SAIMU Has4a/IbHOI MEMOOUKU ma MiOKPEC/Iomb
Ix eghekmusHicmb. [MpuHYUNU Hag4aHHs1 0armb
BIONOBIOb Ha MUMAaHHS «5IK opaaHisysamu ocsim-
Hili poyec, Has4aHHs?». [0/108Ha Yi/ib HaB4aHHs!
aHesitickkoi' MoBU SIK IHO3EMHOI — po3susamu
MOBHI HaBU4KU 3000yBa4ig ocsimu, a He /uwe
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aKyMysirosamu 3HaHHs1, sk ye siobysaemsCs npu
BUBHEHHI IHWUX OUCYUN/IiH. HagyaHHsT aHail-
CbKOI MOBU K IHO3EMHOI 6a3yembCsi Ha Oudak-
MUYHUX ma MemoOUYHUX MPUHYUNax, siki 8ido-
6paxaromb C80I 0COBAUBOCMI.

Came momy came po3sBUMOK CmydeHm-cmy-
0eHm ma cmyoeHm-s4umesis 83aeMoOIli € Hao-
38UYaliHO BAXK/IUBUM Y BUPIWEHHI MUMAHHS PO3-
BUMKY MOBHUX HasU4oK MalibymHix yyumersis
aHe/IiticbKoi MoBU. [HWUMU c/108amMU, OyXe Bax-
JIUBO CMBOPUMU KOMYHIKAMUBHO BurpasdaHi
JKummesi cumyaujii, siKi € 0COBUCMICHO BaX/1UBI
07151 3006yBadis BUWOI ocsimu. Lie npu3sooums
0o rposisy nompebu y MosHiIll akmusHocmi ma
pO38UMKY MOBHOI OpeaHi3ayii rid 4ac ocsim-
Hb020 MPOYECY.

KniouoBi cnoBa: 3acobu Hag4aHHs, Memoou
HasyaHHs, MaltbymHi yyumesi aHeAiticbKoi
MOBU, coyia/ibHi Media, MOBHa KOMIMEMeHUis,
KOMyHikamusHa KoMmemeHUyjsi.

Problem solving. The choice of teaching instru-
ments is of great importance for effective and suc-
cessful learning. It is the right choice of the meth-
ods that will help students learn the language faster,
develop communication skills, understand and ana-
lyze text, and create a favorable language environ-
ment for learning. The correct choice and application
of methods contributes to the development of lan-
guage competence and readiness for international
communication.

It is obvious that today at the time of rapid lifestyle,
development techniques and technical devices, the
Internet is the connection on modern lines among the
youth. In summary, a teacher can’t ignore this pro-
cess.

The connection between modern social media,
such as Instagram, Twitter, and Facebook, and Eng-
lish language learning is becoming increasingly rel-
evant. This topic is attracting the attention of educa-
tors and methodologists so as social media play an
important role in the lives of students and can there-
fore be a powerful tool for improving English language
learners' communication skills.

The use of social media in English language
teaching can make the learning process more inter-
esting and attractive for students. Today, students are
well acquainted with these platforms and have experi-
ence using them, which can increase their motivation
to actively participate in the English language learn-
ing process. Secondly, social media allows learners to
interact with other learners and teachers from differ-
ent countries who are native English speakers, which
creates a unique opportunity to practice language
skills in real-life communication situations. They can
exchange messages, comments, photos and videos
in English. It develops their ability to express them-
selves effectively. Thirdly, using social media helps
learners immerse themselves in English-speaking
culture and learn more about the traditions and lives
of native speakers. They can follow the profiles of
famous English-speaking authors, media people,
musicians, politicians, etc. That will definitely broaden
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their horizons and deepen their understanding
of the English language and cultural aspects.

In addition, the use of social media contributes
to the development of students' media literacy. They
learn to critically evaluate information, distinguish
between true information and fake news, identify
arguments that is an extremely important aspect
in the modern information world.

Thus, exploring the possibilities of using social
media to improve communication skills in English
classes at a higher education establishment can make
a significant contribution to improving the quality of
learning and help students prepare for a successful
future in the today's globalized world [12].

Analysis of the recent researches and pub-
lications. It is important to consider, modern
approaches and methods of teaching English in a
high education establishment help students not only
learn the language but also feel confident in using it,
which is an important preparation for future profes-
sional development.

Many researchers in education and linguistics
have studied modern methods of teaching foreign
languages. S. Krashen is known for his work in the
field of linguistics and education, he developed the
theory of "Natural Approach" [18], which emphasizes
the natural way of learning a language through listen-
ing and communication; K. DeMarco and W. Rivers
[16] are leading researchers in the field of foreign lan-
guage teaching methods, contributed to the develop-
ment of communicative teaching methods and lan-
guage learning through interaction; L. Filippova
[15] examined the peculiarities of using interactive
teaching methods in English lessons; L. Artemenko
[1]; L. Butova [3]; Z. Hlybina [6]; I. Kliuchkovska [7];
O. Komar [8]; Y. Moiko [10]; P. Westwood [21]; N. Kong
[19] and others studied modern methods of teach-
ing foreign languages. A large number of Ukrainian
scholars have studied the use of Internet technolo-
gies, in particular, social networks, including: P. Bekh,
Y. Mushnikova, S. Nikolaieva, A. Stehaliuk, M. Filatov,
O. Shkarbul, O. Shcherbakov and others [9; 14].
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What hasn’t been solved within the issue men-
tioned include the main instruments to be studied
and provided in teaching would-be English language
teachers.

The aim includes searching for and describing
urgent techniques and methods to teaching English
as a foreign language for would-be English language
teachers.

The main material. To begin with, we indicate
foreign language teaching methods which can be
viewed from different perspectives: as an academic
discipline; as an approach to teaching; as a teach-
ing technology; or as an independent scientific field
[2, p. 42].

In general, foreign language teaching methods as
a science includes both theoretical aspects and prac-
tical activities aimed at training teachers for success-
ful foreign language teaching at a higher education
establishment.

Knowledge of theory is extremely important, as
foreign language teaching is only effective when it
is based on scientific grounds. Would-be teachers
should study the theoretical aspects of methodology,
including current trends in this field, and develop their
professional and methodological skills that will help
them work successfully in schools.

Learning a foreign language will not be success-
ful without mastering the theoretical foundations that
underlie this science. The main objectives of mas-
tering the methodology of teaching a foreign language
in basic secondary school include:

1) explaining the main aspects of the modern
theory of foreign language teaching at a higher edu-
cation establishment and teaching students to use
this theoretical knowledge in practical situations;

2) in-depth consideration of current trends in for-
eign language teaching in Ukraine and abroad;

3) disclosure of the essence of the components
and tools of modern methodology as a science and
stimulation of students' creative search during prac-
tical at a higher education establishment;

4) developing students' professional and meth-
odological skills necessary for successful work in the
field of foreign language teaching;

5) spreading the interest of would-be teachers in
studying specialized scientific and methodological lit-
erature, which will become their source for continuous
self-improvement and professional competence.

In the methodology of teaching foreign languages,
the subject of study is a foreign language, which has
a dual role as a final result and the means of lear-
ning. As a goal, language learning allows students
to understand the language system and be able to
use this system in practice and in the research acti-
vities, which imply the possession of foreign language
communicative competence. As a mean of studying,
learning English as a foreign language makes it pos-
sible to obtain information from foreign texts and cre-
ate own texts [11, p. 11].

The goal of human interaction is a mutual under-
standing. Coordinated activities for communicating
people, combined with mutual understanding, are key
elements of quality interaction. However, sometimes
it can be difficult to achieve full understanding in the
process of speech communication due to social and
psychological barriers that exist in the minds of the
interlocutors. In intercultural situations, cultural bar-
riers known as "culture shock" may arise [1, p. 7].

The first group of barriers that make it difficult to
understand and accept culture is related to social
restrictions and differences in social status. Psych-
ological factors that affect mutual understanding
include psychological incompatibility between inter-
locutors, shyness, and distrust of other people. Cul-
tural barriers are related to differences in traditions,
habits and lifestyles. In the context of teaching aimed
at developing learners' qualities of secondary lan-
guage personalities, it is important to develop skills
of both copying the language behavior of native
speakers (which includes correct language use) and
achieving mutual understanding with them and their
culture. To summarize, linguistic and sociocultural
competence implies a learner's ability to:

» choose, understand and use linguistic and
speech instruments of foreign language communica-
tion that have national and cultural specificity includ-
ing the social and intercultural context;

» acquire knowledge of cultural studies, country
studies, linguistics, socio-cultural and intercultural
aspects;

» use the acquired knowledge to achieve their
goals in foreign language intercultural communica-
tion;

» enter into communication relations with repre-
sentatives of other countries in certain situations.

Generally, language competence to study English
as a foreign language, defines a learner's ability to:

» ronounce and emphasize his/her own utterances
clearly and correctly, understand the utterances of
others;

» use vocabulary accurately and appropriately in
their own speech and understand the vocabulary in
the speech of others;

« correctly build the grammatical structure of their
own statements and recognize the grammar of others;

» recognize and correctly interpret graphic sym-
bols and written messages with correct pronunciation
and stress;

» use correct calligraphy and spelling in written
expression.

In times of the challenges the education faces
today, blended learning as a teaching mechan-
ism to combine different methods, techniques, and
approaches to provide quality and comprehensive
language learning, is to be considered here. The
successful combination of different teaching meth-
ods results that focuses on the diversity and integra-
tion of different learning aspects, including grammatr,
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vocabulary, reading, writing, and speaking. It may also
include the use of modern technologies, interactive
resources, and a variety of pedagogical instruments.

The combined methodology of teaching English
aims at developing all aspects of students' language
competence: listening, reading, writing and speak-
ing. It also allows English instructors to adapt teach-
ing to individual needs and knowledge levels of stu-
dents. The methodology we have chosen for teaching
English contributes to creating a favorable learning
environment where students can actively interact with
the language and improve their communicative skills.

Let's consider the option of a combined methodol-
ogy, which may include two methods of teaching Eng-
lish: grammar and translation and communication.

The grammatical-translation method is a trad-
itional method of teaching foreign languages that
flourished in Western European countries in the
eighteenth and nineteenth centuries, in which the
target language is translated into the mother tongue,
i.e. grammar teaching and translation exercises
were mainly based on learning a foreign language
[5, p. 8]. Its essence lies in the fact that when learn-
ing a foreign language, one should study the system
of its grammatical rules, memorize and use them
when translating literary works and sentences from
the target language into the native one [17, p. 126].
Previously, the grammar-translation method was
undoubtedly considered the only way to teach a for-
eign language. In a comprehensive English lesson,
teachers took grammar as the basis and translation
as the main method of teaching and learning, and the
goal was for students to be able to read foreign sam-
ple articles and imitate them to write their own. Admit-
tedly, this method had many advantages when it was
proposed. For example, translation helps students
to understand more deeply the abstract meaning of
foreign language words and complex sentence struc-
tures; systematic grammatical knowledge develops
students’ clear grammatical concepts, accurate word
understanding and translation ability; intensive read-
ing and recitation of original works develop students'
reading and writing skills [13, p. 4].

In the twenty-first century, due to the development
of international relations, there appeared a need to
revise the structure and content of foreign language
teaching methods and implement new teaching mod-
els that would contribute to better language acqui-
sition [17, p. 127]. Foreign language learning tends
to be instrument-oriented, and people pay more and
more attention to the practical use of language learn-
ing or improving communication skills. Learners who
follow the grammar-translation method have identi-
fied certain problems, such as focusing only on writ-
ten language, although they lack oral expressive abil-
ity or even suffer from a long-term misunderstanding
of the foreign language, developing a habit of relying
too much on translating everything into their native
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language, hence affecting their ability to communi-
cate in the foreign language.

The communicative method of teaching, estab-
lished in the Western European community in the early
1970s, is based on interdisciplinary approaches that
include modern sociological linguistics, sociological
psychology, psychological linguistics, and applied lin-
guistics. It is about teaching, learning, and using lan-
guage as a communicative tool instead of teaching
students a set of grammar rules and fragmented word
use. The emphasis here is on the learners as well as
the practicality of the language. This method allows
learners to practice the language, have more lan-
guage practice and better communication abilities in a
variety of activities. This method has obvious advan-
tages, such as developing learners' abilities and skills
to use the language, emphasizing learners' initiative
and applying what they have learned in practice, and
encouraging them to think in English [20, p. 31].

Despite all the criticism that the grammatical trans-
lation method has received, it has been an indispens-
able method in teaching English, as well as a neces-
sary step in developing students' communication skills
in a non-English-speaking environment. A person
cannot communicate successfully before he or she
has mastered the rules of the language. Although the
application of the communicative method has been
widely recognized, this method still faces some prac-
tical problems caused by different language systems
and learning habits. As a result, it cannot be effectively
applied in its entirety and chosen as the main method
at the moment. Due to the fact that at the present
stage of human development, the above methods
are not very effective individually, we have developed
a comprehensive model combining the communica-
tive teaching method and the grammar-translation
method. Using the advantages of each of these meth-
ods, we can form a new integrated model that will
be more effective in the process of teaching English
[19, p. 76-78].

In general, according to the methodology of tea-
ching a foreign language, comprehensive teaching of
listening, speaking, reading, writing and translation
is extremely important [4, p. 26]. Usually, listening
and speaking are taught separately, while reading,
writing and translation are mainly taught through
the study of texts. In terms of listening and speak-
ing, students are expected to communicate in class
in a foreign language, understand conversations,
and make presentations. Obviously, the communica-
tive method helps to achieve the learning goal in lis-
tening and speaking practice. In practice, teachers
can have students listen to recordings, do exercises
and have discussions based on current issues with
teacher checking and instruction; they can also ana-
lyze some difficult points in the listening material and
learn new words and expressions in depth. However,
those who are used to the traditional method tend
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to remain silent. In this regard, we believe that the
communicative and grammatical-translation methods
should be used in combination as one method. For
example, some difficult points at the linguistic level
can be explained by the traditional method.

Students' reading, writing and translation skills
are mainly trained while studying texts. Teachers are
expected to base their teaching on texts to provide
students with some information and language know-
ledge, focusing primarily on translating and under-
standing texts, and then creating new situations out-
side of texts to practice communication skills.

A four-stage method is considered to be effect-
ive, which includes preparatory reading, listening and
responding, text-based communication, and trusted
communication in the process of teaching the text,
achieving a natural transition and fusion of grammar,
translation, and communication learning [4, p. 74]. In
the first stage, students are required to preview the
text with grammar translation experience, in which
they can make sure of some new words, the essence
of the text and some questions, and thus spend the
next day's class with full preparation. In the second
step, the teacher first asks the students to correct
their pronunciation and intonation by imitating the
recording, and then plays it again for the students to
answer questions or make judgments to check their
reading. In the third step, the teacher can guide stu-
dents to communicate in a context related to the text
and help them solve some of the problems with key-
words, sentences, and comprehension they showed
in the previous two steps. When explaining key words
and sentences, grammatical translation should be
used to deepen students' understanding of the text
and improve their ability to use the language correctly
and flexibly through correct communication in the
text. In the last step, learners' enthusiasm for com-
munication is fully encouraged. Here, communication
differs from the one in the previous steps, as teachers
should use a variety of advanced teaching methods to
create language situations and communication tasks
that go beyond the text. Learners can apply what they
have learned to real-life communication by continuing
to write texts, simulating dialogues, role-plays, dis-
cussions, etc., thus achieving the goal of communica-
tive ideas through the language.

Conclusions and perspectives of further
exploration of this direction. The use of modern
approaches and methods in English language les-
sons plays an important role in the learning process.
The combined use of technology and innovation in
teaching can make the learning process more inter-
esting and effective. Modern approaches to teaching
English can improve all types of students' speech
activities, help them understand the cultural charac-
teristics of English-speaking countries and increase
their motivation to learn English. Therefore, the paper
proposes criteria and aspects that should be taken

into account when choosing modern methods for EFL
lessons, hamely: considering the purpose and object-
ives of learning, needs and interests of students;
focusing the learning process on communicative
skills; involving students in active participation in the
learning process; using modern technologies; profes-
sional development of teachers; ensuring the possi-
bility of using the language in real contexts; matching
assessment methods; the possibility of using a com-
bination of different methods.

Thus, modern methods of foreign language teach-
ing provide a practical approach to language learning,
where students can apply their knowledge in real-life
situations and communicate with English-speaking
interlocutors. The use of the latest approaches to for-
eign language teaching makes the learning process
more exciting and useful for today's global community.

The combined methodology of teaching English
involves a combination of different methods, tech-
nigues and approaches to ensure high-quality and
comprehensive language learning. In the course of
our research, we have developed a comprehensive
methodology for teaching English, which includes
two basic methods - grammar-translation and com-
municative. In our opinion, the combination of the two
proposed teaching methods forms a methodology
that focuses on the diversity and integration of various
aspects of learning, including grammar, vocabulary,
reading, writing and speaking skills. It also involves
the use of modern technologies, interactive resour-
ces, and a variety of pedagogical techniques.

Since, the whole field of diverse forms, methods
and teaching techniques to teaching English as a for-
eign language for would-be English language teach-
ers need further investigation. At the time being, not
only of native but undoubtedly global changes, when
traditional teaching system within direct teacher-
students cooperation demands detailed analysis and
adaptation, perspectives of the further research are
justified and identified as proved and indisputable.
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