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Problem Statement. In contemporary Ukrainian
society, the socialization of future specialists within
international and intercultural contexts has become
one of the key priorities of higher education. A high

This article analyzes the key definitions of the
Content and Language Integrated Learning
(CLIL) methodology as a tool for shaping a for-
eign language communicative environment in
non-linguistic higher education institutions in
Ukraine. In global pedagogical literature, this
approach emerged as a response to the need
to address issues of bilingualism, eliminate inter-
ethnic conflicts, consolidate society as a factor of
social well-being, and create a competitive labor
market. The expansion of CLIL at the higher
education level was further driven by the chal-
lenges of globalization and the internationaliza-
tion of education, increased academic mobility,
the development of general knowledge, the need
for shifts in the technological structure of society,
and the demand for rapid responses from profes-
sional communities to these changes.

The article examines the core concepts of the
CLIL methodology, which are based on foreign
language teaching practices grounded in the
communicative approach (i.e., language should
be taught and used in meaningful contexts). The
main principles of implementing the CLIL meth-
odology in higher education are identified. It is
emphasized that a CLIL-based lesson includes
the following components: Content (acquisition
of knowledge, development of skills and compe-
tencies in a specific subject area), Communica-
tion (practical use of a foreign language in the
learning process, where students learn how to
use the language), Cognition (development of
cognitive and intellectual abilities that shape gen-
eral understanding), and Culture (awareness of
other cultures and recognition of oneself as part
of a cultural system).

The article attempts to analyze the advantages
and challenges of implementing the CLIL meth-
odology in Ukrainian non-linguistic higher edu-
cation institutions. The author concludes that
the application of CLIL aligns with the functional
approach to foreign language teaching at the ter-
tiary level and allows for more effective language
acquisition by creating an artificial language envi-
ronment, connotative context, and fostering stu-
dents’ intrinsic motivation. Despite the mentioned
challenges associated with CLIL implementa-
tion, practical experience in EU higher education
demonstrates its effectiveness and feasibility in
Ukrainian non-linguistic universities.
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education, language skills, subject area integra-
tion, CLIL (Content and Language Integrated
Learning), communicative approach to teaching.

Y cmammi rnpoaHasi3osaHO OCHOBHI BU3Ha-
YeHHs1 MemoOUKU NPeoOMEemHO-MOBHO20 iHme-
2poBaHo20 HagdaHHs1 (CLIL) sik iHCmpymeHmy
hopMyBaHHS1 IHUWOMOBHO20 KOMYHIKamusHO20

professional

cepedosuWa B HEMOBHUX BUWUX Has4a/lbHUX
3aknadax YkpaiHu. Y csimosili nedazoeidHili
nimepamypi yell nioxio BUHUK siK BIOMOBIOb Ha
rompe6y BUPILWEHHS NPo6/em biniHzsi3my, ycy-
HeHHS1 MDKeMHIYHUX KOHGh/TiKmIB, KOHcostidayji
cycrisiscmsa Sk hakmopy coyia/ibHo2o 6na-
20M10/ly44si ma CMBOPEHHST KOHKYPeHmocnpo-
MOXHO20 PUHKY rpayj. [Modasibue MowupeHHs
CLIL Ha pisHi Buwjoi ocsimu 6ys10 0bymosreHe
BUK/TUKaMU 2/106a/i3auyii ma iHmepHayioHasisa-
yii ocsimu, 36i/TbLUEHHSIM aKkademiyHoI MOGi/b-
HOCMI, PO3BUMKOM 3a2a/1bHO20 3HaHHSI, rompe-
6010 B 3MiHaxX MEXHO/I02IYHOI IHGhpacmpykmypu
cycniibkcmsa ma BUMO20K WBUOKUX peakyit
MPOGHeECIliHUX CMi/TbHOM Ha Ui 3MIHU.

Y cmammi po3a/1si0aromsCsi OCHOBHI KOHUenyji
memoouku CLIL, siki 6asyrombCsi Ha rpakmuyi
BUK/IA0aHHS IHO3EMHOI MOBU, WO TPYyHMyemsCsi
Ha KOMyHikamusHOMy Mioxo0di (Mosa Mae 6ymu
BUK/1la0eHa ma BUKOPUCMOBYBaHa y 3Micmos-
HUX KOHMeKcmax). BU3HauYeHO 20/108Hi MpPUH-
yunu srposadxeHHs Memoouku CLIL y suwiti
ocsimi. [MiokpecIeHo, Wo 3aHammsi 3a Memoou-
Koto CLIL cknadarombcsi 3 makux KOMIIOHEHMIB:
3micm (ompumaHHsi 3HaHb, PO3BUMOK HaBUYOK
ma KomriemeHryiti y npeomemHiti 2asysi), Komy-
Hikayis (MpakmuyHe BUKOPUCMAHHSI iHO3eM-
HOI' MOBU B Hagy4a/lbHOMY MPOYECI, MpU YbOoMy
CmyOeHmU  Hag4alombCs, SIK  BUKOPUCMOBY-
gamu Mosy), [i3HaHHSI (PO3BUMOK KO2HIMUB-
HUX | po3ymosux 30i6Hocmell, wjo ¢hopmyroms
3a2asibHe posyMiHHs), Kysismypa (yc8iooM/IeHHs
ICHyBaHHS1 IHWUX Ky/Ilbmyp ma po3yMiHHsI cebe
SIK YacmuHU Ky/ibmypHoi cucmemu).

Y cmammi 3po6/1ieHo cripoby npoaHanizysamu
riepesazu ma mpyoHOWi BMPOBAGXKEHHST MEMO-
OuKu  rPeoMemHoO-MOBHO20  IHMEe2POBaHO20
HaByaHHs B8 HEMOBHUX BUUWUX HaBYa/IbHUX
3aknadax YkpaiHu. Asmopka npuxooums 00
BUCHOBKY, WO 3acmocysaHHsi Memoduku CLIL
Biorosioae ¢hyHKYioHa/IbHOMY MidX00y 00 BUK/1A-
0aHHSs1 iIHO3eMHOI' MOBU y Uit ocsimi | 00380/15I€
docsizamu 6GirbWoi pesy/ibmamusHocmi npoyecy
I 3aCBOEHHST UW/ISIXOM GHOPMYBaHHS WMY4YHO20
MOB/IeHO20 cepedoBulya, KoHomMayiliHo2o KOH-
mekcmy ma cripusie MioBULEHHI0 BHYMPILUHLOI
momusayji cmyoeHmis. IMorpu Buwe3asHaqyeHi
mpyoHow)j, WO BUHUKaOMb Mi0 Yac Brposa-
OeHHst memooduku CLIL, npakmuyHuli docsio
€BporelicbKUX BUWUX HasYa/IbHUX 3ak/1aoi8
O0emMoHempye i echekmuBHICMb | MOX/IUBICMb
3acmocyBaHHs B YKPaIHCLKUX HEMOBHUX YHIBep-
cumemax.

KniouoBi cnosa: rpocpeciliHi - kKommemeH-
yii, 6iniHeBa/lbHe Hag4aHHs, MOBHI HaBUYKU,
iHmezpayis  npedmemHux o6sacmell, CLIL
(Memoduka  npedMemHo-MOBHO20  iHmMezpo-
BaHO20 HagyaHHsI), KOMyHikamusHull nioxio 0o
Hag4aHHs.

level of foreign language proficiency is now regarded
as a crucial tool for expanding and enriching both
competencies and domain-specific
knowledge. The national higher education standard
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emphasizes the need to incorporate professional
specificity in foreign language instruction, aligning
it with practical tasks relevant to students’ future
professional activities. Therefore, higher education
institutions face the challenge of equipping students
not only with foreign language communication skills
but also with specialized knowledge in their chosen
fields. The effective resolution of this task largely
depends on the implementation of innovative teach-
ing approaches and techniques in foreign language
classes. One such approach is the CLIL (Content and
Language Integrated Learning) methodology, which
has proven effective in developing essential compe-
tencies among students of non-linguistic higher edu-
cation institutions.

Review of Recent Studies and Publications.
The term Content and Language Integrated Learning
(CLIL) was first introduced in 1994 by David Marsh,
a researcher in bilingual education, to describe an
approach where academic content is taught through
a foreign language [2]. Ukrainian scholar L. Movchan
interprets the CLIL acronym as contextual and lan-
guage-integrated learning [1, p. 217]. In 2001, Marsh
expanded the concept of CLIL to encompass subject
learning through a foreign language, emphasizing
that this process stimulates students’ motivation and
encourages them to reflect on and reshape their com-
munication skills — both in the target and native lan-
guages [8, p. 98]. Contemporary researchers define
CLIL as a didactic methodology that supports the
simultaneous development of linguistic and commu-
nicative competence in a foreign language alongside
the acquisition of general knowledge and skills.

Anumber of international scholars have contributed
significantly to the study of CLIL. Christiane Dalton-
Puffer explores the rhetorical dimension of CLIL;
Dario Luis Banegas investigates its methods and
benefits; Jason Cenoz focuses on bilingual education
processes, with particular attention to CLIL; Carmel
Coonan examines its impact on students; D. Coyle
researches motivational mechanisms in CLIL
classrooms; David Lasagabaster emphasizes the
teacher’s role in its implementation; and David Marsh
continues to chart the methodological evolution of
CLIL.

According to the European Commission, CLIL
offers students real-time opportunities to apply newly
acquired language skills rather than learning them
in isolation for future use. The methodology builds
confidence among students, particularly those who
are demotivated by traditional language instruction
in secondary education. It also allows for language
exposure without requiring additional hours in
the curriculum — an especially valuable feature in
professional education settings [3].

CLIL is currently implemented successfully
in higher education institutions across Western
Europe, including Germany, France, and Belgium. Its

(el Bunyck 82. Tom 2. 2025

application varies depending on the model adopted.
Three primary CLIL models are recognized today:

- Soft (language-led): focuses on the linguistic
features of specialized content;

— Hard (subject-led): delivers up to half of the
subject-specific curriculum in a foreign language;

- Partial immersion: applies CLIL techniques
to selected modules of the professional program
delivered in a foreign language [4; 5].

Student demand for practical foreign language
application within their professional fields is best met
through the integration of language and subject con-
tent, which they perceive as a unified whole. This
educational approach significantly enhances motiva-
tion and does not compromise the quality of content-
specific training. On the contrary, it fosters a deeper
engagement with both the language and the subject
matter. In higher education, CLIL is particularly rel-
evant, as it enables immersion in a foreign-language
communicative environment without requiring adjust-
ments to existing academic timetables.

Identification of Previously Unaddressed
Aspects of the General Problem. Unlike in West-
ern European higher education institutions, the CLIL
approach (Content and Language Integrated Learn-
ing) has not yet gained widespread development or
implementation in Ukraine. This is despite the fact
that Ukrainian higher education emphasizes enhanc-
ing foreign language proficiency, which highlights the
necessity of examining the effective integration of
CLIL into university-level instruction [1, p. 215].

Purpose of the Article. This article aims to
explore the key theoretical foundations of CLIL meth-
odology, define the main principles of its implementa-
tion in higher education institutions, and analyze both
the advantages and challenges of applying CLIL in
non-linguistic universities in Ukraine.

Presentation of the main research material.
CLIL is a relatively recent educational approach that
combines content learning with foreign language
instruction. It is considered an innovative strategy
for teaching students professional subjects through
a foreign language (teaching content through for-
eign language), while simultaneously improving their
language proficiency through the subject content
(teaching foreign language through content). In this
dual-focused method, the language serves not as
the end goal but as the means to acquire domain-
specific knowledge. This approach enables students
to develop both their subject knowledge and their for-
eign language skills simultaneously. Thus, CLIL pur-
sues two interconnected objectives: the acquisition
of academic content via a foreign language, and the
learning of the foreign language through engagement
with that content.

The CLIL methodology makes language learning
more purposeful, as it is embedded in real communi-
cative tasks. Students are exposed to a large volume
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of authentic language input, providing them with an
immersive learning experience that resembles natu-
ral language acquisition. While working on specific
topics, learners become familiar with specialized
vocabulary and linguistic structures relevant to their
field, enhancing their ability to use language in pro-
fessional contexts.

CLIL lessons are structured around four core com-
ponents:

— Content — acquisition of subject knowledge and
skills.

— Communication — use of foreign language in
the learning process, focusing on practical language
application.

— Cognition — development of thinking and
reasoning abilities necessary for learning.

— Culture — fostering cultural awareness and the
ability to see oneself within a global context [6; 7].

CLIL draws on several foreign language teaching
(FLT) theories, particularly the communicative
approach, which emphasizes meaningful language
use in context. The foundational principles include:

1. Situational Learning — Based on behaviorist
theory and language structure, this approach focuses
on acquiring high-frequency vocabulary and sentence
patterns through repetition and practical use in
realistic scenarios.

2. Language Acquisition — Since language learning
is a cyclical rather than linear process, CLIL's thematic
nature supports the integration of new material while
reinforcing previously acquired knowledge.

3. Natural Approach — Language learning in
context mirrors the natural, communicative process.
Fluency is prioritized over grammatical accuracy, and
errors are viewed as part of language development.
Students build language competence gradually and
meaningfully.

4. Motivation — In CLIL, language is a tool for
learning rather than the goal itself. When students
are engaged with subject content, their motivation
to learn the language for communication purposes
increases.

5. Current FLT Practice — CLIL aligns with
modern language teaching trends: lexical material
is emphasized over grammar; fluency is prioritized;
content is absorbed in chunks, echoing the lexical
approach. Integrated skills and student collaboration
are encouraged, with learning tailored to students’
needs and diverse learning styles.

The implementation of CLIL in higher education
relies on several key principles:

- Language classes should
acquisition of subject content.

— Subject classes should contribute to foreign
language development.

- Integration of language and subject content
should be ensured through joint planning and
common themes [9].

support  the

In Ukraine’s non-linguistic institutions, the first
principle is most widely applied — foreign language
instruction is aimed at professional communica-
tion, involving terminology acquisition, reading,
and translating subject-specific texts. However,
the other principles — using subject classes to
support language learning and integrating disci-
plines — are applied sporadically and mostly within
individual institutions. This is largely due to a
shortage of content teachers proficient enough in
a foreign language to teach their subjects in it, as
well as a lack of appropriate curricula for bilingual
instruction.

Conclusions. Based on the above, it can be con-
cluded that the implementation of the CLIL method-
ology aligns with the functional approach to foreign
language teaching in higher education. It enhances
the effectiveness of language acquisition by creating
an artificial language environment and connotative
context, while also positively influencing students’
intrinsic motivation.

Despite the challenges associated with applying
CLIL, the practical experience of higher education
institutions in countries such as Bulgaria, Germany,
and France demonstrates the feasibility and effec-
tiveness of this methodology within Ukrainian non-
linguistic universities.

An analysis of scientific and pedagogical litera-
ture, as well as international best practices, indicates
that integrating CLIL principles into higher education
contributes to the following:

- the systematization and expansion of
students’ knowledge not only in terms of linguistic
competence but also within their professional
domains;

- increased student engagement in both foreign
language classes and discipline-specific courses;

- the development and reinforcement of skills in
using professional literature relevant to their future
careers;

- the growth of cognitive and creative abilities,
self-improvement strategies, critical thinking, and
the capacity for innovative problem-solving in
professionally significant contexts.

Thus, the integration of foreign language learn-
ing with professional subject instruction proves to
be an effective tool for achieving educational objec-
tives — namely, the training of highly qualified future
specialists capable of competing successfully in an
increasingly globalized and internationalized labor
market. With a thorough understanding and mastery
of the mechanisms for implementing CLIL principles
in the learning process, foreign language compe-
tence in higher education can be elevated to a quali-
tatively new level. This highlights the need for further
research into the potential applications of CLIL meth-
odology in non-linguistic higher education institutions
in Ukraine.
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