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The article is devoted to the phenomenon of
emotional intelligence (El) and its pedagogical
implications, particularly in the context of foreign
language acquisition. The author provides the
analysis of key theoretical approaches to emo-
tional intelligence, including the ability model,
the mixed model, and the trait model, as well as
pays attention to intrapersonal and interpersonal
components of emotional intelligence, emphasi-
zing the complexity and multidimensional nature
of the concept.

The author highlights the growing interest of
many researchers in exploring this phenomenon,
especially its connection to students’ academic
efficiency. Emotional intelligence is believed
to facilitate students’ academic performance,
impact their motivation, mental health, psycho-
logical and social adjustment, resilience, as well
as interaction with others. Students’ inability to
recognize, express, and appropriately manage
their emotions can become a substantial obsta-
cle to effective learning.

In the context of foreign language instruction,
emotional intelligence is proved to support the
development of communicative competence,
intercultural sensitivity, and autonomy of learn-
ers. The author proposes practical strategies for
integrating the development of emotional intel-
ligence into the language classroom through
reflective practices, collaborative learning, role-
plays, project work, etc. Special attention in the
article is given to the expansion of emotional
vocabulary, which contributes to a more mean-
ingful communication and deeper intercultural
understanding. The importance of creating emo-
tionally supportive learner-centered environment,
providing constructive and timely feedback, and
recognizing learners’ emotional needs and states
is also highlighted. The author concludes that
El-oriented teaching approaches foster deeper
learning, stimulate learners’ motivation and self-
regulation skills, thus preparing them for more
confident and effective communication beyond
the learning environment.
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guage learning, academic achievement, motiva-
tion, empathy, self-regulation, teacher-student
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Y cmammi posensidaembcsi (heHOMEH eMo-
yitiHo2o iHmesnekmy (El) ma (io2o nedazoaiyHi
Hac/lioKu, 30kpemMa 8 KOHmMeKcmi BUBYEHHS1 IHO-

3eMHOI MoBU. ABMOP MPOBOOUMb aHasli3 Kiito-
4OBUX MEOoPEemUYHUX Mioxodis 00 eMoyitiHo20
IHMeniekmy, sk/KYar4u Modesib 30i6Hocmed,
3MiwaHy Mode/lb ma Mode/ib PUC, @ MakKoX po3-
2/1510ae BHyMpILWHL00COBUCMICHUU ma MiOCo-
6ucmicHull acriekmu emouyitiHo2o iHmenexkmy,
MIOKPEC/IIoIo4U  CK1adHicmb ma 6a2amosumip-
HUll xapakmep yb020 MoHImms. Haeonowy-
€mbCs 3pocmaroqull iHmepec 6aeambox ykpaiH-
CbKUX ma 3apyOiKHUX AOC/TIOHUKIB 0 BUBYEHHSI
U4b020 (heHOMEHY, 0C06/1UBO LI020 38'513KYy 3 aKa-
demidHUM ycnixoM 3006ysaqis ocsimu. Bsaxa-
€embCs, Wo emoyitinull iHmenekm crpusie iXHid
akadeMiyHili ycriwHocmi, Br/iuBag Ha Momu-
Bayito, ncuxiyHe 300p0O8’s, MCUXO/I02iYHY ma
coyiasibHy adanmauiro, cmilikicmb, & MakoX Ha
KOMyHiKayjito 3 iHWumu. HesdamHicmb cmyoeH-
mig posnizHagamu, BUPaXamu ma HafexHUM
YUHOM Kepysamu BaCHUMU eMOUisSIMU MOXe
cmamu Cymmesoto Nepelukoooto Ha Wyisixy 00
ehekmuBHO20 Has4aHHI.

Y KoHmeKcmi BuBYeHHSI IHO3eMHUX MO8 0oBe-
0eHo, Wo emoyiltiHull iHmenekm Cripusie pos-
BUMKY  KOMYHIKamusHOI  KOMIemeHmHocmi,
MDKKY/TbMYPHOI 4ymyiugocmi  ma. asmoHOMIi
3006yBavis ocsimu. Y cmammi 3anporioHoBaHO
npakmuy4Hi cmpameaii iHmezpaujii emoyitiHo2o
iHmenekmy y 3aHsimms 3 IHO3eMHOI MoBU,
BUKOpUCMOBYIOHU pedh/ieKCusHI Brpasu, Kona-
b6opamusHe Has4aHHs1, PO/IbOBI igpu, NMPOEKMHY
po6omy mouwjo. Ocobsugy ysazy MpudiieHo
PO3WUPEHHI0 eMOYilIHO20 C/I0BHUKA, WO CrPUSIE
6i/IblU  3MICMOBHOMY  CTIi/IKYBaHHIO ma  2/1u6-
WoMy  MDKKY/ImypHOMY  po3yMiHHIo. [Tiokpec-
JIIOEMbCS BXK/AUBICMb CMBOPEHHS MIOMPUMYHO-
4020 cepedosuwja 3 60Ky Buk/iadaqa, Ha0aHHs
HUM KOHCMpPYKMUBHO20 Ma CBOEYACHO20 380-
POMHO20 3B'3KY, @ MAaKOX BpaxysBaHHsl emo-
yitiHux mompe6 i cmaHis cmyoeHmis y rpoyeci
Hasya/lbHOI B3aeMOOIi ma OYiHIoBaHHSI. ABmop
rMiocymosye, Wo rMioxodu A0 Has4yaHHsI, OpiEH-
mosaHi Ha po3BUMOK eMOUiliHo20 iHMeseKkmy,
CrIPUSIIOMb 2/IUBLUOMY 38aCBOEHHIO HABHa/IbHO20
Mamepiany cmydeHmamu, MoBULEHHIO IXHLOI
momusayji, posgumky emoyitiHoi cmitikocmi ma
¢hopMyBaHHIO HaBUHOK camopeaysIsiyji, 20myouu
IX 00 6i/IbW BrIEBHEHO20 Ma eqheKmMUBHOZ0 Crifl-
KyBaHHS1 3a MeXamu Hag4a/lbHo20 cepedosulya.
KniouoBi cnoBa:  emoyitiHuli  iHmenekm,
BUBYEHHSI IHO3EMHUX MOB, axkadeMiyHi 0ocsie-
HeHHsi, Momusayisi, emnamisi, camopeaynsyis,
B3a€MO0iSi MK cmydeHmMOoM i Buk/1adaqem.

Problem statement. In today’s realities, full of
numerous challenges, constant stress and uncer-
tainty, the development of emotional intelligence has
become a fundamental priority, vital for success in all
areas of life, including personal, academic and pro-
fessional domains, interpersonal communication, etc.

Emotional intelligence (El) is no less important
than cognitive skills. It is viewed as the ability to
recognize, comprehend, regulate, and apply emo-
tions in a constructive way, both in personal experi-
ences and in social interactions. J. Mayer defines
emotional intelligence as “the capacity to validly
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reason with emotions and to use emotions to enhance
thought” [8, p. 3].

Nowadays, most employers prioritize emotional
intelligence over other skills since they realize its
considerable effect on workers’ increased produc-
tivity and better collaboration, efficient team work
and networking, enhanced mental health and over-
all well-being. Individuals with high emotional intelli-
gence tend to manage their time well, stay motivated
and focused on their goals. They communicate more
effectively, build stronger and more meaningful rela-
tions, navigate conflicts with greater ease and handle
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stress more successfully. Being a key differentiator in
workplace success, emotional intelligence accounts
for 90% of what sets high-performers apart from the
ones with similar knowledge and technical skill levels
(LinkedIn, 2024).

Research analysis. The study of the phenomenon
of emotional intelligence has extended far beyond the
domain of psychology, engaging experts from other
disciplines and spheres of knowledge. The theoretical
aspects of emotional intelligence have been widely
examined by J. Mayer and P. Salovey, D. Gole-
man, R. Bar-On, R. Boyatzis, A. Lynn, D. Schilling,
A. McKee, etc. There are various approaches to
understanding this term which to a certain extent com-
plement each other. As the field of emotional intelli-
gence is evolving, new perspectives start to emerge.

Emotional intelligence has been conceptualized
through several theoretical models, the most prom-
inent of which include ‘the ability model’ (presented
by J. Mayer and P. Salovey), ‘the mixed model
(by D. Goleman, R. Bar-On), and ‘the trait model’
(by K. Petrides and A. Furnham).

» The ability model defines emotional intelligence
as a set of interrelated cognitive abilities that involve
“perceiving emotions, generating emotions to facilitate
thought, understanding emotions and emotional know-
ledge, and reflectively regulating emotions to promote
emotional and intellectual growth” [9, p. 197]. This
model treats El as a form of intelligence that empha-
sizes mental processing of emotional information.

» The mixed model incorporates emotional com-
petencies, social skills, personality traits, and motiva-
tional factors to provide effective human functioning.
It is particularly beneficial in the fields where inter-
action, teamwork, leadership, and emotional adapt-
ability are essential. R. Bar-On identified emotional
intelligence as an array of non-cognitive capabilities,
competencies, and skills that influence one’s ability
to succeed in coping with environmental demands
and pressures [3].

» K. Petrides and A. Furnham introduced the con-
cept of ‘trait emotional intelligence’ as a constellation
of emotional self-perceptions embedded within the
personality structure. This framework conceptualizes
emotional intelligence not as an ability or skill that can
be measured with objective performance tasks, but
rather as a collection of self-perceived abilities and
behavioral dispositions related to how individuals
identify, understand, express, and manage emotions
in themselves and others.

The diversity of the models reflects the com-
plexity of emotional intelligence as a phenomenon,
suggesting that no single framework can fully cover
all aspects of how humans understand, use, and
manage emotions.

Viewing emotional intelligence as an integrated,
dynamic entity, researchers identify two key aspects
in its structure: intrapersonal, which is the ability to
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manage oneself, and interpersonal (or social), which
involves maintaining relationships with others.

» The intrapersonal aspect of emotional intelli-
gence includes factors such as recognizing one’s own
emotions, adequate self-esteem, self-confidence,
self-control, tolerance, self-discipline, proactiveness,
adaptability, curiosity, openness to hew experiences,
drive for achievement, and optimism.

* Interpersonal, or social intelligence focuses on
managing relationships, and is developed through
qualities like sociability, openness and sincerity,
empathy, respect, the ability to consider the interests
of others, the capacity to adequately assess and antici-
pate interpersonal relationships, and teamwork skills.

The development of both intrapersonal and inter-
personal components of emotional intelligence is
a key focus of modern education. Nowadays, there
is a growing interest in studying students’ emotional
intelligence in correlation to their educational suc-
cess. The research conducted by Y.C. Chang and
Tsai (2022), W. Saud (2019), Z. Shafait et al. (2021),
M. Chamizo-Nieto (2021), and S. Hamid (2025)
revealed the link between emotional intelligence and
educational efficiency, showcasing how the develop-
ment of El in students can facilitate their academic
performance, impact their motivation, psychological
and social adjustment, resilience, and improve
teacher-student relations. Emotional intelligence is
viewed as a factor that can contribute to the reduction
of psychological pressure that can cause the decline
in intellectual abilities [7; 10; 11].

The relevance of this topic is determined by the
necessity for educational practitioners, academic
policy-makers, and teachers to take emotional intel-
ligence issues more seriously and incorporate them
into university programs. The integration of El-ori-
ented training into curricula — especially in foreign
language instruction — has gained significant atten-
tion among Ukrainian scholars, and is described in
the works by I. Hoshtanar (2025), O. Kostyuk L. Didyk
(2022), O. Kovalchuk, H. Dekusar (2022), O. Krekoten
(2023), etc.

The aim of our research is to analyze the role
of emotional intelligence in foreign language acquisi-
tion and explore some pedagogical strategies to fos-
ter emotional intelligence among university students
in the language classroom.

Presentation of the main material. In the modern
educational landscape, emotional intelligence is
increasingly recognized as a key to students’ aca-
demic success, particularly in the realm of foreign
language learning. While cognitive abilities and lin-
guistic competence have traditionally been the pri-
mary focus of language instruction, recent research
highlights the significance of learners’ emotional
capacities in fostering effective communication,
intercultural understanding, and motivation. A for-
eign language classroom serves as an appropriate
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platform for modelling real-life situations and prac-
ticing certain emotional and behavioral patterns
in various communication contexts.

Emotions are not merely by-products of the learn-
ing process — they are an integral part of it. Posi-
tive emotions — like curiosity and excitement — can
enhance motivation and engagement, making it eas-
ier for the learners to absorb new information. Con-
versely, negative emotions can interfere with their
progress. Stress, fear or anxiety can reduce learners’
ability to focus on, perceive and retain information,
thus creating an obstacle for effective learning.

D. Goleman identifies five main components of
emotional intelligence, including:

» Self-awareness — the ability to identify and com-
prehend one’s own emotions, emotional triggers, their
impact on your thoughts and behavior;

» Self-regulation — the ability to control and direct
one's emotions, to redirect the disruptive ones, and
adapt them to changing circumstances;

» Motivation — an inner drive to achieve goals with
enthusiasm and persistence;

» Empathy — the ability to understand and share
the feelings of others;

» Social skills — the ability to interact effectively, to
be agile enough to mitigate, avoid or resolve conflicts
and disagreements, to work collaboratively in social
or professional settings [6].

In the context of language acquisition, the develop-
ment of these abilities plays a crucial role in sha-
ping learner’s attitudes, behavioral patterns, and out-
comes. Thus,

» Self-awareness enables learners to identify their
emotional responses (such as anxiety, boredom, joy
and excitement, satisfaction, insecurity, demotivation
etc.) to various learning activities, classroom dynam-
ics, and performance outcomes. Based on their emo-
tional responses, learners can adopt relevant strat-
egies to maintain motivation and mitigate negative
states which can impede their linguistic progress.

» Self-regulation allows learners to manage
emotions that often accompany the process of lan-
guage learning. The most common emotional barriers
include fear of speaking or making mistakes, frustra-
tion with slow progress, or difficulties connected with
putting into practice certain grammar or lexical struc-
tures. If not managed properly, these emotions can
create a vicious cycle, leading to increased frustration
and anxiety of learners.

* Motivation, both intrinsic and extrinsic, is a key
determinant of language learning success, influencing
learners’ persistence, engagement, willingness to deal
with challenges and achieve goals. Intrinsically motiv-
ated students get positive emotions and pleasure from
the learning process. They exhibit greater enthusiasm
and perseverance, aren’t afraid of failures, actively
engage in learning activities, are ready to practice
the language beyond the classroom -these qualities
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are vital for successful long-term language acquisition
and retention.

* Empathy enhances communication skills,
enabling learners to adequately interpret and respond
to emotional and sociocultural context of their inter-
locutors, understand cultural peculiarities of the lan-
guage they are learning, which is essential for build-
ing stronger, more meaningful relations.

» Social skills play a key role in promoting efficient
communication and collaboration among learners in
real-life context. The ability to initiate conversations,
participate in group activities, change communication
style in connection with the context, minimize inter-
personal tensions, and give/receive feedback contrib-
utes to a safer and more supportive language learn-
ing environment.

Being a teachable skill, emotional intelligence can
be developed and perfected with time. Within a for-
eign language classroom, the main strategies aimed
at its development include implementing:

» tasks focused on developing emotional resili-
ence and empathy;

» group work and collaborative tasks which pro-
mote social skills and teamwork;

» reflective tasks that promote self-awareness
and emotional regulation.

One of the core pedagogical aims of El-based
teaching is to create a supportive environment that
boosts students’ confidence and motivation, facilitat-
ing their continuous improvement. Students develop
their emotional intelligence more effectively when
they feel their classroom environment maintains
psychological safety and inclusiveness [1; 2].

To create a supportive, learner-centered environ-
ment, teachers should adopt a classroom culture
in which active participation is prioritized over flaw-
less performance, and mistakes are regarded as
valuable opportunities for learning. Teachers are
expected to deliver constructive, timely feedback
that, firstly, emphasizes learners’ progress rather
than exclusively their outcomes; secondly, takes
into account learners’ individual strengths, efforts,
emotional needs, initial language proficiency level,
and other relevant factors. |.Hoshtanar states that
through consistent support and constructive feed-
back from the teacher, learners gain a heightened
sense of confidence and reduced sense of fear and
anxiety, which encourages their active involvement
and helps them become emotionally mature par-
ticipants in communication [1]. M. Chamizo-Nieto
believes that establishing positive and strong teach-
er-student relationships has a beneficial influence
on the effectiveness of the educational process and
psychological well-being [4].

A variety of classroom strategies can be used to
promote emotional intelligence while developing lin-
guistic competence. Incorporating ice-breakers and
warm-up activities at the beginning of lessons is an
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effective approach. These tasks are designed to
reduce emotional barriers, stimulate engagement, and
foster interpersonal connection within the classroom.
To further encourage social interaction and empathy,
teachers should provide opportunities for students to
work collaboratively — in pairs, small groups, or larger
teams. Role-play activities, brainstorming, debates,
case studies, and project work require contribution of
each member. Dealing with various real-life situations
in a foreign language, students not only master their
dialogic and monologic speaking skills, but also learn
to tackle problems collaboratively, listen actively to
one another, adopt and respect differing viewpoints,
and respond appropriately using both verbal and
non-verbal communication strategies.

For example, ecology students may be asked to
work on a group project focused on sustainability
and ecological ethics, exploring the question: “If eco-
systems could speak, what might they say about the
way they are being treated?” Students are expected to
personify ecosystems — such as oceans, rainforests,
or wetlands — and articulate the impact of human
actions from the ecosystem's imagined perspective.
Here, emotional intelligence is closely connected with
the development of ecological consciousness, as stu-
dents learn to collaborate, reflect, and emotionally
engage with solving complex environmental issues
from multiple perspectives.

Among the learning activities aimed at enhan-
cing self-awareness and self-regulation, a particular
emphasis is placed on reflective practices. Students
are encouraged to critically analyze their past emo-
tional experiences, identify the underlying causes of
specific emotional responses, anticipate and evaluate
the consequences of their emotional behavior. For
example, after a meaningful event in their life (whether
it is a journey, an exam or participation in a confer-
ence) they might be asked to reflect on their emo-
tions and recall the moments they enjoyed or found
frustrating. Such reflective practices help learners
become more conscious of their emotional responses
and better equipped to manage them in the future.

Broadening students’ emotional vocabulary in
a foreign language through El-oriented tasks is an
important complement to this process. The emotion
word bank can range from basic emotion-related
adjectives and nouns (such as happy/happiness,
angry/anger, sad/sadness, excited/excitement, etc.)
to more nuanced and context-specific ones (such
as disheartened, anxious, flabbergasted, passion-
ate, hot-blooded, indifferent, impatient, etc.), as well
as emotionally charged words (such as love, suc-
cess, loss, freedom, justice, betrayal etc). This lexical
enrichment enables students to express themselves
with greater clarity and precision. Furthermore, it
helps them recognize and interpret diverse emotional
states and messages in conversations, as well as bet-
ter perceive emotional nuances in authentic literature
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and media, thus promoting effective communication
and intercultural competence.

Since teaching approaches, activities, selected
materials, and the overall classroom microclimate sig-
nificantly affect students’ engagement and motivation,
they must be thoroughly planned and systematically
implemented to optimize the educational process.
When students are acquainted with diverse learn-
ing styles, strategies and tools, they can choose the
ones that suit their preferences, interests and emo-
tional needs best (for example, for memorizing new
vocabulary or organizing new material) — then they
can become even more motivated and self-directed.
Contemporary online learning platforms offer a wide
range of interactive tools, including discussion forums,
live chats, collaborative whiteboards, gamified quiz-
zes, all of which help sustain a high level of learners’
motivation and immersion, allowing them to track and
regulate their own learning progress.

Conclusion. To sum up, incorporating emotional
intelligence into foreign language instruction offers
significant pedagogical advantages. By maintaining
emotionally supportive learner-centered environ-
ment, encouraging collaboration and reflective
thinking, educators can create favorable conditions
not only for mastering students’ linguistic compe-
tence, but also for developing essential life skills
like self-awareness, self-regulation, emotional resili-
ence, empathy, all of which constitute emotional
intelligence. When students feel psychologically
safe, receive constructive feedback, and are granted
autonomy in their learning, they become more
engaged, motivated, and emotionally mature partici-
pants in communication. The following El-oriented
approach is considered effective both for language
acquisition and overall academic achievement.
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