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The study examines barriers that hinder the
acquisition of English for Specific Purposes
(ESP) among non-linguistic students at Berdy-
ansk State Pedagogical University. Employing a
qualitative methodology combining anonymous
questionnaires and pedagogical intervention
workshops, the research investigates learning
obstacles faced by thirty participants represent-
ing six professional programs: Secondary Edu-
cation (Physical Culture), Physical Culture and
Sport, Secondary Education (Biology and Human
Health), Preschool Education, Special Education
(Speech Therapy), and Social Work and Coun-
selling. Thematic analysis of student responses
A1-B1 proficiency levels, May 2025) revealed
five main categories of obstacles: time con-
straints (60%), motivational challenges (47%),
psychological barriers (33%), pedagogical-sys-
temic issues (20%), and personal circumstances
(10%). Cross-speciality analysis demonstrated
qualitatively distinct manifestations of these bar-
riers depending on professional context. The
study proposes five pedagogical interventions:
microlearning integration, authentic task design,
SMART goal frameworks, low-stakes practice
environments, and flexible learning pathways.
Post-workshop feedback confirmed the prelimi-
nary effectiveness of these approaches, highlight-
ing the usefulness of metacognitive strategies,
enhanced resource awareness, and a mindset
shift from perfectionism toward functional prag-
matism. This research addresses a noticeable
gap in ESP literature by foregrounding learner
perspectives from professional programs and
offering practical pedagogical insights for ESP
instructors working with non-language majors.
Key words: English for Specific Purposes, non-
linguistic students, learning barriers, needs anal-
ysis, professional education, discipline-specific
pedagogy, pedagogical interventions, student
perspectives.

Y docnidxeHHi  rpoaHanizosaHo  b6ap'epu,
Wo repewkooxaroms 3aCBOEHHI0  aHesil-

CbKOI' MOBU 3a MPOgheciliHuM CripsiMyBaHHsIM
(ESP) cmydeHmamu HedhiflofioaiyHUX — crie-
yiasibHocmell  beposiHCbko20 — 0epxasHo20
rnedaeoeidHo20 yHisBepcumemy. Bukopucmo-
BYIOYU SIKICHY Memo0o/102it0 — aHOHIMHI onu-
myBa/ibHUKU ma  nedazoeidHi  iHmepseHyitHI
cemiHapu, — MU O00C/lIOXYEMO ma aHani3yemo
mpyoHowi Has4aHHs1 30 y4acHuKig i3 wecmu
ocsimHix rpoepam: CepedHsi ocsima (PisuyHa
Kynbmypa), ®disuyHa Kynbmypa i criopm,
CepedHsi  ocsima (bionoaisi ma 300pos’s
/MoouHU), [owkinbHa ocsima, CreyjasbHa
ocsima (/lozonedisi) ma CouyjasibHa poboma i
KOHCY/IbmyBaHHsI. TemMamuy4Hul aHasi3 siono-
gidell cmydeHmiB i3 piBHAMU aHeAitickkol Al—
B1 (mpaseHb 2025 p.) 00380/1U8 BUOKpEMUMU
M'siMb OCHOBHUX Kameeopili 6ap’epis: 4Yacosi
obmexeHHs1  (60%), momusayiliHi - BUK/TUKU
(47%), ncuxonoeidHi mpyoHowi (33%), neda-
2oei4Ho-cucmeMHi npobniemu (20%) ma oco-
bucmi obcmasuHu (10%). MixcreyjasibHul
aHasi3 rokaszas SiKICHO BIOMIHHI NposiBU Yux
nepewKod 3a/1exHo Bi0 npogeciliHozo KOH-
mekcmy. 3arnporoHo8aHo M'simb neda2o2iqyHux
pilleHb: MikpOHaB4YaHHsl, asmeHmuyHull ousaliH
3aB0aHb, BuKopucmaHHs SMART-yinel, cepeo-
oBUWA MPaKMUKU 3 HU3bKUM PIBHEM MPUBOX-
Hocmi ma eHydki OcsimHi mpaekmopii. 380-
pomHull 38'A30K Mic/asi ceMiHapy nidmsepous
echbekmusHicmb  3arporoHoBaHUX  Mioxodis,
30KpemMa po3BUMOK MemaKkoeHImUBHUX cmpa-
meaiti ma 3MiHy MUC/IEHHS 8i0 MEPOEKYIOHI3MY
00 (byHKUiOHa/IbHO20 npasmamu3smy. [ocsii-
O)XeHHs1 00MOBHIOE cydacHy ESP-nimepamypy,
BUCBIMY/IIOKYU 20/10CU 3006yBaYi8 Hegbisionoaiy-
HUX crieyiasibHocmel | MPOMOHYOYU MPaKMUYHI
opieHmupu 0715 BUK/1adadig aHesliticbkoi Mosu
3a npocheciliHum CripsiMyBaHHSIM.

KntouoBi cnoBa: aHesilickka Mosa 3a npogpe-
CiliHUM  cripsiMyBaHHsAM, Hegbi/ionoaiyHi  creyj-
a/bHoCMI, 6ap’epu HagyaHHsi, aHasliz nompeo,
rpogpecitinva ocsima,  AucyuniHapHo-crneyu-
thiuHa nedazozika, nedazoaiuHi IHMepBseHU,
cmy9deHmChbKi epcrieKkmusu.

Problem statement. English for Specific Pur-
poses (ESP) has become integral to professional
education, yet students in sports, healthcare, psy-
chology, and education frequently struggle with ESP
courses. Unlike language majors with intrinsic motiva-
tion, non-linguistic students perceive English as sec-
ondary to core professional studies [8]. Three critical
challenges emerge: first, students prioritize discipline-
specific coursework over language learning, view-
ing ESP as supplementary rather than instrumental,
second, disconnection between classroom activities
and authentic professional contexts undermines moti-
vation[1];third, psychologicalbarriersincludinganxiety,

fear of errors, and low self-efficacy — common in fo-
reign language learning [6] — intensify among students
with weak foundational skills. Despite extensive ESP
literature on curriculum design [4] and materials deve-
lopment [2], empirical research capturing student per-
spectives from professional programs remains limi-
ted. This study systematically investigates obstacles
encountered by ESP learners from non-linguistic spe-
cialities, analyses discipline-specific manifestations of
these challenges across sports science, healthcare,
psychology, and education programs, and proposes
evidence-based pedagogical interventions tailored
to professional learning contexts.
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Analysis of recent research and publications.
Foundational ESP scholarship established that
effective instruction requires systematic needs anal-
ysis and content adaptation to professional contexts
[8; 4], yet contemporary research disproportionately
emphasises curriculum frameworks while neglect-
ing empirical investigation of learner obstacles [2].
Second language acquisition literature documents
multifaceted barriers: affective factors, including
foreign language anxiety, diminish communicative
willingness [6; 9], while non-linguistic students pre-
dominantly exhibit extrinsic “ought-to self” motiva-
tion characterised by external pressure rather than
intrinsic interest [3]. Cognitive constraints from lim-
ited vocabulary and grammar knowledge compound
comprehension difficulties [10], particularly among
learners lacking metacognitive strategies for auton-
omous study. Contextual barriers, including time
scarcity [12], restricted access to authentic mate-
rials, and teacher-centred pedagogies disconnected
from professional reality [12], further impede lear-
ning outcomes. Despite robust documentation of ge-
neral language barriers, empirical research exa-
mining ESP-specific challenges for students in health
sciences, sports management, psychology, and edu-
cation remains notably scarce. This study addresses
this gap through a systematic investigation of stu-
dent-reported obstacles across four professional
disciplines, providing an empirical foundation for
evidence-based pedagogical interventions tailored
to non-linguistic learners' distinctive needs.

The purpose of the article. This study identi-
fies and categorises obstacles encountered by ESP
learners from non-linguistic professional programs,
analyses discipline-specific challenge manifestations,
and proposes evidence-based pedagogical interven-
tions grounded in student perspectives. By foregroun-
ding learner voices — conspicuously absent in exis-
ting ESP literature — this research informs instruc-
tional practices responsive to constraints characteri-
sing students whose primary academic focus lies out-
side linguistic disciplines.

Presentation of the main material. This study
employed a qualitative exploratory approach to inves-
tigate ESP learning obstacles among non-linguistic
students at Berdyansk State Pedagogical Univer-
sity. Thirty participants enrolled in ESP courses
represented six professional programs: Second-
ary Education (Physical Culture) qualifying teachers
of physical education (n=5), Physical Culture and
Sport qualifying sports coaches and fitness trainers
(n=5), Secondary Education (Biology and Human
Health) qualifying biology and health basics teach-
ers (n=5), Preschool Education including specializa-
tion in Preschool Education and Practical Psychology
(n=5), Special Education (Speech Therapy) including
Speech Therapy and Special Psychology (n=5), and
Social Work and Counseling including Social Work
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and Social Pedagogy and Socio-Pedagogical Support
of Resilience programs (n=>5).

Participants demonstrated Al-B1 English pro-
ficiency levels based on institutional placement
assessment, reflecting heterogeneous foundational
competencies characteristic of non-linguistic student
populations. Data collection occurred through an
anonymous online survey administered in May 2025,
featuring the open-ended prompt: “What stops you
from learning new languages?” This deliberately
unstructured formulation encouraged authentic stu-
dent perspectives unfiltered by researcher-imposed
categorical frameworks. Following data collection,
a pedagogical intervention workshop titled “How to
Make English Learning Easier: Motivation, Practice,
Resources” was conducted in May 2025, introducing
evidence-based learning strategies including SMART
goal-setting frameworks, curated digital resource
repositories, and metacognitive self-regulation tech-
niques. The researcher conducted thematic analysis
of student responses, identifying recurring obstacle
patterns and calculating frequency distributions to
determine prevalence across the participant sample.

Thematic analysis revealed five primary ob-
stacle categories with distinct prevalence patterns:
time-related constraints emerged most prominently
(n=18, 60%), followed by motivational challenges
(n=14, 47%), psychological barriers (n=10, 33%),
pedagogical-systemic issues (n=6, 20%), and per-
sonal circumstances, including health limitations
(n=3, 10%).

Time constraints manifested through explicit state-
ments including «6pak uacy» (lack of time), «Hepgo-
CTaTHA KiNbKICTb Yacy AN NOBHOLIHHOIO BMBYEHHS»
(insufficient time for comprehensive learning), and
«lack of time and perseverance» with one student
noting employment demands through the notation
“business”. These temporal pressures derived not from
insufficient effort but from legitimate competing aca-
demic demands: Physical Culture students balanced
early morning training sessions with coursework and
teaching practica, Biology students prioritised labo-
ratory practicums requiring extended contact hours,
while Social Work students managed fieldwork place-
ments alongside theoretical coursework.

Motivational challenges surfaced through
responses including «npokpacTuHauis» (procras-
tination), «niHb» (laziness), «Hemae moTuBaLii Ha
BMBYeHHsS» (No motivation to study), and compound
formulations linking affect with behavioural pat-
terns: «iHb i cTpax» (laziness and fear). Unlike lan-
guage majors whose career selection reflects intrin-
sic linguistic orientation, these participants chose
professions fundamentally unrelated to language —
coaching, speech therapy, social work, early child-
hood education — resulting in instrumental motivation
profiles characterised by external obligation rather
than intrinsic interest.
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Psychological barriers encompassed anxiety-
related phenomena articulated as «cTpax 3po6uTn
nomunky» (fear of making mistakes), «b6ap'epu
B roniosi» (mental barriers), and metacognitive aware-
ness statements: «cnabka camogucumniiHa, noraHo
HabyTi HaBMYKK B LWIKONI, Bpak yacy» (weak self-disci-
pline, poorly acquired school skills, lack of time). These
responses indicate not merely performance anxiety
but conscious recognition of foundational inadequa-
cies undermining self-efficacy beliefs essential for sus-
tained learning engagement. Pedagogical-systemic
obstacles emerged through retrospective attributions
to prior instruction: students identified «noraHo Ha6yTi
HaBuukn B WwKoni» (poorly acquired school skills) as
causal factors, implicating teacher-centred metho-
dologies, grammar-translation approaches, and insuf-
ficient communicative practice in secondary education
contexts. Personal circumstances, including health
limitations, appeared less frequently but represented
genuine external constraints: one student articulated
«iHOAj AyXe NIHIICh, 3YMUHAIOCA AyXe YacTo yepes
CTaH 3[0pOB's; He 6Y/1I0 MOX/IMBOCTI BUMTU» (SOme-
times very lazy, stop frequently due to health condi-
tion; no opportunity to study), revealing intersections
between physical or mental health challenges and
learning capacity. This typology demonstrates that
obstacles extend beyond individual motivation or
cognitive capacity to encompass structural, temporal,
affective, and systemic dimensions requiring multi-
faceted pedagogical responses.

Cross-speciality comparison illuminated quali-
tatively distinct obstacle manifestations shaped by
professional context. Physical Culture Education
and Physical Culture and Sport students dispro-
portionately reported time constraints from athletic
training schedules (early morning conditioning, after-
noon practice, competition participation), creating
temporal conflicts with study demands, yet demon-
strated heightened motivation when shown connec-
tions between English competence and international
coaching certifications or multilingual athlete commu-
nication. Secondary Education (Biology and Human
Health) students emphasised time pressures from
laboratory coursework, compounded by psychologi-
cal barriers related to intimidating scientific termi-
nology requiring extensive specialised vocabulary
acquisition. Preschool Education students exhibited
pedagogical barrier awareness, attributing difficul-
ties to inadequate secondary preparation alongside
profession-specific anxiety about modelling errone-
ous language to young learners. Special Education
(Speech Therapy) students articulated compound
challenges linking foundational gaps with professional
identity concerns: as future specialists addressing
communicative disorders, they expressed sensiti-
vity to linguistic imperfections potentially undermining
professional credibility. Social Work and Counselling
students emphasised motivational barriers reflecting

limited exposure to international career pathways,
questioning ESP's practical utility given predomi-
nantly domestic professional trajectories. These pat-
terns underscore the inadequacy of uniform ESP
instruction, demonstrating that effective pedagogy
must respond to distinctive temporal constraints,
motivational profiles, anxiety triggers, and profes-
sional identity concerns characterising each speciality.

Empirical findings necessitate five evidence-
based instructional adaptations responsive to docu-
mented obstacle patterns. First, addressing perva-
sive time scarcity requires microlearning integration,
replacing traditional extended sessions with brief
daily practice modules (1015 minutes) accessible
through mobile platforms, alongside curricular inte-
gration embedding English within discipline-specific
coursework rather than positioning language study
as supplementary. For Physical Culture students,
this entails analysing coaching methodology videos
in English; for Biology students, reading international
research articles; for Speech Therapy students,
examining comparative phonological systems; for
Social Work students, engaging with international
social policy documents. Such integration transforms
ESP from a peripheral requirement into an instru-
mental professional tool, enhancing perceived rel-
evance. Second, motivating non-linguistic learners
demands authentic task design featuring genuine
professional scenarios: writing emails to international
colleagues, analysing discipline-specific case stud-
ies, preparing conference presentations, and engag-
ing in workplace interaction role-plays. SMART goal
frameworks enable students to articulate personally
meaningful, measurable objectives (“comprehend
three research articles monthly”, “deliver five-min-
ute coaching philosophy presentation”) rather than
pursuing vague fluency aspirations. Third, mitigat-
ing psychological barriers requires establishing low-
stakes practice environments through small group
discussions preceding whole-class performance,
alongside explicit reframing of errors as linguistic data
informing developmental progression rather than
indicators of inadequacy. Growth-oriented assess-
ment emphasising communicative effectiveness
over grammatical precision, portfolio documentation
tracking incremental improvement, and scaffolded
oral production beginning with scripted read-
ing, progressing toward extemporaneous speech,
reduces anxiety while building self-efficacy. Fourth,
addressing pedagogical gaps stemming from inad-
equate secondary preparation necessitates flipped
classroom models assigning foundational grammar
instruction through video modules for asynchronous
home study while reserving synchronous class time
for communicative practice, differentiated instruction
providing explicit scaffolding for Al-level students
alongside enrichment for B1-level learners, and flu-
ency-prioritised activities emphasising meaningful

Bunyck 88. 2025



m TEOPIF TA METOAMKA HABYAHHS (3 TATY3EM 3HAHb)

message transmission over linguistic precision. Fifth,
accommodating personal circumstances, including
health challenges and socioeconomic constraints,
demands flexible pathways: deadline extensions for
documented emergencies, asynchronous learning
options through recorded lectures and online discus-
sion forums, and resource equity ensuring access to
free digital tools and library subscriptions regardless
of economic status.

Post-workshop feedback indicated intervention
efficacy across multiple dimensions. Participants
reported high utility of SMART goal-setting frame-
works, noting that concrete, measurable objectives
enabled action planning rather than perpetuating
abstract aspirations. Many students expressed sur-
prise at discovering freely accessible resources,
including BBC Learning English, TED Talks with tran-
scripts, discipline-specific podcasts, and mobile appli-
cations supporting autonomous vocabulary develop-
ment, suggesting that resource awareness rather than
availability constitutes a primary barrier. Most signifi-
cantly, several participants articulated fundamental
mindset shifts from perfectionist orientations toward
functional pragmatism (“/ need workplace English
adequate for essential tasks”), indicating reduced
anxiety and increased communicative willingness
despite imperfect competence. One student's reflec-
tion encapsulated this transformation: “/ didn't know
there were so many resources for self-study. Now |
have a plan, not just guilt”. These preliminary out-
comes suggest that metacognitive strategy instruc-
tion, resource curation, and motivational framing con-
stitute accessible interventions readily implementable
within ESP courses serving non-linguistic students.

Conclusions. This empirical investigation of
ESP learning obstacles among non-linguistic stu-
dents reveals three principal findings with sub-
stantive pedagogical implications. First, obstacle
prevalence demonstrates systematic patterns: time
constraints (60%) emerge as the predominant bar-
rier stemming from competing academic demands,
followed by motivational challenges (47%) reflecting
perceived disconnection between ESP instruction
and professional practice, and psychological bar-
riers (33%), including anxiety rooted in foundational
skill inadequacies. Second, cross-speciality analy-
sis illuminates qualitatively distinct manifestations:
Physical Culture students prioritise temporal flexi-
bility, accommodating training schedules, Biology
students require specialised terminology scaffol-
ding, Speech Therapy students experience profes-
sional identity anxiety regarding linguistic modelling,
while Social Work students question international
career relevance. Third, pedagogical interventions

including microlearning integration, authentic
task design, SMART goal frameworks, and digital
resource curation demonstrate preliminary efficacy,
with post-workshop feedback indicating mindset
shifts from perfectionist paralysis toward functional
pragmatism.
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