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This study investigates the pedagogical effec-
tiveness of teaching diplomatic correspondence
translation to master’s students in International
Relations through a flipped classroom approach.
Diplomatic correspondence translation repre-
sents a highly specialized form of intercultural
and interlinguistic mediation where linguistic
precision intersects with international relations,
requiring not only language proficiency but also
deep understanding of diplomatic protocols, ter-
minology, and cultural conventions. The research
addresses the challenge of preparing ESP stu-
dents without prior theoretical linguistic or trans-
lation training for this demanding professional
domain within a two-semester course.
Employing a mixed-methods design, the study
combined quantitative analysis of student per-
formance with qualitative examination of ques-
tionnaire responses from 20 first-year master’s
students who completed the course “Theory
and Practice of Translation in Diplomatic Cor-
respondence” at Odesa I.I. Mechnikov National
University in 2025. The flipped classroom model
enabled students to engage with theoretical con-
tent independently before class, thereby maxi-
mizing face-to-face time for practical application,
collaborative problem-solving, and individualized
feedback.

The results demonstrated high levels of student
achievement across learning objectives (average
rating 4.4 on a 5-point scale), with participants
reporting significant progress in linguistic com-
petence, cultural awareness, terminology acqui-
sition, and understanding of diplomatic conven-
tions. The flipped classroom approach received
consistently positive evaluations (4-5 ratings),
with students highlighting improved preparation
for practical work, increased active participation,
and enhanced comprehension of theoretical con-
cepts. All participants stressed that the course
was highly relevant to their future careers in inter-
national relations.

Mastering complex domain-specific terminology,
managing time constraints, and maintaining a
diplomatic register reflect the inherent complexity
of the domain rather than pedagogical limitations.
The findings demonstrate that the flipped class-
room model effectively addresses the unique
demands of diplomatic correspondence transla-
tion pedagogy, while identifying opportunities for
further enhancement through additional scaf-
folding in specialized vocabulary and research
workflows. Carefully designed pedagogical
approaches combining theoretical foundations
with extensive practical application successfully
prepare future specialists for professional diplo-
matic communication.

Key words: diplomatic correspondence trans-
lation, flipped classroom, translation pedagogy,
International Relations, specialized translation,
intercultural mediation, diplomatic correspon-
dence, ESP students, terminology acquisition,
professional competencies.

Y 0ocnioxeHHi po3esisidaembCsi nedazoeivHa
ehekmusHicmb Hag4aHHs1 nepeksiady ourn/sioma-

ISSN 2663-6085 (Print), ISSN 2663-6093 (Online)

MUYHO20 /IUCMYBaHHST CmydeHmig-Mazicmpis
creyjiasibHocmi «MiKHaPOOHI BIOHOCUHU» Yepes
3acmocyBaHHs1 MOO€/Ii epesepHymo20 K/acy.
Mepeknad OunIOMamuy4Ho20 JIUCMYBaHHs €
BUCOKOCEYiasli308aHO0 (hOPMOI0 MiXKKY/Ibmyp-
HOI ma MDKMOBHOI Mediayjii, de iHesicmu4Ha
MOYHICMb  IePemUHaEMbCH 3 MKHaPOOHUMU
BIOHOCUHaMU, BUMa2arodu He Jiuwe MOBHOT
KomremeHmHocmi, a U &/1uboKo20 PO3yMIHHS
ouryioMamuy4HUX  MPOMOKO/IB,  mepMiHo/oail
ma Ky/lbmypHUX KOHBEHUiU. [locioxeHHs npu-
cBsiYeHe 0cob/IuBOCMSIM (hopMyBaHHs rpoche-
CiliHux KomnemeHmHocmel y cmydeHmis, sKi
BUBHarOMb aHe/liticbky Mosy 07151 crieyiaibHUX
yined, 6e3 nornepedHL020 00CBidy meope-
MUYHOT JliH2BICMUYHOI U repex/iadaybkoi mio-
20moBKU, B yMOBax 0BOCEMECMPOBOSO KypCy
Has4aHHs.

Bukopucmosytodu  3mituaHull  dusaliH - 00c/i-
OXeHHsl, 6y/10 MOeOHaHO KiflbKicHUL  aHasi3
yeniwHocmi cmydeHmig i3 SKICHUM aHasli3om
Bionogidell Ha aHKemHe orumysaHHsI. Y 0oc/i-
OXeHHI 831U ydacmb 20 cmyOeHmis Nepuiozo
Kypcy Magicmpamypu, siKi 3asepuiusiu  Kypc
«Teopis i npakmuka nepeknady 8 our/oma-
MUYHOMY /lucmysaHH» 8 OO0ecbKoMy Hayjo-
Ha/lbHOMYy yHigepcumemi iMeHi I.I. MeuHukosa
y 2025 pouyi. Modenb nepesepHymozo kiacy
Hadana cmydeHmam MOXJIUBICMb CaMoCmItiHO
onpaybosysamu  meopemuyHull  mMamepiasa
reped 3aHIMmsM, Wo 00380/1U/10 eheKmMUBHO
BUKOPUCMOBYBamu ayOumopHUU 4ac 07151 npak-
MUYHO20 3acmocyBaHHsl 3HaHb, 062080pHo-
BaHHS CK1IAOHUX MEopemuYHUX MUmatb, Criflb-
HO20 pO38’si3aHHs MpobsieM ma OmpUMaHHS
IHOUBIOYa/1bHO20 380POMHO20 38'A3KY.
Pesynbmamu  npo0eMOHCMpyBa/Iu  BUCOKUU
piseHb  0OCSI2HEHHS] cmyOeHmaMu  Has4a/lb-
Hux yinel (cepedHili 6an 4,4 3a 5-6anbHoKO
WKA/I0H0); YYaCHUKU MakoX rosiooMu/iu r1po
Cymmese oKpaweHHsi MOBHOI KOMIemeHm-
HoCmi, Mo2/1Ub/IeHHs Ky/lbmypHOI 0bI3HaHOCM,
PO3WUPEHHST MEPMIHO/I02IHHO20 anapamy ma
Kpawje posyMiHHSI OUN/IoOMamuyYHUX KOHBEHUIU.
CmyOdeHmu BUCOKO OUjiHU/IU MOOe/b repesep-
Hymogo Kacy (4— 5 6as1ig), BI03Ha4YUBLUU Kpawly
20mosHicmb 00 Mpakmuy4Hoi pobomu, suwuli
piBeHb akmusHOi yyacmi ma 2aubwe ocMuc-
JIEHHSI MEoPEeMUYHUX KOHYenuyjli. Yci y4acHUKu
riomsepou/iu  BUCOKY pesiesaHmHICMb  Kypcy
07151 IxHbOI MalibymHbOI Kap'epu y cebepi MixHa-
POOHUX BIOHOCUH.

OriaHyBaHHs1 CK1a0HOI (hbaxosoi  mepMiHosIo-
2il, Yrpas/iHHs 4acosBUMU OBMEXeHHsIMU ma
dompumaHHsi  ourn/JioMamuy4Ho20  peaicmpy
Bi0o6paxaroms rpumamaHHy Yili 2asysi ckiao-
Hicmb, a He nedazoaiyHi Hedostiku. Pe3yismamu
OeMoHCMpyromb, WO MOOe/Tb nepesepHymozo
Knacy eghekmusHO BIONoBIoaE  YHIKa/IbHUM
BuMo2am redazoaiku  nepexnady  ourioma-
MUYHO20 /IUCMYyBaHHS, BOOHOYAC BU3HaYar4U
MOXJ/IUBOCMI 07151 1100&/1bLWLO020 BOOCKOHA/IEHHS
uepe3 dodamkosy MiOMPUMKY y PO3BUMKY crie-
yiasi308aHoOI /IeKCUKU ma OOC/IOHUUBKUX IpaK-
muk. PemesibHo nidibpaHi nedazoeiyHi nioxoou,
WO MOEOHYoMb MeopemuyYHi OCHOBU 3 IHMeH-
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CUBHUM NPaKmMU4HUM 3aCMOCYBaHHSIM, YCrIiUHO
2omyroms MatibymHix ghaxisyis 0o npoghecitiHoi
our/ioMamuyHol KOMYHiKauil.

KntouoBi cnoBa: rnepeksiad oun/ioMamu4Ho20
JucmysaHHs, nepesepHymull kiac, nedazoaika

Introduction. Translation in diplomatic settings
represents a specialized form of intercultural and
interlinguistic mediation where linguistic precision
intersects with high-stakes international relations.
In diplomatic correspondence, translation errors or
misinterpretations can have significant political con-
sequences, potentially affecting bilateral relations
or multilateral negotiations. As Schaffner [8] notes,
“translations are facts of target cultures” that can sig-
nificantly impact how diplomatic intentions are per-
ceived across linguistic borders.

The practice of diplomatic translation dates back
to antiquity, with historical records showing for-
mal translators facilitating communication between
ancient civilizations. However, it was the 1815 Con-
gress of Vienna that first formalized French as the
lingua franca of diplomacy, a position it held until the
mid-20th century when English began to emerge as
an equally prominent diplomatic language [2]. Despite
the predominance of certain languages in diplomatic
settings, translation remains an essential component
of international relations as nations continue to con-
duct diplomacy in their national languages for reasons
of sovereignty, national identity, and legal precision.

The aim of the article is to explore how educa-
tional programs can effectively prepare students for
this demanding professional domain, with particular
focus on pedagogical innovations that address the
unigue challenges of teaching translation to ESP stu-
dents without prior theoretical linguistic training.

Literature Review. The flipped classroom model,
in which students engage with instructional content
independently before class and use face-to-face time
for active learning and application, has gained consid-
erable traction in translation pedagogy over the past
decade. Gonzalez-Davies and Enriquez-Raido [3]
observe that this approach addresses a fundamental
challenge in translation education: balancing theoret-
ical foundations with extensive practical application
within limited contact hours. In the flipped model,
students access lectures, readings, and multimedia
materials outside class, freeing classroom time for
practical collaborative tasks, problem-solving, and
instructor feedback, activities that benefit most from
direct interaction.

This pedagogical approach proves particularly val-
uable in specialized translation domains such as dip-
lomatic correspondence, where students must simul-
taneously acquire domain knowledge and develop
translation competencies. Traditional lecture-based
instruction in such contexts often results in insuffi-
cient time for the hands-on practice essential to skill
development [5]. The flipped classroom resolves this
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tension by restructuring how instructional time is allo-
cated, prioritizing active engagement over passive
content delivery.

For ESP students without prior linguistic or trans-
lation training, as is the case with the International
Relations program, the flipped classroom becomes
not merely advantageous but practically necessary.
These learners must grasp foundational translation
concepts (equivalence, register, cultural adaptation)
while mastering specialized diplomatic lexis, ter-
minology, and correspondence conventions. As Li
and Ni [6] demonstrate in their study of specialized
translation courses, the flipped approach enables
students to process theoretical content at their own
pace while dedicating class time to guided practice
with authentic texts, immediate feedback on trans-
lation choices, and collaborative problem-solving
around domain-specific challenges.

The model also supports the development of
learner autonomy, a critical competency for profes-
sional translators. By taking responsibility for their ini-
tial engagement with theoretical materials, students
develop research skills and self-directed learning
strategies that serve them beyond the course itself
[4]. In diplomatic translation specifically, where prac-
titioners must continually update their knowledge of
evolving terminology and shifting geopolitical con-
texts, this autonomy proves essential.

Empirical studies of flipped classrooms in trans-
lation pedagogy report positive outcomes including
increased student engagement, deeper understand-
ing of theoretical concepts, improved practical per-
formance, and higher satisfaction with the learning
experience [7; 9]. However, researchers also note
that successful implementation requires careful scaf-
folding; particularly for the students new to this learn-
ing model, and that the quality of pre-class materials
significantly impacts outcomes [1].

Methods. This study utilized a mixed-methods
research design, integrating quantitative (statistical
analysis of test results from an experimental group),
gualitative (a written questionnaire to gather student
opinions), and descriptive approaches. The quanti-
tative and statistical methods processed test scores,
while the qualitative data provided evidence support-
ing the effectiveness of the university course “Theory
and practice of translation in diplomatic correspond-
ence” among the students. Finally, the descriptive
method helped analyze the questionnaire responses
and the overall research findings. The data were
collected through a structured online questionnaire
completed at the end of academic term. The instru-
ment included both closed and open-ended items
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addressing: demographic and linguistic background,
prior experience, perceived achievement of learning
objectives (Likert scale 1-5), confidence in key com-
petencies, challenges encountered, evaluation of the
flipped classroom approach, overall course satisfac-
tion and relevance.

Participants. A total of 20 first-year master's stu-
dents majoring in International Relations participated
in this research. The majority (75%) had obtained
their bachelor's degree in International Relations,
while 25% held their first degree in other academic
fields. All students self-assessed their pre-course
English proficiency as ranging from Upper-Interme-
diate to Advanced (B2+ — C1). Regarding previous
translation experience, 60% of students had no prior
formal training, whereas 40% had taken translation
courses, with one student having extensive exposure
to diplomatic texts.

The compulsory course "Theory and Practice of
Translation in Diplomatic Correspondence” covers
three principal components: Lexical, Grammatical,
and Stylistic Aspects. The present analysis is based
on data obtained after one term of instruction in 2025,
which consisted of 40 academic hours and focused
on Lexical Aspects of Diplomatic Correspondence. All
the students provided informed consent to participate
in the study.

Results. The students rated their achievement
across the course learning objectives between 4 and
5 (on a 5-point scale), with an average of 4.4, demon-
strating marked improvementintheir performance. The
most challenging aspects involved mastering complex
diplomatic terminology, maintaining the formal diplo-
matic register, acquiring cultural and contextual aware-
ness, and translating concepts lacking direct linguistic
equivalents. This difficulty was observed among the
students who had not previously studied diplomacy
or diplomatic correspondence, as they needed to
develop both subject-matter knowledge and trans-
lation skills. The qualitative responses emphasized
the cognitive demands of integrating linguistic, prag-
matic, and cultural dimensions in translation tasks.

All the students (100%) affirmed the course’s rel-
evance to their future careers. The skills they consid-
ered most applicable included translating diplomatic
correspondence and official documents, ensuring cul-
tural sensitivity and accuracy, and adhering to diplo-
matic norms and stylistic conventions. These findings
confirm that the course content aligns well with pro-
fessional requirements in international relations.

The self-reported confidence levels after complet-
ing one term of the course ranged between 3 and 4,
with most students rating themselves at 4. The stu-
dents reported increased confidence in several areas:
research and terminology management (40%), critical
analysis of translation quality (20%), understanding of
diplomatic language conventions (20%), and cultural
awareness in translation (20%). The areas students
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identified as needing further development included
technical translation skills, rapid processing of mul-
tiple reference sources and accurate use of special-
ized terms. These reflections underscore the impor-
tance of ongoing practice and structured support in
advanced translation training.

The main challenges the students identified
included dealing with complex domain-specific ter-
minology, interpreting legal and political nuances,
managing time constraints during translation tasks,
understanding culturally embedded references, and
maintaining appropriate formal register and tone. The
students addressed these difficulties through the use
of online dictionaries, additional independent practice
beyond the assignments they received, and collabo-
rative learning with the peers. These adaptive strate-
gies demonstrate resourceful learning behavior and
highlight the critical role of reference tools in special-
ized translation.

The students rated the flipped classroom model
highly, with scores ranging between 4 and 5. They
reported several benefits: better preparation for
in-class practical work, more opportunities for active
participation, improved understanding of theoretical
concepts, and greater responsibility for their own
learning. One student mentioned struggling initially to
adapt to the model, suggesting that additional guid-
ance at the outset might ease the transition in future.

Analysis of students’ responses revealed that the
glossaryoftheoreticaltermswasanimportantresource,
enabling them to verify the precise lexical equivalence,
maintain conceptual consistency, and rapidly expand
their specialized vocabulary. The consistently high
ratings for this resource underscore its value in the
courses requiring specialized vocabulary acquisition.

All the students rated the course as either "meet-
ing expectations” (75%) or "exceeding expectations”
(25%). Every respondent considered the course
highly relevant to their academic and professional
development, which demonstrated strong alignment
between course objectives and student needs.

Discussion. The findings indicate that the course
effectively supports the development of core com-
petencies in diplomatic translation, as evidenced by
consistently high student ratings and self-reported
skill gains. High ratings for both relevance and effec-
tiveness point to strong pedagogical alignment with
learners’ professional needs and career aspirations.
The flipped classroom approach, combined with
comprehensive terminology support and authentic
practical activities, proved particularly beneficial for
professional skill development in this specialized
translation domain. This model allowed the students
to engage with theoretical concepts independently
before applying them in supervised practice, max-
imizing the value of classroom time for address-
ing complex challenges and receiving individual-
ized feedback. However, difficulties with complex
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terminology and time constraints suggest that more
scaffolding could improve student learning. Difficulty
with specialized terminology was observed primarily
among the few students (25%) lacking background
in diplomatic practice. To mitigate this issue, a more
moderate progression of text complexity or introduc-
tory diplomatic vocabulary training is recommended.
Similarly, the time management challenges reflect
the inherently demanding nature of diplomatic trans-
lation, which requires consultation of multiple spe-
cialized resources, a skill that develops through
extended practice and might be supported through
explicit instruction in efficient research workflows.

Conclusions. Effective translation in diplomatic
correspondence requires a sophisticated integra-
tion of theoretical knowledge and practical skills.
Translators in this field must function not merely as
linguistic mediators but as intercultural communi-
cators with specialized knowledge of international
relations, diplomatic protocols, and geopolitical
contexts. The complexity of diplomatic translation
stems from its multifaceted nature: simultane-
ously technical and cultural, precise and ambigu-
ous, formal and functional. This complexity is fur-
ther heightened by the high-stakes environment in
which diplomatic translation occurs, where trans-
lation choices can influence international relations
and affect political outcomes. For students of inter-
national relations, developing competence in dip-
lomatic translation offers valuable insights not only
into linguistic mediation but also into the nature of
diplomatic communication itself.

The study reveals that the course “Theory and
Practice of Translation in Diplomatic Correspond-
ence” successfully prepares students for professional
practice by equipping them with necessary linguistic
and professional competencies. The respondents
demonstrated marked improvement across linguistic,
cultural, and analytical domains.

Future studies would benefit from follow-up sur-
veys conducted after the course completion to inves-
tigate how effectively students transfer their acquired
skills to real-world diplomatic translation contexts.
Additionally, comparative studies of diplomatic trans-
lation across different cultural and political contexts
would enhance understanding of how translation
norms vary across diplomatic traditions.
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