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Statement of the problem in a general form and
its connection with important ones scientific or
practical tasks. The goal of person-centered learning
is to develop a positive attitude toward writing and
reading and to convey the concept that one reads for
information or pleasure. For this, it is necessary to
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The article examines the main advantages of
reading, as one of the types of speech activity,
popular scientific texts using the “mnemonic”
method as one of the main methods of impro-
ving the skills of understanding and memorizing
information by foreign students in classes on the
Ukrainian language as a foreign technical spe-
cialty during distance learning. The focus is on
the five stages of the development of reading,
the main principles of students’interest in reading
and learning interesting information, and certain
skills that a student must develop in order to be
able to work with a book, with a text and read lec-
tures from a computer screen or mobile phone.
The article focuses on the fact that reading aloud
and reading silently are not the same thing. To
read silently is to read in order to understand the
text. To read aloud is to convey the meaning of
the text in such a way that someone who does
not have the text in front of him can understand it.
But for memorization, you need to add a visual-
ization (in the form of an image, a set of symbols
or objects) to the text of some object, subject or
phenomenon that describes it sufficiently and
makes it easier to identify it — mnemonics, a sys-
tem, will help us in this “inner letter”, founded for
direct recording of connections between visual
images in the brain. The article explores that the
purpose of reading at the entry level in univer-
sity should be to enable students to first choose
a book they like, recommend several options in
a small format, to visit a bookstore, as well as
unobtrusively offer to read texts in the specialty
that students need for their studies. If there are
students of different specialties in the group,
teach them to exchange information, supplement
the teacher’s knowledge and reinforce it with new
ones. Attention is focused on independent work
of students at home, reading texts of any level of
complexity, on understanding, and not on repro-
ducing the text. It was emphasized that a prop-
erly organized lesson and a skillful vision of each
student as a separate individual and a young
scientist-researcher make it possible to achieve
great achievements in learning and learning
interesting things. Reading is the most important
element of learning and development.

Key words: popular scientific texts, mnemonic,
foreign students, Ukrainian language as a foreign
language, reading skills.

Y cmammi po32isiHymo OCHOBHI  repegasu
4qumaHHsi, SIK O00OHO20 i3 BUOIB MOB/IEHHEBOI
0isi/IbHOCMI, HaYKOBO-MOMY/ISIPHUX MeKCMIB 3a

MemoooM «MHEMOHIKa» 5IK OOHO20 3 OCHOBHUX
MemoOdi8 YOOCKOHa/IEHHSI HAaBUKIB [PO3YMIHHSI
ma 3anam’simosyBaHHs1 iHghopmayii  cmyoeH-
mamu-iHo3eMUsIMU Ha 3aHSAmmSIX 3 YKpalHCbKOI
MOBU $IK IHO3eMHOI mexHiYHUX crneyjiasibHocmel
nid Yac oucmaHyiliHo2o Has4aHHs. CKeposaHo
noesisid Ha m'smp cmadili po3guUMKy Yumamu,
OCHOBHI MPUHYUNU  3auikagieHHs cmyoeHmis
wodo yumarHsi U risHaHHs yikasoi iHghopma-
yil, & makox rnepepaxosaHo rnesHi BMiHHS, SKi
cmyoeHm roBuHeH cchopmysamu, wWob ymimu
npayroBamu 3 KHU20K0, 3 MeKCmoMm i yumamu
JIekyii 3 expaHy Komrriomepa 4u MO6iIbHO20
mesieghoHy. Y cmammi 30cepedeHo yBazy Ha
me, wo yumamu B20/10C i Yumamu MOBYKU —
ye He ooHe i me came. Yumamu mMos4KU — ye
yumamu 0719 moeo, wob 3po3yMimu mekcm.
Yumamu 820/10c — ye nepedamu 3micm mex-
Cmy mak, ujob Xmochk, Xmo He Mae UYb020 Mek-
cmy neped coboro, mi2 to2o 3po3ymimu. A om
0719 3anam’simosyBaHHsl, MompibHo 60 mekcmy
0odamu sidyasnizayiro (y su2/sidi 306paKEHHS,
Habopy cumsosis abo npeomemis) SIKO20Ch
o6’ekma, cybekma abo ssuwa, Wo 0ocumb
108HO orucye Uoeo i noseawye tio2o ideHmucpi-
Kayjito — y YboMy Ham O0rMoMOoXe MHEeMOHIKa, cuc-
mema «BHyMpPIWHLO20 IUCMAa», 3aCHOBaHa 07151
6e3rocepedHb020 3arucy 8 MO30K 38'S3KI8 MK
30posuMU 06pazamu. ¥ cmammi 00C/IiXeHO,
Wo mMema YumaHHs Ha MoYamkosoMy PisHI 8
yHiBepcumemi Mae damu MOX/IUBICMb CMy-
0eHmam criodamky obpamu KHU2Y, sika iM nooo-
6aembCsi, MopeKkomMeHAysamu Ki/ibka sapiaHmis
HeBe/uKo20 hopmamy, Bi0si0amu  KHUXKOBY
KPaMHUUYIO, & MaKOX HeHas'si3/Iugo MpPOrIOHY-
Bamu Yyumamu mekcmu 3a crieyia/ibHicmio, siKi
HeobXioHi cmydeHmam 0719 HagyaHHs. SIKuwjo 8
2pyrni € cmydeHmu pisHUX creyjasibHocmed, mo
Has4imb ix 0bMiHKBamucs iHghopmayjero, dorno-
BHIOBAMU 3HaHHAMU BUK/1a0a4a ma. MioKpin/ito-
Bamu HOBUMU. 30Ceped)eHo ysazy Ha camo-
cmiliHiti po6omi cmydeHmig ydoma, HumaHHi
mekcmig 6yOb-SK020 piBHS CKadHoCM, Ha
3p0O3yMiHHI, & He Ha BIOMBOPEHHI MmeKcmy.
HazonoweHo, wo npasu/ibHO Op2aHi3osaHe
3aHamms U ymisie 6a4eHHs1 KOKHO20 cmyoeHma
SIK OKpemoi’ ocobucmocmi ma FoHO20 HayKOBUSI-
odoc/lioHUKa Oaromb 3Mo2y 00Csi2Hymu  Besiu-
KUX 3BEPWEHb Yy Has4YaHHi U Mi3HaHHI Yikasoeo.
HumaHHs—-yeHalisaxusituutienneMeHmHasg aHHs1
U po3gumKy.

KniouoBi cnoBsa: Haykoso-f1ony/spHi mekcmu,
MHEMOHIKa, cmydeHmu-iHo3eMyji,  ykpaiHcbka
MOBa 5K IHO3eMHa, HaBUKU YUMAaHHSI.

reject “reading with a string” and focus on “reading
technique” and change the approach to reading
[1, p. 44]. Why does a person read? In today's literate
world, this may sound like a banal question, but
teachers who teach foreign students to read should
think about this question. Remarks from teachers
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that students do not listen and are not attentive, most
often occur during classes where reading is required.
Practice shows that when one student reads aloud,
the rest in the classroom or sitting in front of the
computer do not listen. Some pretend to be looking at
a book, others wander the walls with their eyes or turn
off the cameras and go about their business, and still
others actively disturb, talking to each other in their
own language, whispering, etc. In short, the student
who reads aloud is working, while the rest are bored
and wasting time. Is it logical to waste the time of most
students in the classroom or in front of the computer?
Do you need to focus on how to use your time better?
If we are talking about reading, first of all we need
to focus on the question — why do each of us read?
Do we read to correctly and quickly read the written
print? Is it possible, accordingly, to say that we read
in order to learn something new that we still do not
know? Or maybe some of us read to laugh or have a
good time with a book? Apparently, the second and
third reasons are more consistent with the vital need
to be able to read [1, p. 43].

Analysis of recent research and publications.
Most research indicates that the brain first perceives
new information globally, and then analyzes
the details of the information. Instead, as the
observation of the educational process and the
analysis of educational programs indicate, the
traditional method of reading to read occurs in the
reverse of the natural process — from details to
global. Based on observations, understanding the
text and remembering it (mnemonics) requires a
set of special methods and ways to increase the
amount of memory by forming artificial associations.
Namely, replacing abstract objects and facts with
concepts and ideas that have a visual, auditory or
kinesthetic representation, combining objects with
already existing information in memory of various
types to facilitate memorization. During classes with
foreigners, the use of mnemonics — the “internal
letter” system, based on the direct recording in the
brain of connections between visual images that
mark significant elements of the information we
remember, gives us unparalleled results in learning
the Ukrainian language as a foreign language.
Mnemonic memorization consists of four stages:
encoding of images, memorization (connection of
two images), memorization of a sequence, fixation
in memory [2, p. 16]. The methods of mnemonics
allow you to accurately reproduce the sequence
of information and memorize large volumes of
information of various types — from numbers to texts.
The ability to remember depends on the brightness
and strength of visualization, the brighter the images,
the easier they are to remember. Depending on the
power of imagination and concentration, a person
needs from 5 to 15 seconds to remember a couple
of words, and then, after a certain interval, easily

recall the second word after the first. In the modern
interpretation, mnemonics denotes the entire set of
means and methods of memorizing information used
in one or another system, and the term mnemonics is
interpreted as the practical application of the methods
defined in this particular mnemonic [2, p. 25].
Highlighting previously unresolved parts of
the overall problem. The purpose of the article is
to show the most accessible way to teach foreign
students to read works from the Ukrainian language
and how to help them learn information in the most
interesting way; to investigate the possibilities of
using different types of educational processes of
reading texts from the Ukrainian language in a
foreign language audience; to ensure the possibility
of faster formation of lexical and semantic skills in
the process of formation of the Ukrainian language
among foreign students; show a system of possible
methodological techniques and materials aimed
at studying vocabulary, grammar and terminology
in a wide variety of programs; to indicate ways of
implementing communicative and functional-stylistic
approaches in the formation of language, speech and
communicative competence in Ukrainian language
classes in a foreign language audience.
Presentation of the main research material.
Having found out why we read, let's think about how
we develop this skill during classes. If the goal of
reading is to read what is written correctly and quickly,
then the many exercises on reading technique that
take place at the preparatory department for the study
of the Ukrainian language at NU “L'viv Polytechnic”
would be appropriate. But in the real world, we don't
read to read a text quickly and correctly. We read to
understand what is written, and after understanding
it, either to learn something new, or to get some
satisfaction. Have we shown foreign students that
reading is enjoyable? Did the students see how their
parents, teachers, Ukrainian friends read to get new
information? Why do we torture students with many
exercises on reading technique, and then we are
surprised that they do not like to read [1, p. 43]?
Reading aloud and reading silently are not the
same thing. To read silently is to read in order to
understand the text. To read aloud is to convey the
meaning of the text in such a way that someone who
does not have the text in front of him can understand
it. Producing the skill of one does not necessarily
produce the skill of the other. Logically, it should
be that as soon as the student understands the
test himself, he will be able to convey its content to
someone else. In other words, students must prepare
to read aloud. Students are not required to read in
front of an entire audience unless they have first read
the passage silently and practiced several times with
a small group of friends. Let's think: would we like
someone to hand us a text from one of the pedagogic
journals, which reveals the theoretical concepts of
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pedagogy, and tell us to read it in front of a group
of 100 people, without giving the opportunity to even
review it first? Would we understand it while reading it,
and more importantly, would our listeners understand
it [1, p. 44]?

After conducting some teacher observations
during a pairing with UMI in the first year with reading
elements, we see that teachers treat students who are
good readers differently compared to students who
are poor readers. When a stronger student reads, the
teacher smiles more, shows interest, gives more time
to answer questions, when corrected, interrupts at the
end of a sentence or other meaningful unit. On the
other hand, when a weaker student reads, teachers
nod their heads more often, smile less, interrupt
and correct in such a way that they interrupt the
development of the content of the read work [1, p. 48].
In a word, teachers, by their subconscious behavior,
create a situation in which they make it known that, in
their opinion, the student should do better or worse,
or they humiliate the student in front of the whole
audience by commenting on his reading. And this
leads to a dislike for reading and a restrained attitude
towards the teacher, the student begins to avoid him
and miss pairs. As a result, the gap between stronger
and weaker students in reading skills by the end of
the semester or school year remains as intense as it
was at the beginning of the year, or even widens.

A foreign student learns to read if he experiences
a text that he already partially knows by heart, and
not when he does a lot of exercises in which he
has to match letters with sounds. A student learns
to read when he reads texts that contain interesting
information, not when he learns phonetic and
morphological rules. When a foreigner reads, he is
looking for meaning. He is not interested in which
letter expresses which sound. He wants to know how
the action takes place, what happened in the text. The
student reads, focusing on understanding the test.

Most students who enter university have not yet
reached the “stage of independence” in reading. They
are in the “development stage”. Some may even be in
the “discovery stage” or one of the “toy” or “plateau”
stages. Such students need a lot of attention to
familiarize themselves with the printed word. For this,
it is also necessary to arouse in them the desire to
read.

The teacher should read a popular science
text aloud and hold the text or book so that so that
students can see illustrations or display images on
the computer screen for new words or terms. During
reading, they should be given the opportunity to
behave freely, sit comfortably or group together for
better familiarization with the book or distribute books
individually. After reading, you should give time for
reflection and independent review. We continue to
read again slowly, without lingering over each word,
in particular, to convey the concept that reading
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is not about reciting words, but about focusing on
understanding the text. Read naturally without
singing or exaggerating words clearly. Students
can read with the teacher. Do not force students to
read if they are not ready. This activity is conducted
in small groups (5-6 people). Every student and
teacher have the same text or the same book. The
teacher reads aloud, and a few seconds after her, the
foreigners repeat what has already been read — like
an echo. Give students an opportunity to feel free
and confident. Do not put foreigners who are at the
same stage of development of reading skills in one
group, but, on the contrary, mix them. To develop the
concept that reading is an opportunity for pleasure,
students need to continue to listen to how their friends
and teachers read, and to see that adults find reading
intrinsically satisfying. Practice in an immediate
situation in front of a student to exchange a book with
your colleague and briefly describe its content in a
language accessible to students or ask one student
to read several excerpts from the book (choose the
most interesting ones) and retell them to the students
of the group. As a lesson, practice reading something
out loud to students or show interesting videos with
subtitles. It is best to read interesting observations
from the students' specialty, which they will need
in their studies or in learning about this profession.
You need to read a lot of different books, of different
levels of difficulty, on different topics. It is important
to remember that when students read, they should
focus on comprehension, not on reproduction. In
working on the text, the teacher sometimes has to
depart from the notion that the student must submit
the correct one. It should also be avoided that the
student has to read aloud in front of an audience or
group. Instead, focus on how he perceives the text
and how he relates to it.

The purpose of entry-level reading in the first
year of university should be to enable students to
first choose a book they like, recommend several
small-format options, visit a bookstore, and casually
suggest reading major texts that students need for
teaching. If there are students of different specialties
in the group, exchange information, supplement your
knowledge and reinforce it with new ones. Because
we want to encourage students to choose what they
will read, there is a chance that a student will start
reading a book and decide after reading that book
that they are not interested in. You don't need to force
yourself to read books to the end, it turns you away
from reading, not closer.

If we want to promote students' personal interest,
the process of reading in class can be divided
into three stages: 1) the student reads what the
teacher recommends; 2) the student completes
the task according to the reading; 3) the student
communicates with the teacher. It is not necessary,
or even desirable, for everyone to go through all the
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stages in one session. Instead, the planning should
be organized in such a way that each student can go
through all the stages, in particular, according to his
needs, in one or two weeks [1, p. 53].

Create a small library of different books to facilitate
a better reading process. Have students read a
book of their choice silently for 15-20 minutes and
retell it during distance learning. During the pair, the
teacher also talks about his book (eg, professional
literature, news in the newspaper, etc.). As students
complete the assignments, there is an opportunity for
the teacher to talk to individual students and discuss
what they read, what they liked and what they disliked
about what they read. This is also an opportunity for
each of them to read aloud a previously prepared
passage and retell the meaning of what they read. In
this way, there is an opportunity to test the knowledge
and skills of each student. It is not necessary for the
teacher to know all the books in the specialty that the
students read. On the contrary, it is very appropriate
for a foreigner to narrate something that the teacher
does not know in advance. We recommend that
the student write a few phrases in a notebook after
meeting with the teacher.

Likewise, the teacher must write down notes after
the meeting. At a certain stage of study, a foreign
student must acquire certain skills that will help
him not to be afraid of books, but, on the contrary,
will prepare him for the process of studying at the
university. So, the work with the book consists of this.

1 year of study (1 semester). A foreign student
must: 1) distinguish the main elements of the textbook;
2) according to the content of the textbook, find the
necessary texton one or another page; 3) to distinguish
sections, topics of the textbook by their names;
4) distinguish books by specialty, find information
about their titles and authors; 5) independently read
small popular science texts, newspaper publications,
watch videos; 6) collectively consider the read book;
7) name several Ukrainian books that you liked and
loved; 8) determine roughly the content of the book,
the work, based on the illustrations, title, surname
of the author; 9) distinguish the read work by writing
styles; 10) know the structural elements of the book
and their purpose.

2 year of study. A foreign student is able to:
1) identify by titles and content works that are similar in
theme and genre; 2) search for textbooks by the same
author or specialty; 3) read the structural elements
of the book and know their purpose: title page, table
of contents, preface (introduction), book abstract,
afterword; 4) write a short story about the book
before reading it based on three leading indicators
(author, title, illustrations) and additional title data,
pre-book annotation; 5) work with a textbook; 6) find,
compare and compare texts that are similar in subject
matter and direction; 7) navigate the content of the
textbook; 8) independently choose books for reading

and studying, using a recommendation poster, an
illustrated index card, free access to book collections;
9) use reference literature available for this age;
10) purposefully read periodicals, using them in
educational activities [1, p. 57].

Working with the text is primarily understanding,
and this, in turn, requires students in the first year of
study to: 1) read small coherent texts; 2) understand
what is read; 3) answer questions according to the
content; 4) find the known and the unknown, the
main and the secondary, the main idea in the text;
5) consider the title of the work and choose your
own; 6) retell the text orally (in detail); 7) distinguish
between a group of individual sentences and a text;
8) consciously read silently; 9) establish the logical
sequence and causality of events in chronological
order; 10) independently formulate questions and
tasks for the texts read. For example, we recommend
the study guide “Lion City: Ukrainian language study
guide for foreign students” [5, p. 3-5].

The 2nd year of study focuses our work on the fact
that all students must: 1) retell (completely, selectively,
concisely) the content of what they read; 2) determine
the topic and purpose of the text; 3) independently
interpret the content of the books read; 4) speak on
the topic “What and why is this work interesting?”;
5) independently select a title for the text; 6) highlight
the main points in the read text; 7) find sentences in
the text to answer questions; 8) explain the meaning
of words important for understanding the text; 9) find
synonyms, antonyms, words used figuratively in the
text, explain them [1, p. 58-59]. For example, we
recommend the study guide “Science and technology
in the modern world: a collection of popular scientific
texts and educational tasks for foreign students of
technical universities” [6, p. 3-5]. An important link
in reading and understanding popular scientific texts
is the ability of foreign students to: 1) divide the text
into logically completed parts (paragraphs), observe
the connection of thoughts between individual
paragraphs; 2) divide the text into parts according to
the questions posed by the teacher; 3) correlate the
illustration with part of the text; 4) make a plan for
the read text; 5) independently monitor the structure
of texts; 6) establish sequential, temporal, cause-
and-effect and semantic connections of parts of the
text; 7) divide texts into logically complete passages;
8) make a plan (with the help of the teacher and
independently); 9) observe the content and logic of
paragraphs [1, p. 60].

Conclusions. Let's remember that a properly
organized lesson and a skillful vision of each student
as a separate individual and a young scientist-
researcher make it possible to achieve great
achievements in learning and learning interesting
things. Reading is the most important element of
learning and development. The reading process is a
creative process. This process begins when students
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have just set foot on the land of Ukraine, having flown
or come to study, when a foreigner looks closely at
the signboard, announcement, inscriptions on labels
or shops. The process continues when the student
memorizes and orally reproduces the text of an
interesting story, story, show, situation. Over time, he
begins to recognize phrases and words in texts and
smoothly moves on to independent reading. When
reading, a foreign student focuses on understanding
what he reads. He pays attention to the letters and
combinations of only those words that are unknown to
him. Often the student skips over individual words and
phrases when reading. Each foreigner understands
the written text in his own way, according to his
worldview, knowledge and original experiences.
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